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PECULIARITIES OF FORMATION OF POFESSIONAL MOTIVATION
OF FUTURE TEACHERS

The article deals with the structural characteristics of professional motivation. It
highlights the necessity of purposeful formation of motivation of future teachers for
providing them with pedagogical support in their professional development. It has been
found out that high positive motivation can play the role of a compensating factor in case of
insufficient knowledge and skills.

The study has shown that professional motivation of the future specialists includes
formation of students’ proactive approach to learning, a positive attitude to future
professional activity, an ability to design, plan and predict professional development. The
most effective conditions that contribute to formation of future teachers’ motivation have
been defined and may be both pedagogical and socio-psychological.
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Introduction. Education is the prime tool for the personal development and
the questions regarding attitudes and motives are now prevalent in the teaching
staff. Relevance, theoretical and practical significance of the outlined issue for
higher education pedagogy, insufficient research and the objective need to form
pedagogical orientation of a future teacher defined the topic of our research. The
motivational sphere is more dynamic than cognitive and intellectual ones. If the
learner isn’t motivated, then there can be the loss of effectiveness. It goes without
saying that at the student’s age formation of motivation should become the
subject of purposeful systematic work. The complexity of this problem lies in the
fact that the student is subjected to a complex of external and internal motives,
which may not only supplement each other, but also enter into a conflict. When
providing training for teachers, educational potential of theoretical and
methodological disciplines is not used at full capacity, though it is supposed to
have significant effect on the formation of strong motivation and eagerness to be
engaged in pedagogical activities. Focusing only on pedagogical professionalism,
underestimating the need for formation of the future teachers’ motivation
significantly complicates their adaptation in future professional life. The main
issue is to form future teachers with right outlook, persistent pedagogical beliefs,
motivation and readiness for pedagogical activities as well as the will to overcome
pedagogical difficulties.

Analysis of relevant research. The problem of professional motivation
formation has been reflected in numerous studies which deal with the concepts of
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the motivational sphere of the personality (Aseiev, 1976; Leontiev, 1971; lliin,
2002; Vyliunas, 1990; Hekhauzen, 1977), the structure of motivation (lvannikov,
2014; Maslow, 1954; Rubinstein, 1989), the theory of professional motivation
(Adler, 1980; Vantsvaig, 1990). Modern scholars conduct research on the study of
students’ motivational sphere and the patterns of its formation. It’s important to
mark out the researchers who studied such aspects as the optimal complex of
motives of the learning activity of future specialists, valuable asset of pedagogical
stimulation, gaming activity, educational opportunities of the student group as the
main means of forming the motivation of students’ education and formation of
motivation in the process of teaching educational subjects (Borkivska, 2002;
Zaitseva, 2010; Mikheieva, 2005).

The aim of the article is to define the essence of the term “professional
motivation of a future teacher” and to identify the conditions of professional
motivation formation of the future teachers.

Research methods. There have been used theoretical methods of
research: analysis, systematization of pedagogical experience, comparison of
scientific ideas of different researchers in order to find out the state of the
problem under study, observation, generalization.

Results. Professional motivation is heterogeneous. It depends on many
psychological and sociological factors and the relationship between them
determines the system of value-based orientations of a young person. The
intensity of development of professional motivation depends on the extent to
which the system of human values correlates with the system of values of the
society to which a person belongs.

M. Dembo studies motivation as an internal process that guides behavior
and gives it energy. These internal processes include goals, feelings,
expectations and beliefs. The researcher distinguishes between a successful
and unsuccessful student, indicating that successful students know how to
motivate themselves, and it is difficult for unsuccessful students to manage
their motivation. In order to be successful in learning, the student must set
goals, develop a positive attitude to his abilities, to be able to concentrate and
develop his confidence in learning abilities using a variety of training
strategies (Dembo, 2004, 10-13).

Explanatory dictionaries define the motive as the basis, the reason for any
action, act, whereas the motivation is a set of motives, arguments for reasoning
something, motivating, reasoning the necessity of committing certain acts
(Henkal, 2018, 217). Motives can be ideals, interests of a personality, beliefs, social
goals, values. A set of persistent motives that have a certain hierarchy and reflect
orientation of the individual is considered to be a motivational sphere of a
personality. Researchers distinguish the external and internal motives if they
relate to the content of the activity. If for the students the educational activity is
significant (for example, it satisfies their cognitive need in the process of learning),
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it is internal motivation. Internal motivation is believed to be the most effective
when it arises from the personal values based on satisfaction from work
(educational and professional). If other needs prevail (social prestige of the
profession, future salary, etc.), they constitute a set of external motives. External
motives can be positive (motives for success, achievement) and negative (motives
for avoidance, protection). According to researchers, internal positive motives are
more effective than external ones, even if they are the same in quantitative terms.
High positive motivation can play the role of a compensatory factor in the case of
insufficient knowledge, skills and abilities. The attitude towards the profession,
taking into account the motives of its choice, the desire for professional growth
are extremely important factors that determine the success of professional
training. Early recognition of professional interests is an important prognostic
factor of job satisfaction in the future.

The most complete list of human needs was defined by A. Maslow
(Hierarchy of Needs Theory (motives). They include the following:

1. Physiological needs necessary for the organism’s survival (need for
food, water, housing, clothes, rest, sexual satisfaction, etc.).

2. The need for safety (protection from dangers, confidence in
satisfaction of physiological needs, protection against fear, pain, etc.).

3. Social needs (affiliation, belonging to a group, social contacts, love, a
positive attitude from the other, etc.).

4. The need for respect (recognition of personal and professional
achievements by other people as well as competence, personal qualities,
dignity and self-esteem).

5. The need for self-actualization and self-expression (realization of
potential capabilities and abilities, growth of a personality). “A person is to be
ultimately at peace with himself. What a man can be, he must be. He must be true
to his own nature. This need we may call self-actualization” (Maslow, 1954, 46).

Talking about the motives of professional training of the future
specialists, it’s important to consider such motives described in Maslow’s
hierarchy of needs as self-actualization (the growth of personal significance,
confidence, self-esteem) and self-expression (gaining a certain status,
recognition, prestige). These needs may be described as motives that are
important components of the motivational sphere of the future teachers. They
contribute to the professional motivation formation of students during the
education. Professional motivation of a future teacher includes formation of
students’ values-based attitude to professional training, the acquisition of
profound knowledge, practical skills, abilities and a high level of readiness to
perform the functions of a teacher. Studies conducted by psychologists have
shown that, in most cases, the effectiveness of student learning depends not
on their intellectual performance, but on the extent to which they have
developed a professional motivation. Indeed, when entering the higher
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education institution, thanks to the existing system of competitive selection,
the selection of entrants is at the level of general intellectual abilities.
Therefore, the number of freshmen is made up of those students who have
nearly the same level of general education.

Researcher N. Badmaieva characterizes professional motives as one of the
leading motives of educational activity of students (Badmaieva, 2004). Formation
of professional motivation is impossible without acquisition of professional
knowledge and skills. The researcher’s observations of the educational process
show that the more actively a student works at lectures and seminars, the more
successfully he acquires knowledge and feels more confident. However, self-
confidence is better formed at classes where problem-solving tasks are performed
by doing creative projects or independent work.

I. Ziaziun considers the basis of motivation as a humanistic orientation.
According to the author, the humanist orientation is orientation toward the
personality, confirmation of cultural values (Ziaziun, 2000). L. Koval notes that
development of professional motivation in a personally-oriented paradigm
means “no introduction” of the ready-made motives, but creating such
conditions in which the necessary motives would be formed by involving
students “in interaction between themselves, between the teacher and the
cognitive content of the subject” (Koval, 2010, 48-53). The process of forming a
motivational component is the longest, since changes in the personal sphere
occur more slowly than in the field of cognition. The image of an ideal teacher
plays a part at the stage of self-determination (Korchinskyi, 1998). The image of
the ideal teacher involves moral qualities, cultural values and orientations,
humanistic way of thinking, creative nature of teacher’s activity.

The training of qualified specialists for professional pedagogical activities
involves implementation of three interrelated areas:

e motivational (formation of student’s adequate stimulation for the perfor-
mance of official duties, awareness of the importance of pedagogical work);

e content (acquisition of basic knowledge necessary for professional
training — pedagogy, psychology, methodology, etc.);

e operational (formation of a set of skills which concern chosen specialty).

The content and operational components of training are automatically
placed in a circle of attention and systematically and consistently implemented
throughout the student’s training at the university. The motivational component
seems to appear as a consequence of formation of the previous ones. There is
“underestimation” of training aimed at ensuring students’ motivational readiness
for future professional activities. Paying less attention to motivational sphere
creates non-compliance with high standards to professional competence,
indifferent or even negative attitude to professional activity. Due to conducted
research professional motivation is one of the main criteria of the high quality of
professional training of future specialists, and effective formation of it can be
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ensured only with the establishment of a special system of motives, needs,
interests, aspirations, goals that lead to professional self-development. Therefore,
taking into account the analysis of the theoretical foundations of the notion of
motivation of future specialists, we can interpret professional motivation of future
teachers as a hierarchical system of motives that encourage them to master
theoretical and practical knowledge in their specialty, professional self-
development and self-improvement.

If the leading factor in professional development is the internal need (the
desire of a person to master professional skills), then formation of a system of
motives is an essential condition for professional formation of the future teachers.
This conclusion is based on theoretical considerations of O. Leontiev that human
activity as a process of activity which always coincides with the objective factor
that induces the subject to this activity. O. Leontiev called this process the
mechanism of transforming the goal into a motive. The purpose, which is induced
to implement a certain motive, eventually gets an incentive, becomes a motive
itself (Leontiev, 1971, 144-157). At the same time D. Stipek has determined that
students learn better if they have their own internal reasons for learning (they
study because they want to, but not have to) or, in other words, if internal
motivation is more developed (Stipek, 1988). Classifications determining the
motivation of future teachers and the corresponding structure of motives give an
opportunity to highlight the needs that should be developed to form a
professional motivation. First of all, these are cognitive needs, the need for self-
improvement and self-actualization, professional needs.

The experience accumulated by humanity in the field of knowledge is much
richer, wider and more powerful for development of the personality than personal
experience. It is generalized in science, differentiated in various fields of study.
The students have a chance to acquire it in the form of educational disciplines and
to gain knowledge and skills which form professional competence of the future
specialist. However, studying at the university is just the beginning of formation of
professional skills, the person essentially learns all his life. But under such
conditions of continuous cognitive human activity, the university acts as a leading
fundamental factor in the formation of a positive attitude to learning as a general
process of improving professional skills, intellect and personality in general,
stimulating the needs of people in self-accumulation of knowledge and skills. The
teaching practice shows that formation of students’ motivation is a complex and
multifactorial process. The significance of the stimulatory component of students’
learning activity remains significant and the main reason for the failure of training
is negative motivation, rather than mental ability. Undoubtedly, students’ success
depends on the level of their intellectual development, the luggage of knowledge
and skills with which they come from school.

However, an interesting fact was discovered by A. Rean. The results of the
test that was aimed to check intelligence abilities of the group of future teachers
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were compared with the level of their success. It turned out that there is no
significant bond between the level of intelligence of students and the indicators of
success in both professional and humanitarian disciplines. This strange, at first
glance, fact was also received in the study of V.O. Yakunin who established
another essential pattern. It turned out that “strong” and “weak” students differ
from each other, but not by the level of intelligence, but by the motivation of
educational activities. “Strong” students have a more developed internal
motivation: they need to master the profession at a high level and are aimed at
obtaining strong professional knowledge and practical skills. As for the “weak”
students, their motives are generally external, situational: to avoid condemnation
and punishment for poor grades, not to forfeit a scholarship, etc. The results of
the study indicate that high positive motivation can play the role of a
compensatory factor when there is a lack of high level of special abilities or gaps in
the student’s knowledge, skills and abilities. In the reverse direction, such
compensatory dependence is not observed. This means that a high level of
intellectual abilities of the student can not compensate for the low level of his
educational motivation and directly contribute to successful academic and
professional activities (Yakunin, 1998, 274). That is why the issue is formation of
professional motives of training and the need for acquiring professional
knowledge, skills and abilities. Favorable factors in the choice of profession are the
profound professional interests of the individual, his desire to be useful, the duty
of social service, etc. The motive for choosing a profession for some students is
often its social prestige, the influence of friends and relatives or the high rating of
an education institution, etc. As a result, the students’ image of the future
profession is blurred, the plans for the future life are indefinite, the educational
activity is motivated by a desire to avoid failures but not to achieve success.
Professional activity should acquire a vital sense. This occurs when a person
reflects, embodies the values of professional activity. When there is no gap
between a man and his business, only in this case the work becomes completely
absorbing, a person gets pleasure from the activity itself.

Researchers observe that solution of the problem of providing
professional motivation also depends on the teachers. According to the
researchers’ considerations, teachers are responsible for:

e saturation of the content with learning information that matters for the
personal growth of a student as a professional (professionalization of
knowledge on any subject);

e increase of the content and novelty of the educational material;

e providing students with necessary freedom (conditions) to identify their
creative abilities;

e creative attitude of teachers to teaching their subject, interest in science,
their competence and authority as a person;
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e determination of the reasons for students’ decision to study at definite
university;

e systematic diagnosis of students’ actual motives;

e stimulation of students’ self-education, maintenance of cognitive interest
in everything related to future professional activities.

The teaching staff are also responsible for giving the learners basic
professional skills to form professional competence. The research shows that
professional competence is determined by the amount of accumulated
experience and knowledge that will enable a specialist to deal with the tasks
set in the professional sphere, ability to predict possible consequences of
activity, critical thinking, as well as professional attitude (Henkal, 2018, 90).

A significant role in formation of the future teachers as professionals is
development of their professional motivation in the process of obtaining higher
education.

The researchers note that one of the main motives for students’
educational activities is professional motives. Formation of professional
motivation is impossible without acquisition of professional knowledge and skills.
The professional success of the future teacher is determined by the motivational
readiness for pedagogical activity — as an integrative structural quality of the
future teacher’s personality, which includes motivational, emotional and activity
components. Observations of researchers for the educational process at the
higher school indicate: the more actively the student performs at lectures and
seminars, the more successfully he masters knowledge and more confidently
feels. However, not all classes are aimed at molding the confidence in the same
way as it grows in classes where tasks of problem nature are solved, creative
projects or independent work are carried out.

Motivation of professional activity is often considered as a specific type
of motivation. The need for labor is the main component of professional
development and behavior of a socialized individual. Professional motivation is
something for the sake of what a person reveals and develops his professional
abilities as well as professional thinking. Motivation for professional activity
begins with a professional calling, which is defined as the inclination to a
certain profession, based on knowledge about the purpose of profession,
awareness of the ability to master it and perceive potential professional
abilities as “a sensation of profession”.

Studies show that professional motivation of the future specialists in the
educational process includes:

e formation of students’ proactive approach to the development of self-
regulation;

e positive attitude to future professional activity and initiation of cognitive
activity while studying the disciplines;
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e ability to design, plan and predict professional development, awareness of
own potential and willingness to work on professionally important
qualities;

e ability to focus all the strength and abilities on achieving the goal, the
development of oneself as a professional.

Analysis of modern dissertation research has shown that scientists are
constantly in search of answers to the most important questions that arise
among university teachers working with students, and people responsible for
organization of the educational process. Special attention of scientists is drawn
to the complex aspects of interaction of the personality and micro-, macro-
environment, personality and situation. That is why it is necessary to take into
account a large number of parameters: conscious and involuntary motives of
the individual, will and actions aimed at achieving the goal.

V. Yakunin offers to relate psychological characteristics of a student to
the motivationally purposefull basis of learning. The researcher considers the
attitude of students to the future profession as the form of adoption to
ultimate learning objectives. The attitude of the person to the profession is
understood as a professional orientation. According to V. Yakunin beliefs and
ideas about different aspects change during the process of studying and
mastering professional activities (Yakunin, 1998, 381).

Professional training is conducted in three stages.

The first stage covers the study period of students in their first year. It is
characterized by high rates of professional and educational values that serve as
motives for students.

The second stage (Il and Ill courses) is characterized by a general
decrease in the intensity of all motivational components. The role of
professional and cognitive motives of educational activity of students
decreases. The learners’ experience “disappointment syndrome”.

At the third stage (lll and IV training courses) there is an increase of the
comprehension level and integration of different motivation forms into a single
integrated system structured according to the level of generalization. Thus,
only in the senior years of studying the ultimate goal of learning directly
determines the means and methods of achieving it.

R. Borkivska, investigating formation of motivation of students’
educational activity, found out the main indicators of the formation of students
motivation:

e the ratio of internal and external, social and cognitive, discrete and
procedural, positive and negative motives;

e awareness of motives — the degree of understanding and comprehension
by students of their own motives;

e stability of motives — regularity of motivation in different situations of
educational activity;
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o effectiveness of motives — readiness of students to implement motives in
educational activity in the form of diligence, persistence, independence,
initiative, cognitive activity.

There are many different classifications of the motives of professional
activity.

E. lliin considering incentive reasons that motivate a person to certain
activities, synthesized them into separate groups.

The first group of reasons — social motivation. This is the awareness of
the need to bring benefits to society and the desire to help other people (which
may be manifested in the teaching of children, in the treatment of patients, in
the protection of the Motherland).

The second group — obtaining certain material benefits for themselves
and families: making money to meet material and spiritual needs.

The third group is satisfaction of the need for self-actualization, self-
expression, self-realization. People cannot be inactive by nature, and they act
not only as consumers but also as creators. In the process of activity, people
get pleasure from creativity, justify the meaning of its existence. The third
group includes also the motive associated with satisfying the need for public
recognition and respect of other people.

The term “pedagogical conditions” is defined as circumstances on which
the overall efficient pedagogical process of professional training of specialists
depend.

Due to the analysis of psychological, pedagogical and methodological
literature on the research topic, the following pedagogical conditions of
formation of motivation of the future teachers have been defined:

e focus of the research and teaching staff on the formation of professional
motivation of students;

e ensuring of personality-oriented study for students;

e subjective attitude of students to the process of professional training;

e use of methods and technigues that enhance the educational and
cognitive activity of future teachers.

The first pedagogical condition was defined as the focus of the research
and pedagogical staff on the formation of professional motivation of the future
teacher, the need to form the cognitive component of students’ readiness for
professional activities that are characterized primarily by the level of
knowledge that allow to form relevant skills and competency.

The second pedagogical condition is providing of student-centered
learning. It’s implemented through the disclosure of individual capabilities and
abilities of the student (future teacher), assisting him in the disclosure of future
teacher’s own potential, self-knowledge, self-development, self-actualization,
self-determination; development of universal professional qualities.
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The implementation of personally-oriented learning content is a rejection of
the authoritarian style of communication and the shift to a democratic one,
respect for the student’s personality, humanistic communication, recognition of
the right to individuality. A teacher who is involved in a person-centered learning
environment must take into account individual differences in the student’s
learning of the material being studied and focus more on the process than on the
learning outcomes. Communication, collaborative search for solutions are much
more important for the development of the person than the ready answer.
Tolerance, empathy, the desire to understand the students, evaluate and accept
their opinion put the teacher in the position of cooperation, which contributes to
the higher effectiveness of learning.

Realization of the third pedagogical condition is creation by teachers of
cognitive interest to professional activity, positive psychological microclimate,
business relations, creative atmosphere. These are the conditions which
provide mental activity, the increased working capacity, satisfaction with work,
productive activity of all participants of educational process. Everything starts
with the statement of the purpose and its realization to the control of results.
Only by means of cooperation it is possible to develop individual creativity of
the students and contribute to their self-determination and self-improvement.

The analysis of research literature allowed to outline the ways to
intensify educational and cognitive activity of students, among which is active
learning. Psychologists and teachers emphasize that the quality of acquiring
professional knowledge and skills by a person depends primarily on the level of
his proactive attitude to educational process, and therefore, on the level of
professional motivation. Taking into account this fourth pedagogical condition
which contributes to the formation of professional motivation of the future
teachers, there have been identified methods that enhance the educational
and cognitive activity of the future teachers. In order to involve subjects of the
learning process in greater activity, active teaching methods are used. In
contrast to traditional methods, a student as a subject of training plays a more
active role when using active methods.

Among the important active methods of teaching there are problem
methods that include formulation of questions, formulation of contradictions
and problematization of knowledge. In order to get comprehensive academic
and professional training, one needs to enjoy the learning process. If learning
turns into creativity, it is especially beneficial to the emotional sphere of the
student, sharpens his memory and attention, causes a sense of joy and
satisfaction, increases interest in cognitive activity. It is necessary to involve the
student in the learning process as only in this way it’s possible to change
student’s orientation and his personality in general. Only self-organized
cognitive activity gives positive results and provides the acquisition of
knowledge and skills, as well as professional growth.
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Researchers 0O.Vasko and M. Butova believe that the means of
enhancing the motivational sphere of students is application of such methods
of teaching didactic material that would encourage intensification of
educational and cognitive activity. Students are supposed to independently set
their goals, put forward hypotheses; work out a plan; make conclusions.
Development of these skills involves following methods: heuristic learning,
targeting, planning, method of hypotheses (Vasko and Butova 2018, 112).

In order to ensure sustainable professional motivation of students, there
have been determined socio-psychological conditions that accomplish the
pursuit formation of students and help reveal their capabilities and self-
affirmation in the educational and professional activities (Korchinskyi, 1998). To
provide these conditions, the following steps have been taken:

e detailed acquaintance with the future professional activity and its social
significance, compliance with modern requirements which include definite
knowledge, skills and qualities of a specialist;

e creation of ideas about the model of a successful professional in a chosen
specialty;

e awareness of short-term and long-term goals of professional training;

e development of positive “self-concept” and realistic assessment of
professional skills;

e formation of value orientations;

e development of students’ needs and skills to work independently with
different sources of information, to master information technologies and
creatively apply knowledge in practice;

e providing conditions for self-knowledge, self-education, self-improvement
as well as maintaining curiosity and “cognitive” psychological climate in
the student academic group.

Pedagogical and socio-psychological conditions contribute to
organization of the educational environment, help choose special techniques,
methods, have an incredible effect on the formation of motivation of the
future teacher’s professional activity and define the result of the pedagogical
process in higher school. Pedagogical process in a higher school is a holistic
process which ensures harmonious development, education and training,
mastery of skills and practical application of acquired knowledge in the field of
future teachers’ professional activity.

Conclusions. The results of our research enable us to state the following
findings. Professional motivation is characterized by the readiness of students to
implement motives in educational activity in the form of diligence, persistence,
independence, initiative, cognitive activity. Such motives as self-actualization and
self-expression are important components of the motivational sphere of the
future teachers. They contribute to the professional motivation formation of
students during the education. A high positive motivation can play the role of a
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compensatory factor when there is a lack of high level of special abilities or gaps in
the student’s knowledge, skills and abilities. Professional motivation is something
for the sake of what a person reveals and develops his professional abilities as well
as professional thinking. Motivation for professional activity begins with a
professional calling, which is defined as the inclination to a certain profession,
based on knowledge about the purpose of the profession. Professional motivation
is achieved by means of formation of the students’ proactive approach to the
learning processes. That is why it is essential for teachers to develop cognitive
interest to professional activity, to ensure positive psychological microclimate,
business relations, creative atmosphere.

Materials of research can be used to further improve professional and
pedagogical training of students, to develop textbooks, training sessions,
course books, curriculum and to work out methodological recommendations
for ensuring professional motivation of the future teachers and their successfull
engagement in future teaching activities.
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AHOTAUIA

JDeHuceHko BitaniHa. OcobamsocTi popmyBaHHA npodeciiHoi MoTUBaLLi MalbyTHIX
BWUKNaaadis.

Y cmammi o06rpyHmosyemoca HeobxiOHicmb UinecrnpamosaHo2o GopMy8aHHs
momusauii malibymHix nedaeoeie AK 3acadu 004 HAOAHHA nedazo2iyHoi NiOMpUMKU 8 ix
npogeciliHoMy CcmaHoeneHHi ma CrpuaHHA MO03UMUBHO20 crpuliHAMmA MalbymHeoi
npocgpeciliHoi dianbHocmi. BuasneHo, Wo 8UCOKA NO3UMUBHA MOMUBAUIS MOXe 2pamu posb
KOMMeHCcy4020 Gakmopa y 8unadkax HedoCmamHbO BUCOKO20 pisHA 30i6Hocmell.
Bu3Ha4eHi acnekmu, wo cnpusalomes ycrniwuHoMy GpopmMysaHHO momusayii. ®opmyeaHHsa
npogpeciliHoi momusauyii NOYUHAEMbBCA 3 BUHUKHEHHA rnompebu (i 3akiHYyemocs
BUHUKHEHHAM Hamipy 3almamuca neoda2o2iyHow 0OiAnbHicM© ma  yc8i0oOMAeHHAM
HeobxiOHocmi 0ocseHeHHA nocmasneHoi memu. Kpumepiamu i MOKA3HUKAMU ycriwHo20
¢opmysaHHA npogpeciliHoi momusayii cmydeHmis €: npogpeciliHa CcrnpamosaHicme
ocobucmocmi, pPoO38UMOK aOEK8AMHOi cucmemMu Momusie HABYAAbHO-NPOgeCilHOI
difaneHocmi, emouyiliHe npuliHaAmMma malbymHeoi npogeciliHoi disneHocmi. [jocnidiceHHA
nokasasno, wo npogeciliHa momusayia malibymHix ¢axisyie y Has4yasbHoOMy rnpouyeci
BK/KOYAE (HOPMYBAHHA AKMUBHO20 niOxo0y 00 HABYAALHO20 Mpoyecy, Mno3umusHe
cmassieHHA 00 MalilbymHboi npogeciliHoi 0ianbHOCMI, yMiHHA po3pobaamu, naaHysamu ma
npoeHo3lyseamu npogpecitiHuli po3sumok. [1i0 4ac nidzomosku 84umenie ocesimHili
nomeHyian meopemuyHUX ma mMemoOuUYHUX OUCYUMIH He 8UKOPUCMOBYEMbLCA HA MOBHY
nomyxcHicme, xo4a 8iH nepedbavyae cymmesuli 8rnaus8 Ha opmMyB8aHHA CUAbHOI Momueayii
ma npazHeHHA 3almamuca nedaz2o2i4Howo OifnbHicmioo. 30cepedmeHHa aAuwe Ha
nedageoz2iyHOMy rnpogecioHaniami, He@ooYiHIBAHHA HeobxiOHoCmMi chopMyeaHHA Mmomueauii
nedageoeiyHoi OisnbHocmMi MalibymHix y4yumesnie 3HAYHO YCKAAOHIOE ix adanmaduito 00
malibymHbo20 npogpeciliHoezo xummsa. [0a108He MNUMAHHA MO0AAAE Y HOPMYBAHHI
mMalibymHix yyumesie i3 NpasuabHUM  cg8imozaadom, cmilikumu  nedaz2o2iyHuUmu
nepeKoHaHHAMU, MOMmuBauicto ma 20mosHicmioo 00 nedaz2o2iyHoi QifAbHOCMI, d MAKOM
baxcaHHAM nodosaamu nedazoeiyHi mpyoHouli.

BusHauyeHo HalibinbWw eghekmusHi ymosu, Wo Cripustoms opMy8aHHIO mMomueayil
malibymuix yyumenis. [ledaeoeiyHi ymosu 8kawyarome y cebe cripAMosaHicms
nedazoeiyHo20 nepcoHany Ha 3abe3neyeHHA 0COBUCMICHO-OPIEHMOBAHO20 3Micmy
Has4yaHHA cmydeHmis. CouiasnbHO-NCUXO0MA02IYHI YMOBU 30CepeoXylombCA HA PO3YMIiHHI
KOPOMKOCMpOoKo8UX ma 00820CMPOKo8UX yineli npogeciliHoi nidezomosKu.

Knarouosi cnoea: momusu, momusauid, npogeciliHa mMomusayis, 308HIWHI i
BHYMPpIWHI Momusu, rcuxosn020-neda2o2iyHi ma couioncuxonoeiyHi ymosu 3abecrnevyeHHsA
npogpeciliHoi momusayii, akmueHuli nioxio.
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PE3IOME

OeHnceHko ButanmHa. OcobeHHocTM  popmupoBaHMA  nNpodeccMoHaNbHOMU
MOTMBaUMK Byaylwmx npenoaaBatenen.

B cmamee oceeweHa CMpyKmypHas XapakmepucmuKa noHaAmul
npogeccuoHanbHAA momueayus, momueayus, momussl. ObocHosbisaemcA
Heobxo0umMoCcmb UeneHanpasneHHo20 (GopMuposaHUA mMmomusayuu b6yoyuwjux nedazo208
KaK OCHo8bl 0nA npedocmasneHus bydywum npernodasamenam neda2o2udecKoli
noododepyKU 8 UX [pPOGEecCUOHANbHOM CMAHOB/EHUU. BbiagaeHo, 4YmMoO  B8bICOKAA
MoA0KUMENBbHAA MOMUBAUUA MOMXem u2pams posb KOMMIEHCUpyrwe2o ¢Gakmopa 8
cay4anax HedocmamoyYyHo 8bICOKUX cnocobHocmedi. OnpeodeneHsol acrnekmel,
cnocobcmeyrowjue ycnewHomy (hopmMupo8aHUIO MOMUBAyUU.

Knwouesble cnosa: momusbl, MomueayusA, MNPOGHeccuoHasnbHAA MOoMuUBAyUS,
gHewHuUe U 8HymMpeHHUe MOMmugbl, Mcuxosn020-nedazo2uyeckKue U Coyuo-rcuxonoauyeckKue
ycnosus obecrnieyeHUA npogeccuoHanbHol mMomusayuu, aKmueHbll nooxoo.
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®OPMYBAHHA IKT-KOMMNETEHTHOCTEM YYUTENA NOYATKOBOI LLIKO/U
B YMOBAX OCBITHIX TPAHC®OPMALLIN

Cmammas npucesyeHa npobsaemi ¢hopmysaHHA OCHO8 npogheciliHoi malicmepHocmi
malibymHbo020 8YUMena Mno4Yamkosux Kqaacie. BuceimneHo aHani3 akciosnoziyHux 3acad
npogpeciliHoi nidcomosku ocobucmocmi malibymHb020 84umMens ma 6U3HAYEHO OCHOBHI
nedazociyHi ymosu ix hopMy8aHHA WAAXOM AKMUBHO20 BUKOPUCMAHHA iHGopmayiliHo-
KOMYHIKauillHUXx — mexHonoeili. Po321aHymo  no3umueHi (i  He2amueHi  CMOPOHU
e8nposadxeHHA IKT 8 ocsimHi npouecu, AKi cymmeeso 8nauU8arome Ha (hopMy8aHHSA HOB020
AKICHO20 3Mmicmy oc8imu, @ MAaKOX< Ha 3MiHy i opeaHi3ayiliHux ¢gopm ma memodis.
lMpoaHanizosaHo Kypc «Cy4acHi IHhopmayiliHo-KOMYHIKayiliHi  mexHono2ii»  wo0oo
3abe3ne4yeHHA  Op2aHi3ayiliHo-neda2o2iYHUX  YymMo8  (OPMYyB8AHHA  iHGHOPMAMUYHUX
KomnemeHmHocmel malilbymHix yyumesnie No4amKo8UX KAdacis.

Knruosi cnoea: iHpopmamuszayia cycninbcmea, 0CHOBU iHhopmMamuKu, nic2omoska
sYuUMeslie NoYamKo8UX KAacie, BUKNAOAHHS.

MNocraHoBKa npo6bnemn. CyyacHUi nepiog  PO3BUTKY  UMBINi3aLji
XapaKTepPU3yeETbCA  MEepexo4omM  Bi4,  iHAYCTPia/IbHOrO  CycninbCTBa A0
iHpopmauitHoro. IHpopmaTu3zalis, y cBOtO Yyepry, — 06’eKTUBHMI | 3aKOHOMIPHWI
eTan, Yepes AKUIM NPOXOANTb KOXKHE CyCMiNbCTBO, LLLO iIHTEHCMBHO PO3BUBAETHCA.

IHbopmaTM3aLis € rnobanbHMM NPOLLECOM CYYaACHOCTI, WO NoB’A3aHUN i3
KapANHAaNbHUMW 3MiHAMM CTPYKTYPU M XapaKTepy CBITOBOro Ta COLia/IbHOrO
PO3BUTKY, 3 MNEPexogomM [0 HOBMX MOKOJIHb HAYKOMICTKMX TEXHOJOrIN,
TEXHIYHMX CUCTEM, MATepianiB, a TaKOX HOBUX BUAIB iHGOPMALiIMHOro 0bMiHY,
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