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DISCIPLINARY LITERACY DEVELOPMENT AS THE CORE STANDARD OF
EDUCATION

Modern requirements to the quality of education require continuous improvement of
approaches to the search for optimal learning. There has been a growing trend in communication
development and a decrease in the quality of student acquisition of material for recent years.
Modern education focuses on the development of general skills, but on the other hand, the
modern education system does not emphasize development of special skills, which are aimed at
basic skills. This paper examines the concept of disciplinary literacy, which is intended to deepen
the learning process in order to harmonize the work of all common components on the need for
specific skills not only for future professional situations, but also for everyday social and cultural
surrunding. The work gives a literary review of disciplinary literacy in the learning process.

Key words: disciplinary literacy, literacy, development of special skills, general skills,
strategies for development of disciplinary literacy.

Introduction. Lately, increasing growth of society has been developing
new requirements for the skills necessary for efficient grasping of new
information, particularly for specific purposes. Modern skills of the 21°* century
count a range of abilities and capacities, among which the basic skills of
reading, writing, inquiring and analyzing. When the school gives the common
knowledge about how to work with information, disciplinary literacy aims to
acquire the information purposefully, being aware of following it with analyzing
and applying.

Analysis of the literature on this topic has proved the necessity to
improve the rigor in developing disciplinary literacy. The term “literacy” is
defined not only as an ability to read and to write, to be literate, but in the
modern context it means a wider ability to be more specific in application, such
as “a set of multi-faceted social practices that are shaped by contexts,
participants, and technologies” (Archibald et al., 2011). According to the
educational research, the progress in learning, particularly in reading and
taking the national tests, is diminishing every year (Grigg et al., 2007; Kirsch et
al., 2002).

Disciplinary literacy is defined in the study of Moje (2007) as the
“..approach to teaching and learning that integrates academically rigorous
content with discipline-appropriate habits of thinking. The driving idea is that
knowledge and thinking must go hand in hand. To develop deep conceptual
knowledge in a discipline, one needs to use the habits of thinking that are
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valued and used by that discipline. To develop strategic and powerful
discipline-specific habits of thinking, one needs to be directed by one’s content
knowledge. For students to become literate in a particular discipline, they must
grow in both dimensions simultaneously. The ultimate goal of Disciplinary
Literacy is that all students will develop deep content knowledge and literate
habits of thinking in the context of academically rigorous learning in individual
disciplines” (Moje, 2007).

Disciplinary literacy is becoming very important in our media fast
growing society. The analyzed literature and documents present difficulties for
the students. These texts often contain summaries, drawings, tables, diagrams
and specialized vocabulary. Ideas are complex and are based on many points
that require attention and strategic work. To understand and process this type
of text students should be immersed in the content and thinking processes of
this discipline and be supported by an expert, their teacher (Evers, 2011).

We support the definition of disciplinary literacy which reveals the main
ideas of its context: “disciplinary literacy is defined as the confluence of
content knowledge, experiences, and skills merged with the ability to read,
write, listen, speak, think critically and perform in a way that is meaningful
within the context of a given field” (Evers, 2011). Disciplinary literacy is
becoming one of the key skills in the 21st century for developing specialized
knowledge which is relevant to each subject area, further professional
preparation and to any sphere of life (Zygouris-Coe, 2012). As this quality is
becoming more and more actual in modern education, we develop the
research analyzing and reviewing the main concepts of this skill.

Analysis of relevant research. The main idea of the term “disciplinary
literacy” (DL) is that the main skills, such as reading, writing, thinking, reasoning
and doing are completed to specify the exact discipline — to define how each
sphere of life creates, evaluates and assesses knowledge differently (Lent,
2015:1). Each discipline has its own literacy skills based on the type of
discipline, key concepts, language, vocabulary, common textual structures, and
textual properties, as well as subject-specific reading and writing subjects.
Understanding these different reading and writing skills is not only important
to building knowledge in the discipline but also to think critically about the
information presented. In addition to effective reading and writing, students
need to learn from knowledgeable practitioners to think about how knowledge
Is generated and produced in each discipline. How does it relate to the previous
training? And how to rate ideas about relevance, reliability, and reliability. The
factors associated with effective learning across disciplines differ in the focus
and intensity with which they are used to read, think, and write content.

DL has become wider in meaning and adds specific content skills for each
area. Thus, disciplinary literacy in visual arts consists of reading, writing,
listening, thinking, speaking, and performing (Hillman, 2014). A student, who is
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engaged in painting, has a necessary component in this set as painting, so, the
main skills work for painting as a specific professional goal.

Aim of the study. In view of analyzed definitions of content-based
learning, it has become obvious that disciplinary literacy is the deeper and
further development of efficient education according to the modern standards
of recent requirements of a dynamic society. Thus, in this study, we continue
researching the definition of disciplinary literacy. The objectives of this study
are to define the disciplinary literacy, to review recent research into the
importance of disciplinary literacy and to provide a conceptual theoretical
framework based on the structure of disciplinary literacy.

Research methods. To achieve the goal, confirmation of the hypothesis
and fulfillment of the research tasks, a complex of modern theoretical methods
of research and approaches was used: analysis, synthesis, induction, deduction,
systematization, comparison, generalization, which allowed developing
scientific sources, determining the essence and features of disciplinary literacy,
justifying the advantages and shortcomings.

Research results. To define the term disciplinary literacy, we reviewed
the number of studies in this sphere.

Disciplinary literacy is suggested as an ability to acquire a construct of
basic skills, such as reading, writing, speaking, analyzing within the specific
discipline.

Shanahan and Shanahan (2008) have proposed a model of reading
development summarized in three phases:

Basic literacy — learning to decode words, develop a reading vocabulary,
and comprehend text.

Intermediate literacy — using general strategies for decoding longer
words and comprehending narrative and expository text.

Disciplinary literacy — using specialized strategies for comprehending and
responding to texts that reflect the demands of a specific discipline (Shanahan,
& Shanahan, 2008). DL is argued to be one of the advanced literacy instruction
which arises from basic literacy into a specific one. There may be no pure phase
in this model: students may demonstrate two phases at the same time, or even
three — it depends on their interests, background, and capacities.

Disciplinary literacy may be erroneously substituted by content literacy.
The difference is that content literacy deals with the techniques which develop
the initial knowledge in the specific area, whereas disciplinary literacy
emphasizes the unique tools for professional, deep engaging in the discipline
(Shanahan, & Shanahan, 2012). Content-area literacy refers to an initial set of
techniques for reading and understanding texts for determining important
information, making inferences, asking questions, and summarizing in different
types of content. Disciplinary literacy involves specific information, specialized
vocabulary, expertise critical responding to produce and communicate each
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specific knowledge given in the texts. It is suggested that disciplinary literacy is
a highly developed skill, as shown in Table 1 (Lent, 2015).
Table 1
The connection between deeper learning and disciplinary literacy

Deeper Learning Disciplinary Literacy

Results in the mastery of core academic | Results in the mastery of core academic
content content by developing expertise in specific
disciplines

Application: Students master content by engaging in the habits of thinking and “work” of the
discipline

Employs critical thinking and problem solving | Employs critical thinking and problem solving
by engaging in the methods and inquiries of
a discipline

Application: Students employ creative and critical thinking to identify and solve discipline-
specific problems

Relies on collaboration Relies on collaboration within the classroom
community that mirrors the work done by
those in the field

Application: Students learn how to become self-directed within a team as they plan, share,
and assess learning within a discipline

Fosters an academic mindset within a | Fosters an academic discipline-specific
discipline mindset by learning and experiencing the
foundational facts, skills, norms, and habits

Application: Students find meaning as it relates to the discipline as they wrestle with project
plans, disciplinary principles, and demonstrations of learning

Is supported through communication in |Is supported through communication in

writing and speaking writing and speaking as discipline-specific
tools for engaging in the work of the
discipline

Application: Students learn how to use writing and speaking as they act as apprentices in a
given discipline

Through a disciplinary approach to literacy, students use the ability to
engage in goals and practices that are unique to any academic discipline. The
students use discipline-specific frameworks for completing the critical tasks: 1)
interpreting texts and 2) composing and revising texts. The main action verbs
used in DL approach instructions are “evaluate, determine, annotate, identify,
discuss, suggest” (International Literacy Association, 2017).

Disciplinary literacy allows moving from the limited content-area
strategies and clarifies how teachers can teach in a more effective way. Apart
from the varied ways that students read, reason, write, think, speak, it respects
also an ability to participate in specific content areas (Lent, 2015).

Disciplinary literacy is defined as a multidimensional construct with at
least three disciplinary literacies: source literacy, analytic literacy, and
expressive literacy in the set of four main disciplines at secondary school
(Spires et al., 2017).
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Moje (2007) suggests that disciplinary literacy approach to the studying
requires analytical and critical thinking about the specific context. Thus, history
educators apply DL approach to define the questions of purpose, evidence,
chromoly, causality, and contexts. Discipline literacy in science practices
prediction, observation, analysis, summarization, and presentation to their
science reading. More than that, the scientists predict explanations for
phenomena, hypothesize, design and enter the results of investigations and
conclude the results. In studying English Arts except of reading skills the skills on
interpreting, recognizing the literary devices and structures are used (Moje, 2007).

Disciplinary literacy has been defined as “the use of reading, reasoning,
investigating, speaking, and writing required to learn and form complex content
knowledge appropriate to a particular discipline” (McConachie & Petrosky,
2010:6).

DL does not only focus on the similar features of literacy in the content
area but highlights the differences in the specific features of the discipline.

It is also suggested that disciplinary literacy of functional linguistics
consists not only of grammar itself but also of considering contextualized and
practical uses of language, making it useful for considering differences across
discipline (Halliday et al., 2014).

DL is defined as the ability to be involved in social, semiotic, and cognitive
practices consistent with the content experts. It is suggested, that literacy
instruction in academic disciplines should move beyond the time-honored focus
on basic skills (e.g., vocabulary, fluency), general cognitive strategies (e.g.,
predicting, inferencing), and related learning strategies (e.g., highlighting, note-
taking) to include an emphasis on discipline-specific practices that promote
simultaneous engagement with disciplinary language and disciplinary content
(Fang, 2012).

So, DL is developing if it arises in meaningful, engaging, and challenging
activities, which can help deeply and consciously attain the specific goal. In this
case, the strategies for such development should include collaboration with
peers (Lent, 2015).

One of the studies argues that the work of the university department
consists of four scholarships: discovery, integration, application, and teaching.
The latter is translated as a pedagogical scholarship and science. Teaching, in
this case, should be grounded in the work of others. Moreover, knowledge
about teaching should be shared, peer-reviewed, critiqued and published. So,
there should be a natural amount of collaboration in higher education: what in
the whole makes disciplinary literacy in this area (Airey, 2011).

For practical development of disciplinary literacy, the educational
researchers suggest a number of strategies which are closely connected with
critical inquiry and analyzing. For example, for reading activities the main key
actions for activation the disciplinary literacy may be: “provide ongoing,
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embedded literacy professional learning”, “form a literacy leadership team?”,
“make sure professional learning communities or disciplinary literacy cohorts are
grounded in continuous disciplinary literacy leaning and collaborative inquiry”,
“provide the resources”, “ensure that teachers, especially those in cohorts or
teams, experience encouragement, support, and opportunities to stretch their
skills and knowledge”, “encourage cross-curricular or cross-team collaboration”,
“foster leadership in all areas”, “use reflection, learning, and planning
collaboratively”, “find opportunities for co-teaching and peer coaching within
disciplines” (Lent & Voigt, 2018).

There also the techniques for evaluating the speaker’s thinking process,
which are designed to inquire and deeply understand the specific content,
necessary within the discipline. They might be these:

1. What is the purpose of the talk or interview?

2. Why was this speaker chosen to speak on the topic?

= What are his or her credentials?

« In what way is he or she an expert in the field?

3. How did this speaker’s thoughts differ from others who speak on the
same topic?

4. How did the speaker make key points? (For example, did he or she tell
a story, show graphs or charts, use persuasion or emotion, use facts and
figures, or employ humor?)

5. What question(s) would you like to ask the speaker about his or her
thoughts on the subject?

6. What do you think the speaker’s notes looked like as he or she was
preparing the talk or presentation?

7. Did the speaker leave out something you feel was important to
include?

8. Write an analysis of this speaker’s thoughts using examples from the
talk to substantiate your thoughts.

 In what ways are your thoughts different or similar to the thoughts of
the speaker?

* How might the speaker have made his or her thinking more clear?

9. In what way did the speaker demonstrate the thinking of experts in his
or her field? (Lent & Voigt, 2018).

The strategies in the disciplinary literacy shown in Table 2 are deeper and
more oriented to the critical thinking development, what is in high demand in

the modern society compared to the generic skills strategies (Evers, 2011).
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Table 2
Comparison of generic reading strategies and discipline-specific reading
strategies
Generic Reading Strategies Discipline-Specific Reading Strategies
Monitor comprehension Build prior knowledge
Pre-read Build specialized vocabulary
Set goals Learn to deconstruct complex sentences
Think about what one already knows Use knowledge of text structures and genres to
Ask questions predict main and subordinate ideas
Make predictions Map graphic (and mathematical) representations
Test predictions against the text against explanations in the text
Re-read Pose discipline relevant questions
Summarize Compare claims and propositions across texts
Use norms for reasoning within the discipline (i.e.
what counts as evidence) to evaluate claims

The reasons for developing Disciplinary literacy are suggested as a wide
area of implication. Disciplinary literacy might be motivating because it fulfils
the needs and desires, as the modern techniques used at class for activating DL
encourage students to be engaged more into the activity they fulfil. DL can also
create a lot of opportunities for collaborative work and peer interaction. DL
may quench students need to meet challenges, to understand, and seek
affiliations (Shanahan & Shanahan, 2014).

Conclusions. The present study was designed to determine the necessity
of defining disciplinary learning. The first question in the study was to identify
the interpreting of disciplinary literacy in the modern education system. The
second question sought to determine the importance of disciplinary literacy.

And another question was focused on the theoretical frame of defining
the structure of disciplinary literacy. This research contributes to disciplinary
literacy literature by demonstrating the importance of disciplinary literacy in
the context of modern educational requirements. Many studies have reported
on the defined terms of disciplinary literacy and presenting the classified
identification of the types of disciplinary literacy within different disciplines,
distinguished by different authors at different time. At the same time, modern
requirements to the models in teaching according to the demands of time
make the necessity and possibility to adopt the disciplinary literacy to the
definite educational environment considering the exact discipline we work
with. This will allow us to develop a new set of skills in the framework of the
discipline we teach, and to develop proper strategies for teaching.

Consistent with recent research advocating the identifying disciplinary
literacy, our findings indicate that this is a process of defining the specific
professional component which should be developed deeply for the further
educational process. The main idea of the construct of disciplinary literacy, that the
generic skills, such as reading, writing, inquiring and collaboration work together to
help develop the specific another component — that is target professional one.
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Our findings highlight the main identifications of disciplinary literacy in
the light of a number of disciplines. We also reported on the model of
development literacy starting from basic to the highest, disciplinary one in
reading. And we reviewed the differences between the deeper learning and
disciplinary literacy.

We are not yet in a position to offer the unique classification of
disciplinary literacy, which would fit the modern requirements in education.
This construct may vary depending on the specific subject, we teach. The
development of this term is comparatively new and there are a lot of
definitions and descriptions of the components of the complete set. This
review provides implications for identification and integrating the relevant
literacy practices which promote effective understanding, analysis and
evaluation of texts in their disciplines and practices for further specific and
professional use.

Different ways of learning present one of the main limitations of this
study. The definite relationships are present between the types of disciplinary
literacy and different disciplines in the educational process.

Future work is needed to develop the specific set of skills of disciplinary
literacy for the necessary discipline questionnaire about needs of learners and
providing content and more developed strategies for critical thinking and usage
in different ways: reading, writing, inquiry, and collaboration.

REFERENCES

Airey, J. (2011). The disciplinary literacy discussion matrix: A heuristic tool for initiating
collaboration in higher education. Across the disciplines, 8 (3), n 3.

Archibald, S., Coggshall, J. G., Croft, A.,, & Goe, L. (2011). High-Quality Professional
Development for All Teachers: Effectively Allocating Resources. Research & Policy
Brief. National Comprehensive Center for Teacher Quality.

Evers, T. (2011). Common core state standards for literacy in all subjects. Madison, WI.

Fang, Z. (2012). Language correlates of disciplinary literacy. Topics in Language Disorders, 32
(1), 19-34.
Grigg, W., Donahue, P., & Dion, G. (2007). The Nation’s Report Card [TM]: 12th-Grade Reading
and Mathematics, 2005. NCES 2007-468. National Center for Education Statistics.
Halliday, M. A. K., Matthiessen, C., & Halliday, M. (2014). An introduction to functional
grammar. Routledge.

Hillman, A. M. (2014). A literature review on disciplinary literacy. Journal of Adolescent &
Adult Literacy, 57 (5), 397-406.

International Literacy Association. (2017). Content area and disciplinary literacy: Strategies
and frameworks [Literacy leadership brief]. Newark, DE: Author.

Kirsch, 1., de Jong, J., Lafontaine, D., McQueen, J., Mendelovits, J., & Monseur, C. (2002). Reading
for change. Performance and engagement across countries. Recuperado el, 8.

Lent, R. C. (2015). This is disciplinary literacy: Reading, writing, thinking, and doing... content
area by content area. Corwin Press.

Lent, R. C., & Voigt, M. M. (2018). Disciplinary Literacy in Action: How to Create and Sustain a
School-Wide Culture of Deep Reading, Writing, and Thinking. Corwin Press.

88



[leparoriuni Hayku: Teopisd, icTopis, iHHOBaniiHi TexHosorii, 2019, Ne 7 (91)

McConachie, S. M., & Petrosky, A. R. (2010). Engaging content teachers in literacy
development. Content Matters: A disciplinary literacy approach to improving students
learning, 1-14, p. 6.

Moje, E. B. (2007). Developing socially just subject-matter instruction: A review of the literature
on disciplinary literacy teaching. Review of Research in Education, 31 (1), 1-44.

Shanahan, T., & Shanahan, C. (2008). Teaching Disciplinary Literacy to Adolescents:
Rethinking Content-Area Literacy. Harvard Educational Review, 78 (1), 40-59.
https://doi.org/10.17763/haer.78.1.v62444321p602101.

Shanahan, T., & Shanahan, C. (2012). What is disciplinary literacy and why does it matter?
Topics in language disorders, 32 (1), 7-18.

Shanahan, C., & Shanahan, T. (2014). The implications of disciplinary literacy. Journal of
Adolescent & Adult Literacy, 57 (8), 628-631.

Spires, H. A., Kerkhoff, S. N., Graham, A. C., Thompson, I., & Lee, J. K. (2018).
Operationalizing and validating disciplinary literacy in secondary education. Reading
and writing, 31 (6), 1401-1434.

Zygouris-Coe, V. (2012). Disciplinary literacy and the common core state standards. Topics in
Language Disorders, 32 (1), 35-50.

AHOTAUIA

NaweHKo IpuHa. PO3BUTOK AUCUMNNIHAPHOI FPAaMOTHOCTI AK OCHOBHWM CTaHZAPT
OCBITW.

Cy4acHi sumoau 00 AKocmi oceimu 8umazarome rnocmiliHo2o 800CKOHANEHHA Mioxo0ie 00
MoWwyKy onmumasibHO20 HAB4YAHHA, OCKiflbKU OCMAHHIMU pOKaMU Criocmepi2aemosca meHoeHyis
00 po38UMKY KOMYHIKQUIi ma 3HUXEHHA AKOCMI 30C80EHHA mamepiany cmydeHmamu. CyyacHa
0c8ima 30cepedHyemsCa HA PO3BUMKOSI 302G/1bHUX HABUYOK, ane 3 iHWo20 6OKy, cyvyacHa
cucmema ocsimu He MiOKPecatoe PO38UMOK CreyianbHUX HABUYOK, AKI CpAMOBAHI Ha 6a308i
Hasu4ku. Memow O0aHo20 00cCniOHeHHA 6ya0 BUBYEHHA KOHUenuyii  oucyunaiHapHoi
2PAMOMHOCMI, AKA MOKAUKAHA no2aubumu npoyec Has4aHHA, wjob 2apmoHisysamu pobomy
8CiX CrifIbHUX KOMIMOHEHMI8 3 NoMpPeb0oK 8 KOHKPEMHUX HABUYKAX.

Y cmammi 3pobneHo 021a0 nimepamypu 3 OCHOBHUX BU3HAYeHb OUCYUNAIHapHOT
2pamomHocmi ma iHmepnpemosaHo 3Micmosi KommnoHeHmu uiei idei mo 8iOHOWeHH 00
oucyunsninu.

Ana OocAaeHeHHA nocmasneHoi mMemu BUKOPUCMOBY8AAUCA MemoOUKU 027170y
nimepamypu: nidmeepoxceHHA e2inome3u ma BUKOHAHHA 00CAIOHUUbKUX 30800Hb,
B8UKOPUCMOBYBABCA KOMII/IEKC CYyYaCHUX MeopemuyHuUx memooie 00CniOxceHHA ma nioxodis.
aHania, cuHmes, iHOYKUia, 0edyKuis, cucmemamusayis, MOpPIiBHAHHSA, Yy3A2asbHEHHSA, AKe
00380/1U10 po3pobumu HayKosi Oxcepena, 8usHaYUMU CymHicms ma ocobausocmi aHanisy
nompeb, o6rpyHmysamu nepesazu U HedosiKu.

JlaHe 0ocnidnceHHA nosiooMaAAE NPO CMPYKMyposaHe 8U3HAYEHHA OUCUUNAIHAPHOI
2pamomHocmi, wo npedcmasaAae pi3Hi iHMepnpemauii ma KomnpomicHull aHanis. Lle
00CniOHEeHHA MAKOX 8U3HAYUAO MPUYUHU HeobxiOHocmi 3abesnevyeHHA OucyunaiHapHoi
epamomHocmi. Llle oOHUM Oope4yHUM MOMEHMOM € me, W0 cmamms MpPOroHyeE cgepy
8rausy Ha OUCYUNAIHAPHY 2pamomHicme. Y yili cmammi makoxi« po3271a0a0mbCA OCHOBHI
cmpamezii po38umky OucyunAiHapHoOi 2paMomHocmi.

02140 nimepamypu npedcmasug Mooesb Po38UMKY OUCUUNAIHAPHOI 2pamMomHocmi.
BoHa sudinaemoca Ak nepexiod 8id 6a308ux HABUYOK 00 suwoi iepapxii 0o ducyunaiHapHoi
epamomHocmi. [lpoaHanizo8aHo GiOMiHHOCMI Mix binbw 2AUOGOKUM HABYAHHAM |
oucyunaiHapHo 2paMomHicmio.
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BidnogioHo 0o HedasHix 00CnidHceHb, AKi 8UCMYNAOMb 30 8UAB/NEHHA OUCYUNAIHaPHOI
2pamMomHocmi, Hawi 8UCHOBKU MOKA3YIOMb, WO Ue Npouec 8U3HAYeHHsA crieyughiyHoi cknadosoi
oucyunniHapHoi epamomHocmi, AKa Mae bymu yinb080H MOYKOIO 0718 KOHKpPEemHOoi ocgimu.
Mpome, Mu we He 20mosi 3anpPornoHysamu YHIKanbHY Kaacugikauyito oucyunaiHapHoi
2pamomHocmi, AKa 8idrnogidamume KoxcHiIl npogeciliHili ducyunii.

KntouoBi cnoBa: 2pamomHicme, OucyunaiHapHa 2pamMomHicme, 30207bHi HABUYKU,
PO38UMOK CrieyianbHUX HABUYOK, cmpamezili po3sumKy OUCyUNAIHAPHOI 2pAMOMHOCMI.

PE3IOME

NaweHko UpuHa. Paszsutne guUCcUUNINHAPHON rPamMOTHOCTM KaK OCHOBHOM CTaHAApT
obpaszoBaHus.

CospemeHHble mpebosaHus K Kayecmsy obpazosaHua mpebytom nocmosHHO20
cogepweHcmeo8aHuUA Noo0xo008 K MOUCKAM ONMUMQAnbHO20 06y4YeHUA, [MOCKOsbKY
nocsnedHue 2006l ommedyaemcsa pacmyuw,aa MmeHOeHYUA pPa3sumua KOMMYHUKaAuyuu U
CHUXXEHUA Kayecmea yceoeHuUs mamepuana y cmyoeHmos. CospemeHHoe o0byyeHue
OpUEeHMUPOBAHO HA passumue obwux HasbiKos, HO, C Opy20l CMOPOHLI, COBPEMEHHAA
cucmema 06pa3osaHuUA He cmasum  yoapeHue HA  pazsumuu  CneyuasnabHeix
nMpogeccuoHanbHbIX HABLIKOB, HO KOMOpble U HANpassneHbl OCHOBHbIE yMeHUA. B O0aHHOU
pabome paccmampusaemca aHaAU3 MNOHAMUA OUCYUNAUHAPHOU 2paMomHOCMuU, Komopas
npuseaHa yenybume npouecc obydyeHuUs € Uenbio 2apMOHUYHOU pabomel ecex obujux
KOMMOHeHmMo8 Ha mnompebHocmMu uyenesoix cneyuguyeckux Hasvikos. Paboma daem
aAumepamypHsili 0630p AuCyUNAUHapHOU 2pamomHoOcmu 8 npouyecce oby4eHus.

KnioueBble cnoBa: OuCYUNAUHAPHAA 2PAMOMHOCMb, 2PAMOMHOCMb, pazsumue
CreyuansHeiX HAsblKos, 0b6WUX HaBbIKO8, cmpameaull pazsumua OuCYUNAUHAPHOU
2pamomHocmul.
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COUIATbHE NAPTHEPCTBO AK CNOCIb YAOCKOHANEHHA CUCTEMU
HAOAHHA COUIANBbHUX NOCAYT HA PIBHI TPOMAAU

Cmamma npuceavYeHa 8UBYEHHIO 3MiCMy MOHAMMA «COYianbHe NapmHepcmaso», a
MAKOM BU3HAYEHHK COUiaanbHO20 napmHepcmea AK crnocoby 800CKOHAAEHHA cucmemu
HAOAHHA coyianbHUX Nocay2 Ha pieHi epomadu. CoyianbHe napmHepcmMeo pPo32aa00eEMbCA
AK OpeaHi308aHa CniBNPaAuya MiXC pi3HUMU COUiaAbHUMU IHCMUMymamu, B6KA14aro4du
O0epHasHi i 2poMaOdAHCbKI op2aHi3ayii, a maKkox KomepyiliHuli cekmop. [MpedcmasneHo
ApuHYyuUnuU ma npobaemu CMAHOBAEHHA COYianbHO20 napmHepcmea y cgepi HAOAHHA
coyianbHUX nocaye Ha pieHi 2pomadu. BucgimaeHo nepesazu i cnisnpayi 0eprasHux ma
2POMAaOCbKUX op2aHizayil y cpepi HAOOAHHA COYianbHUX MOCAY2 HA PiBHI 2pomadu.

Knwyosi cnoea. couianbHe napmHepcmeso, couyianbHull 3axucm, 2pOoMaoCeKi
opzaHizayii, deyueHmpanizayia, mepumopiansbHa 2pomada, KomepyiltiHuli cekmop, OepHasHi
coyianbHi IHcmumymu, coyiasbHi nocayau.
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