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out previously available elements of subsystem A of “personality” system, which must be added
to it. At the third stage of work a person remembers synsense image of himself with the lower
level of development of subsystem A of “defect” system and with the higher level of development
of subsystem A of “personality” system. At the fourth and fifth stages level of development of
subsystem A of “defect” system gradually decreases and level of development of subsystem A of
“personality” system gradually increases. Methodology of personality rehabilitation stimulation
oppresses self-organization and stimulates self-destroying of biological, psychological and social
subsystems of the “defect” system, oppresses self-destroying and stimulates self-organization of
biological, psychological and social subsystems of the “personality” system, providing external
and internal management of personality rehabilitation process, assisting in strengthening of new
emergent qualities of biological, psychological, social subsystems of the “personality” and
“defect” systems and in the achievement of rehabilitation. This can be used for healthy persons,
persons with bad eyesight and low hearing, persons with mild mental retardation and intellectual
disorders, persons with child’s cerebral paralysis; in the modified state methodology can be used
in the educational process for persons with other psychophysical disorders.

Key words: synergetics, heuristic, rehabilitation, “defect” system, “personality”
system.
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THEORETICAL AND PRACTICAL ASPECTS OF USING GAME TECHNOLOGY IN
TEACHING GEOGRAPHY TO STUDENTS WITH SPECIAL EDUCATIONAL NEEDS

The article deals with theoretical and practical aspects of the use of game technology
in teaching geography to students with special educational needs. The experience of
geography teachers on implementation of didactic games and interesting exercises in the
educational process of special schools for children with intellectual disabilities is generalized.
The author’s complex of geographic games, composed in accordance with curriculum, the
main educational and correctional-developmental tasks of the school course of geography,
taking into account mental and age characteristics of students with impaired intelligence, is
characterized. Methodological recommendations for the use of game activity at geography
lessons at a special school are given.

Key words: special comprehensive school, students with intellectual disabilities,
educational process, geography lesson, game technologies, didactic games.

Introduction. Currently, at the stage of reforming national system of
general and special education, special attention is paid to creation of a modern
pedagogical concept aimed at abandonment of traditional reproductive model
of education and search and implementation of innovative approaches and
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innovative techniques. Innovative strategic guidelines actualize the task of
active use of new pedagogical technologies in teaching children with
intellectual disabilities that ensure personal and cognitive development taking
Into account age, typological and individual characteristics.

In a special methodology of geography, a special place is occupied by the
technology of learning game activity. The use of games, game situations with a
didactic aim is a productive means of developing a child with special
educational needs, correcting his/her cognitive, emotional-volitional,
motivational spheres. Therefore, the study of the theoretical and practical
aspects of the use of geographical didactic games and exercises in teaching
students with intellectual disabilities is of particular importance.

Analysis of relevant research. The problem of the use of game activity at
geography lessons in secondary schools has become especially relevant in recent
years, since school geography has long ceased to be a “purely nomenclature
subject”, it is now actively developing and improving. And the main task of the
teacher is not only formation of students’ geographical knowledge and skills, but
also enhancing their interest in the subject, their creativity, activity and
independence. Such researchers as M. Haladzhii, V. Holyshkin, H. Dovhan,
S.Dudka, S. Kobernik, R. Kovalenko, V.Kornieiev, O. Kornieiev, N. Kryvenko,
L. Kruhlyk, A. Sertsevych, O. Skuratovych, O. Topuzov and others, in their studies
raise the question of the need to use game technologies in school practice of
teaching geography for strong mastering of geographical material, activation of
students’ cognitive activity, development of educational competence. Scientists
have focused on discovering the place of geographic games and game situations in
the system of other activities of the lesson, justifying feasibility of their use for
versatile and harmonious development of a personality, revealing the
methodology of didactic games taking into account the purpose of the lesson and
the level of students’ preparedness.

Improving methods of teaching geography in a special comprehensive
school is an essential condition that allows to increase cognitive activity and
independence of students with special educational needs. In the special
methodological literature it is proved that by correct combination of teaching
means, methods and techniques it is necessary to ensure conscious and steady
assimilation of educational material by students with intellectual disabilities,
consolidation of knowledge and skills, as well as to form skills of mental
activity, develop curiosity, cognition (V. Bondar, L. Vavina, O.Havrylov,
|. Dmitriieva, |. Yeremenko, A. Kapustin, N. Kravets, V. Lipa, H. Mersiianova,
S. Myronova, L. Odynchenko, V. Siniov, M. Suprun, S. Trykoz, O. Khokhlina and
others). In this regard, the role of active forms and teaching methods is
increasing, among which educational games take the lead.

The importance of didactic games in improving effectiveness of teaching
students with intellectual disabilities, methodological approaches to the creative
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use of game technology at geography lessons are reflected in scientific and
methodological works of domestic and foreign defectologists: A. Hryhoriants, L.
Drobot, S. Dubovskyi, V. Lypa, T. Lifanova, L. Odynchenko, T. Porotska, T. Skyba, V.
Siniova, A. Ukraintseva and others. Scientists have proved that didactic game at
geography lessons improves the quality of mastering geographic material, has a
purposeful corrective and educational influence, avoids the overload of students
with intellectual disabilities, promotes awareness of cross-curricular connections,
and forms team communication skills. Creation of game situations at the
geography lessons brings variety and emotional coloring to the educational work,
develops students’ cognitive interest, attention, smartness, sense of competition,
mutual assistance.

The aim of the article is to highlight the theoretical and practical aspects
of the use of game technology in teaching geography to students with special
educational needs.

Research methods. Realization of the aim envisaged using such theoretical
methods, as analysis, systematization and generalization of scientific and
methododological literature, as well as the empirical ones — pedagogical
observation and analysis of geography teachers’ plans, questionnaire of teachers
of special education institutions for children with intellectual disabilities.

Research results. In order to study the existing school practice of the use
of didactic games and interesting exercises at geography lessons, analysis of
lesson plans and questioning of 16 geography teachers of special boarding
schools for children with intellectual disabilities in Donetsk, Dnipropetrovsk,
Kharkiv regions were conducted.

We tried to find out teachers’ attitude to introduction of game
technologies in the process of studying geography, to determine peculiarities of
organization of didactic games at the lesson, to identify the difficulties that
they experience. Teachers were informed that, in addition to suggested in the
guestionnaire questions, they could express any concerns about using their
own game technology at geography lessons at a special education school.

Responses of geography teachers to the questionnaire indicate that many
of them have a clear position regarding the place of didactic games and game
situations in the system of other activities at the lesson, their role in getting
geographic knowledge by students with intellectual disabilities, the importance of
game activity in the light of ideas of correctional-developmental training.

Among the teachers surveyed, there were none who did not use at least
elements of game activity at geography lessons. So, 62,5 % of the respondents
said that they used game methods at the lessons episodically, 37,5 % — reqularly.

The analysis of lesson plans of geography teachers of special secondary
schools shows that the frequency of using didactic games at the lessons has
certain peculiarities. Thus, 62,5 % of teachers use games and exercises at the
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final lessons when summarizing and organizing geographic material by topic or
section, 12,5 % — at every lesson, 50 % — at the final quarter lessons.

Pointing to motives in the choice of geographic games, 87,5 % of
teachers noted their significant didactic and correctional-developmental
opportunities, 50 % — development of students’ independence, interest in the
subject, 37,5 % — correspondence to the age characteristics of students, 25 % of
respondents were interested in methodological development (since every
teacher noted several options at the same time, their sum is over 100 %)

Assessing the positive impact of game activity on the formation of the
student’s personality, most teachers believe that the use of didactic games and
Interesting exercises at geography lessons in a special school has educational,
correctional-developmental and upbringing value. In particular, 75 % of
teachers emphasize that acquisition of geographic knowledge is a difficult
process for students with intellectual disabilities, and introduction of game
technology has a positive effect on the activation of their mental activity. In
their opinion, geographical games increase the efficiency of formation in
students of geographic representations and concepts, conscious and strong
assimilation of geographical nomenclature. The role of game in the correction
of thinking, memory, attention, development of curiosity, cognitive activity and
students’ independence, enhansing motivation and interest in the subject are
determined. It is also mentioned that a didactic game influences relations
between a teacher and students, promotes development of interpersonal
communication of children, develops their ability to work in a team, i.e. creates
conditions for the formation of personal culture. At the same time, 25 % of
teachers note only the educational role of game in the acquisition of
geographical material by students with intellectual disabilities.

It is found out that geography teachers (62,5 %) most often use games at
the stage of consolidation and generalization of educational material in order
to improve students’ knowledge of geographical objects and phenomena,
mapping skills. The importance of using game at the lesson during the ongoing
control of students’ knowledge, checking homework, getting acquainted with a
new topic, establishing connections with new material is underestimated. Only
37,5 % of the surveyed teachers use geographic didactic games and interesting
exercises to update their knowledge. It is found out that teachers do not use
didactic games to diversify their activities.

Despite the fact that all teachers recognize significant educational
potential of geographic games and interesting exercises in teaching students
with intellectual disabilities, in school practice game technologies are used not
at every lesson, but 1-2 times in the study of the relevant section of the
geography course. Depending on the type of game activity, teachers take 5-8
minutes for simple games at the lesson, from 10 to 15 for difficult games.
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Among the geographic games used in the special school, the most
common are gaming tasks that increase the level of basic knowledge and skills.
According to teachers, such tasks are easy to implement, their implementation
does not require much study time, the result — acquisition of knowledge and
skills — is seen immediately.

Analysis of teachers’ lesson plans indicates that most of them (62,5 %)
prefer quizzes, riddles, crosswords and puzzles. Most often, students at
geography lessons are offered cognitive tasks, logical and interesting exercises,
crosswords and puzzles provided in the workbooks in geography for grades
7and 8 for a special comprehensive school, a textbook for 9 grade
(Odynchenko & Drobot, 2006; Odynchenko, 2007; Odynchenko, 2015). Also,
75 % of teachers noted that in practical activities they used geographic games
intended for teachers of special schools provided in teaching manuals by
L. Odynchenko, T. Porotska, V. Syniov (Odynchenko, 2012; Porotska, 1977,
Syniov & Stozhok, 1977) . Half of the respondents indicated that they used
methodological manuals intended for general education institutions (Dudka,
2005; Novik, 2013; Sytnik, 2010) to diversify methods and techniques both at
geography lessons and in preparation for extracurricular activities. It is found
out that 25 % create their own geographic games.

The study of the existing school practice shows that teachers positively
evaluate learning game activities in the formation of the personality of a
student with special educational needs, consider didactic games a significant
reserve for improving the effectiveness of geography teaching. However, they
note insufficient provision of the process of teaching geography with special
methodological literature, which should contain a comprehensive system of
didactic games and interesting exercises, developed in accordance with
geography curriculum for special education institutions. Attention is drawn to
the fact that, due to cognitive deficits of students with intellectual disabilities,
peculiarities of their mental development, geographic didactic games and
exercises, intended for general secondary schools, not always can be adapted
for use in a special comprehensive school.

In accordance with geography curriculum for special education
institutions for children with intellectual disabilities (Odynchenko & Skyba,
2015) we have developed a complex of didactic games and exercises by years
of study for teaching the main sections of the school course, namely: Grade 6:
“Plan and Map”, “Forms of the Earth surface. Their images on the physical
map”, “Water on Earth”, “Air”, “Flora and fauna”; Grade 7: “Globe”, “Natural
zones and their placement on the globe”; Grade 8: “General information about
the Earth, the Sun, the Moon”, “Geography of continents and oceans”; Grade
9: “Geographic space of Ukraine”, “General characteristics of the nature of
Ukraine”, “Economic and social geography of Ukraine”.
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Development of games and exercises in order to increase effectiveness
of teaching geography to students with intellectual disabilities was carried out
in accordance with the following stages: a) determination of the educational
goal and desired results of the game; b) analysis of the mechanism of
achievement of the set goal and didactic ways of its achievement; c) selection
of the range of problems that should be considered during the game and will
contribute to the goal; d) determination of the favorable form of the game,
time and place, the specifics of the educational material; e) saturation of the
selected form with educational content; e) improving the game in terms of its
place in the system of geographic didactic games.

Didactic games and exercises are not just filling children’s free time at a
lesson, but a planned and purposeful pedagogical technique for expanding and
consolidating their knowledge on relevant topics and sections of the school
curriculum. Therefore, the complex of geographic games is made taking into
account content of the curriculum, presentation of material in the textbook, as
well as cognitive abilities, mental and age characteristics of students with
intellectual disabilities.

In the proposed complex of geographic didactic games and exercises are
presented in a certain system, which implies variability, gradual complication
both in content and structure, connection with other methods of work on the
formation of geographic representations and concepts in students with
intellectual disabilities. The variability of didactic games and exercises in the
proposed system allows the teacher to activate students with special
educational needs to acquire geographic knowledge in new game conditions,
which has a beneficial effect on mental activity, its reserves, increasing
independence in the knowledge of the world.

We have proposed several types of games that help to achieve the highest
efficiency in solving educational problems at geography lessons, namely: didactic
games (puzzles, crosswords, interesting exercises, quizzes), requiring disclosure of
contradictions between the acquired and new knowledge; word games of various
nature and content aimed at formation, generalization and systematization of
geographic knowledge and skills; role-plays that help students develop teamwork,
outline options, and solve problems.

All geographic games and exercises are subject to specific educational
goals. For example, geographic games and exercises in studying the section
“Plan and Map” are aimed at forming in students with impaired intelligence of
spatial representations, consolidation of orientation skills, knowledge of
conventional colors and signs of the plan of the terrain and physical map,
ability to recognize by conventional signs of the plan and maps geographical
objects and so on. Geographical games and exercises included in the section
“Natural zones and their placement on the globe”, aimed at formation and
consolidation of students’ knowledge of natural areas (position on maps,
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surface, minerals, climate), the ability to find and show on map of natural zones
relevant geographical objects, consolidation of ideas about the fauna and flora
of different natural zones, ability to establish cause and effect relationships and
dependencies between natural objects and phenomena. Geographical games
and exercises used in the framework of sections “Geographic space of
Ukraine”, “General characteristics of the nature of Ukraine” are aimed at
mastering knowledge of the geographical position of Ukraine, major cities,
rivers of Ukraine, formation of skills to find and show the capital, major cities,
major rivers, mineral deposits of Ukraine, consolidation of knowledge about
typical representatives of flora and fauna of Ukraine, ability to establish cause
and effect relationships between flora and fauna and climatic conditions.

Along with educational tasks, geographic games and exercises also solve
individual correctional-developmental tasks, namely: development of visual,
auditory and kinesthetic sensations, focused attention, observation,
Imaginative memory, imagination, spatial representations, abstract and logical
thinking, clear oral speech. In games and exercises, students learn to conduct
analysis and synthesis, comparison and generalization, conclusions, improve
vocabulary in the operation of geographical terminology, develop cognitive
interest, creative activity, independence and curiosity.

Targeted use of geographic games and exercises in teaching students
with intellectual disabilities allows to solve a number of important tasks at the
lesson, namely: to form a system of geographical knowledge and skills in the
studied section; to correct the deficiencies in students’ cognitive activity; to
form various methods of educational work; to raise and develop interest in
learning material; to activate the educational process and summarize acquired
knowledge and skills; to orient children to the use of textbooks and maps of
various types in the course of games and exercises; to save time at a lesson and
to increase productivity of students’ work; to carry out simultaneous control of
work and assessment of students’ knowledge.

Organization of didactic games and entertaining exercises at geography
lessons in a special school is subject to certain pedagogical conditions:

1. Differentiation of games depending on the purpose and taking into
account age peculiarities, cognitive abilities of mentally retarded students.

Among the didactic games and assignments used in the special school
are those that influence improving basic knowledge and skills. Such game tasks
are easy in explanation, their implementation does not require a lot of study
time (10-15 minutes), participation of each student in such, mainly individual,
work is easy to evaluate. The result — acquisition of knowledge and skills — is
seen immediately.

2. Taking into account previous game experience of schoolchildren.

Some of the game forms used in teaching are universal in nature. Only
their content changes, depending on the topic of the lesson. The more widely
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used is a certain form of game at the lesson, the easier and more effective will
be a didactic game. When conducting a game, it is necessary to rely on the
experience of children participating in games used previously in the study of
geography. It is advisable to take into account extracurricular game experience.

The name of the game should be as accurate, vivid and concise as
possible, prompting the participants to a certain algorithm of activity. However,
constant, frequent use of the same game form leads to a gradual loss of
students’ interest in it.

3. Differentiation of the content or form of games depending on the
individual characteristics of mentally retarded students.

As there are usually children in the class with different cognitive abilities
and other psychological and pedagogical characteristics, it is desirable to give each
student the opportunity to express him/herself in solving a game problem by
combining into groups players with similar characteristics. Then different groups
are offered either several different games and tasks, or the educational content
changes within the same game form. Using this approach allows to take into
account individual personality traits, promotes better adaptation of students to
the conditions of learning in the game, improves relationships with other players.

4. Gradual and consistent involvement of schoolchildren in game
activities.

In order to increase effectiveness of geography lessons, you need to start
with simple games, gradually introducing more complex types. This allows to
accustom students to game learning and creates conditions for development of
didactic game skills.

The game as a special type of joint activity includes the following
characteristics of effective organization of training, such as activity,
emotionality, teamwork, problematicity, independence, effectiveness,
competition, etc. However, the game activity at the lesson does not arise
spontaneously but is carried out under certain conditions. The teacher needs to
master the technique of conducting geographic didactic games and find the
right place for them in the learning process.

Geographic didactic games and entertaining exercises can be carried out
at the beginning of the lesson to draw students’ attention to new material, or
as a repetition in the middle of the lesson to change the type of work and
increase interest in the topic being studied. But most often, games, interesting
geographic exercises and quizzes are held at the end of the lesson to
consolidate the learned material.

Before including the game in the lesson, the teacher must determine
educational, correctional and upbrigning goal, determine in advance which
didactic game is better to use when studying the topic, at what stage of the lesson
it should be carried out: when explaining new material or when repeating. It is
necessary to think over what didactic material needs to be prepared, what time
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should be allotted for playing at the lesson, and how best to implement an
individual approach. If the game is included in the lesson for the first time, it is
necessary to explain the rules of the game: by the method of verbal explanation
or by the method of showing the game with direct participation of the teacher.
When conducting the game, one should adhere to a certain pace, provide children
with a relatively greater independence, not overload game exercises with
guestions, and make sure that students are attentive to the answers of their
peers, as well as to their questions. Only under such conditions will the game be
subordinate to the educational goals and will bring benefits.

Conclusions and prospects for further research. Increasing efficiency of
geographic knowledge and skills formation in students with intellectual
disabilities is facilitated by introduction of game technologies in the
educational process, among which didactic games and interesting exercises
play the leading role. Development of a set of geographic games and exercises
for all sections of geography course has a practical orientation and corresponds
to the content of the curriculum, didactic and correctional-developmental goals
of the educational process of the special school. The variability of games and
exercises in the proposed system allows us to apply this or that game to the
intended functioning of those processes that are necessary to solve the
cognitive task. With proper planning and clear organization of the game at the
geography lesson a teacher can activate the learning process, create a positive
emotional atmosphere, enhance most traditional methods of learning.

Further research will be aimed at substantiation of the methodology of
using game technologies at geography lessons in a special school in terms of
personality-centered learning.
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PE3IOME

OpuHyeHKo Jlapuca, [AmutpueBa MWpuHa. TeopeTUKO-NpaKTUYECKUe acrekTbl
MCNO/Ib30BAHMA TEXHONOrMU Urpbl B 0byvyeHMM reorpadum yyawmxca c¢ ocobeHHbIMuU
obpasoBaTesibHbIMW NOTPEOHOCTAMM.

B cmamee ocseweHbl MeopemuKo-npaKkmu4yecKkue acrnekmel  UCMO0/b63080HUA
mexHos02uU U2pbl 8 06yYeHUU 2e02pauu y4auULUXCA C UHMENAEKMYASTbHBIMU HAPYUWEHUAMU.
ObobweH npakmuveckuli onbim BHEOPEHUA 2eo2paghudyeckux OuOaKMUYECKUX uzp U
UHMepecHsbIX yrnpaxHeHuUli 8 0bpazosamesbHbIl nNpoyecc cneyuasnsHelx y4ebHbIX yuypexrcoeHud.
Oxapakmepu308aH a8MOPCKUlU  KOMIMAEKC 2eo2paguyeckux uz2p, COCMasaeHHbIl 8
coomeemcmeauu ¢ codepxcaHuem y4ebHoU npoz2pamMmel, OCHOBHbIMU 0bpa3os8amesnsHeIMU U
KOPPEKYUOHHO-PA38UBAIOWUMU  300a4aMU  WKO/IbHO20 Kypca e2eoepaguu, C y4emom
MCUXUYeCKUX U 803pacmHbix ocobeHHocmel y4yaujuxca € HapyweHuem uHmennekma. [aHsi
memododuyecKue peKkomeHOayuu Mo op2aHuU3ayuu y4yebHo-u2posoli 0eamenbHOCMU HA YPOKax
2eozpadghuu 8 cneyuassHoUl WKose.

Knouesble cnoea. cneyuansHas obujeobpa3osamenbHaA WKOAA, YYEHUKU C
UHMenneKkmyasnsbHbIMU HapyweHUaAmMuU, obpaszosamersnbHsili npouecc, ypoK 2eozpaguu,
ueposbie mexHosno2uu, OUOaKMuUYecKue uzpel.

AHOTALIA
OauHuyeHKo Jlapuca, [OmutpieBa IpuHa. TeopeTUMKO-NPaKTUYHI  acnekTu
BUKOPUCTAHHA TeXHOJOrii rpu B HaB4YaHHi reorpadii y4yHiB i3 0C06/AMBMMM OCBITHIMMU
notpebamu.
Mema cmammi nonsfzae y eucC8iMAEHHI MeopemuKo-NpPpakmu4yHuUx dacrekmis
BUKOPUCMAHHA MeXHOos02ii epu 8 HABYAHHI 2eoepadpii yuyHie i3 ocobausumu ocsimHimu
nompebamu
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Ana 0ocAzHeHHA BU3HA4YeHOI Memu 8UKOpUCMAHO meopemuyHi (aHani3,
cucmemamusauis, y3a2asbHEHHA Haykoeux Oxepesn) ma emnipu4Hi (nedazoziyHe
CIOCMEePEXEeHHA, aHAAI3 MOYPOYHUX MAAHI8, OHKEMYBAHHA neddzoeie creuianbHUX WKin)
Memoou O0CMIOIEHHA.

Ha ocHoei aHanizy Haykosux Oxcepen 3’c08aHO, WO 8 crneyiansHili memoouui
2eozpahii 30cepedreHo ysazy Ha o0brpyHmMysaHHi 0oyinnbHOCMi MB8opPY020 3aCMOCY8AHHA
mexHos02ii Has4yanbHOi 2pu. BukopucmaHHA i2op i uikasux i2posux cumyayil i3
OUGAKMUYHOK MEeMOoto Po32a90aEMbCA MPOOYKMUBHUM 3aCOO60OM (hOPMYBAHHA 8 Y4Hi8 i3
iHMeneKkmyanbHUMU NOPYWEHHAMU 2e02paghiyHUX 3HAHb, ix 8cebiyHO20 ma 2apMOHIlHO20
PO3BUMKY, KOPEKYii Ni3HasasnbHoi, eMoyiliHo-80/160801, MomusayiliHoi cgep.

BusyeHHs U y3a20/1bHEHHA MPAKMUYHO20 00CB8i0y s4umesnig 2eo2padpii 3 NuMaHe
ynposaoXeHHs i2posux mexHonoeili 8 oceimHili npoyec crneuianbHUX 3aKnadie 3a2asbHOI
cepedHbOi ocsimu 0Onsa Oimel i3 iHMenekMyasnbHUMU MOPYWEHHAMU 30C8i04uUno, wo
nedazo2u MO3UMUBHO OYIiHIOKMb HABYAsbHO-i2gposy OiAnbHicme y cgimai ideli KopeKyiliHo-
pO38UBAMBHO20 HABYAHHA. AudakmuyHi iepu U i2posi cumyauii 8 cucmemi iHwux 8uodis
0ifnbHOCMIi 88AM(AIOMbLCA CYMMEBUM pe3ep8OM Mi0BUUWEHHA epheKkmu8HOCMi HABYAHHA
eeoepagpii 8 cneuyianvHil wkoni. [lpome, y wWKinbHIl NpPaKMuyi cnocmepicaemocsa
eni3o0uYyHicmb BUKOPUCMAHHA 2e02pagiyHUX (20p, OOHOMAHIMHICMb iX 6udig, 8y3bKe
CNPAMYBAHHA MNEPEesaXcHO HA 3aKpinaeHHA U y3a2a71bHEHHA 3HAHb, HedocmamHill pigeHb
3abe3ne4yeHHA 0C8IMHbLO20 Npouecy 3 2eo2padii crneyianbHO MemoOUYHOIO 1imepamyporo.

CxapaKmepu308aHO a8MOPCLKUL KOMIAEKC 2e02padiyHUX i2op, cKnadeHul 32i0Ho 3i
3mMicmom Hae4yasnbHOI npo2pamu, OCHOBHUMU OC8IMHIMU (i KopeKYiliHo-po38usasibHUMU
30800HHAMU  WKIiNbHO20 Kypcy eeozpagii, 3 ypaxy8aHHAM fcuxiyHux I 8iKosux
ocobnusocmell y4yHi8 i3 [iHMenekKMyanbHUMU MopyweHHAMU. HadaHoO MmemoouYHi
peKomeHOauii wo0o meopyo2o 3aCcmoCy8aHHA OUOAKMUYHUX i20p i UiKkasux ernpas Ha
ypOKax 2eoepadhii 8 cneyianbHil wkKoni.

Knro4voei cnoea: crneyianbHa 3020/6HO0C8IMHA WKOAA, YYHI 3 IHMenAeKkmyansHUMuU
nopyweHHAMU, 0c8imHili npoyec, ypoK eeozpadii, izposi mexHo02ii, OUOAKMUYHI i2pu.
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