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SUMMARY

Oliinyk Nataliia. Training of agricultural specialists in Ukraine and the USA:
comparative aspect.

The main problems of personnel training in Ukraine and the USA are considered in the
article. It is noted that considerable attention is paid to the scientific staff of the agricultural
universities.

The purpose of this article is to identify the main components of training future
professionals in the US agrarian industry. The objectives are to identify the main factors
influencing the identification of the major components of training of future specialists in the
agrarian industry in the United States, and to identify key areas for improving the research
training of future farmers.

It is noted that research activities play an important place in American education
institutions; they are aimed at improving the work of agribusiness and gaining a leading
position in the world market of production and sale of agricultural products. Students can
independently pursue a scientific specialization and obtain a certificate of the right to engage
in scientific activities after graduation from the US agricultural institutions. The program of
training future specialists in agriculture provides studying of mandatory disciplines and
additional ones, special scientific courses. The main requirements for a young specialist
include the ability to work both independently and in a team, communication skKills;
knowledge of management and economics; free computer skills to process materials and
control biological and chemical processes in their projects.

The main areas of work contributing to the development of the US agricultural sector
and highlighting the main pressing issues of scientific development of Ukraine are support for
universities and their projects at the state level, updating the material and technical base of
universities, international cooperation between universities, research and development
funding and support for young scientists.

Key words: agrarian institutions, students, educational environment, agriculture, US
education institutions.
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NIATOTOBKA XOPEOIPA®IB Y CLUA: LIIHHOCTI M NEPEKOHAHHA

Y cmammi po3sanadaemsca nidcomoska ¢axisyie i3 xopeozpagii 8 yHisepcumemax
CLUA. BuszHayeHo yiHHocmi U nepeKoHaHHA, AKUMU KepyembCA suWya xopeozpagiyHa ocgima
CLUA, a came. yocobneHHA, KpeamusHe i Kpumu4yHe 00CAiO#CeHHA, eMnamisa, pepaeKcusHa
npakmuka, Kosnabopauia i 830EMO0368’A30K, KOMYyHIiKauyia ( nowupeHHs ideli, 30opos’s i
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36epexceHHs. [emanbHO nNpoaHAni308aHA KOMCHA 3 yiHHocmell. BusHayeHo, wjo nid 4ac
nidcomosku ¢paxisyie i3 xopeozpagii y CLUA peanizytome 0QiansHicHUl nioxio. OnucaHa
npozpama «300pos’a axisyie i3 xopeozpagii» ma cKkpiHiHe, Akuli 0ae 3moey 3ibpamu
iHpopmayito (i oyiHumu cman 30opos’s malibymHix ¢haxisuis y 2anysi xopeoepadii.

Knwyosi cnoea. nidcomoska axisyie i3 xopeoepagii y CLUA, uyiHHocmi U
repeKoHAHHA, yocobaeHHA, KpeamueHe i Kpumu4He 00Cai0xceHHs, emnamis, pegaekcusHa
Npakmuka, Koaabopauyia ma 830EM038°A30K, KOMYHIiKayia U nowupeHHA ideli, 300pos’sa i
36epexeHHs.

MNoctaHoBKa npobnemu. Ha cyyacHomy eTani B HaykoBOMY MNpOCTOpi
aKTyani3ytoTbca Nnpobaemun po3BUTKY XxopeorpadiyHoi OCBiTM Ta BAOCKOHANEHHA
npodecinHoi NigrotoBKM MainbyTHiX ¢axiBuiB-TaHUiBHMKIB. LLloao nigrotosKm
¢daxisuiB i3 xopeorpadii CLLIA € KpaiHOO, AKA BigNOBIAAE CBITOBUM CTaHAAPTaAM,
3Ba)AK4M Ha BU3HAHHA HU3KM XOpeorpadiuHmX LWKIiA y Uik KpaiHi.

AHanis aKTyaZbHMUX  AOCAiIAXKeHb.  3a3HayMmMo, WO  MNUTAHHSA
xopeorpadiyHoi nigrotoBkn y CLUA BucsitheHo B npauax . baymeHdenba-
NxoHc (Blumenfeld-Jones, 1995), P. Pimmep (Rimmer, 2015) Ta iH. OpraHi3auji
xopeorpadiyHo-negaroriyHoi ocsith 'y CLUA npuceBavyeHO A0CAIOKEHHA
A. MakKopmak (McCormack, 2001), M. Panan (Ryan, 2015) ta [. PicHep
(Risner, 2017). OKpeMmi LiHHOCTI i NepeKoHaHHsA, L0 BM3HAYaloTb 0COBAMBOCTI
BUWOI xopeorpadiyHoi ocsitm y CLIA, cTtanM npegmeTom LOCNIAXKEHHS
P. Anbbep (Alber, 2012), b. bnok Ta k. Kiccenn (Block & Kissell, 2001),
. depepman (Federman, 2011), M. Kapannan (Cardinal, 2014) Ta iH.

MpoTe aHani3 yKpaiHCbKOT HAYKOBO-METO4MYHOI, CneLianbHOT AiTepaTypu
[O3BONAE CTBEPAMKYBATU, WO MNUTAHHA MNiArOTOBKM ManbyTHix daxiBuis i3
xopeorpadgii B yHiBepcuteTax CLUA noTpebye 404aTKOBOrO BUBYEHHSA.

Tomy meTolo CTaTTi € aHani3 LiHHOCTEN | NepeKoHaHb Mif, Yac NiAroToBKM
daxisuis i3 xopeorpadii B yHiBepcuteTax CLLA.

Metogn  pocnipeHHA.  MeToooNOriYyHy  OCHOBY — AOCAIAXKEHHA
CTAHOB/IATb CUCTEMHO-KOMMIEKCHUM NPUHLMIM HAYKOBO-NEAAroriYyHoro noLyky,
a came aHani3 axepen i3 npobnemu AOCAIAKEHHA Ta HOPMATUBHUX
OOKYMEHTIB, CTPYKTYPHO-NOTMYHUW aHani3, y3araJibHEHHA W cucTemMaTu3auif
pe3ynbTaTiB 4OCAIAKEHHSA.

Buknap OCHOBHOro marepiany. [lo OCHOB niaAroToBKM ¢axiBLUiB i3
xopeorpadii B yHiBepcuTetax CLUA BiAHOCMMO LIIHHOCTI M NepeKoHaHHA, AKi i
perynoTb Ta NPUHLUMNMU, AKMMU BOHA KepyeTbCA. LLIHHOCTI, nepeKkoHaHHA i
npuHUMNKN nepebyBatoTb Ha KOHLENTyaNbHOMY pPiBHi — B OCHOBi CMCTEMMU
YHiBEPCUTETCbKOI OCBITU axiBLiB, OCKiINbKM BOHW BWM3HAYalOTb OCOBANBOCTI
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iIXHbOT 3araNbHOOCBITHBLOT Ta $axoBOi NiArOTOBKMU, ii 3MicT, dopmu 1 meToam Ta
KJKOY0BI MigxoAau, WO 3aCTOCOBYIOTLCA B OCBITHbOMY npoueci (ans. puc. 1).

- m Dopmu Metoan

3 AI'aJIBHOOOC BiTHH
IMJITOTOBKA

PDaxosa
IIITOTOBKA

ITizHOCTI 1
repeKOHAHHA

——| Illpunmunm

Puc. 1. BusHaueHHs ocobamBocTen niaroToBkM ¢daxisuis i3 xopeorpadii B
yHiBepcuTteTax CLUA

bescymHiBHO, WO Yy nNpoueci pPoO3BUTKY xopeorpadiyHoi OCBiTH
BifAOyBanaca 3miHa LiiHHOCTEN i nepekoHaHb. OPIEHTYIOUMCb HA CyYaCHUI CTaH
Ta NepcnekTuBM BuULWI xopeorpadiyHoi ocsitn y CLUA, nig 4yac BM3HaYeHHA ii
OCHOB KepyBatTumemocs maxepenom «[llepcnektusn TaHuio ao 2050 poky:
ManbyTHe TaHuto y Buwin oceiTi» (NDEO, 2014). 3a uym KOHUENTyanbHUM
OOKYMeEHTOM, BuLa xopeorpadiyHa ocsiTa CLUA Kepy€eTbca TaKMMK LiHHOCTAMM
M NepeKoOHaHHAMM: yOoCODBNEHHA, KpeaTUBHE | KPUTUYHE AOCNIAKEHHS, emnaTia,
pedbnekcMBHA nNpakTUKa, Konabopauis Ta B3aEMO3B'A30K, KOMYHiKalia W
NOWMPEHHSA igen, 300p0oB’s | 3bepexkeHHA (ams. puc. 2).

36epemeHHn 300poB’A

KOMYHIiKaLia i
emnartis NOWMpPEeHHs
inei

KpeaTuBHe i

konabopauia i

KpUTHUYHE ’
B33aEMO3B A30K

JOCNigKEeHHA

Buuia
yocobneHHs xopeorpadiyHa
ocsita CLUA

pednercMeHa
NpaKTUKa

Puc. 2. LiHHOCTIi 1 nepeKkoHaHHSA, WO BM3HA4YalOTb 0COBAMBOCTI BULLOT
xopeorpadiyHoi ocsiTn y CLLUA
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YocobneHHA K LiHHICTb NONArae B TOMy, WO iHTerpauia Tina n AyMKK €
K/NIOYOBOK B TaHUi Ta OCBITHbOMY MPOLECi, € 3acobomM BUpParKEHHS
iHOMBIAyanbHOCTIi B KynbTypi. ®PaxiBui 3 xopeorpadii HaBYalOTbCA uYepes
BHYTPILLHI BigYyTTS, AOTUK, Mi*KOCOBUCTICHUIA 0OMIH | BepbanbHUI 3BOPOTHUM
3B’A30K 3 OOKYy iHWMX Yy cepeaoBuLLi, siKe BU3HAE W UiHYE i3UYHI BUTOKMU
nisHaHHa (NDEO, 2014, c. 6; Block & Kissell, 2001; Lakoff & Joohnson, 1999).

KpeaTMBHe i KpUTUYHE [OCHiAXEeHHA noB’A3aHe 3 TuUM, WO BUWA
XopeorpagiyHa OcCBiTa BWMMAara€ nOEAHAHHA aHaNITUYHOrO ¥ o0b6pasHoro
MUCNEHHS B HAYKOBOMY, HaBYa/lbHOMY i XyAOXHbOMY KOHTeKcTax. Obuasi
bopMM CNPUMHATTA AOMOBHIOTb OAHA OAHY i BMN/IMBAOTb HA PO3BUTOK
KpeaTUBHOCTI, TOMYy niZ4 4ac niarotoBkM ¢axisuis i3 xopeorpadii y CLUA
peanisyloTb AiANAbHICHMM nigxia, WO aKTUMBI3yE BWHOLWIYBAHHA iAen, iXHE
opOopMNEeHHA, YOAOCKOHANeHHA W nowupeHHA. ManbyTHi ¢axisui npoBoAATb
LOCNIAMKEHHS, BUKOPUCTOBYOUYM TpaaMUinHi Ta iHHoBauinHi metoam (NDEO,
2014, c.7). Ak 3a3Haumna M. LWiTc-[)KOHCTOH, y4YeHUUA OCHOBOMONOXKHULL
amMepUKaHCbKOi BUWOI xopeorpadivuHoi ocsitn M. Eny'dabnep, «BigKputTa
NOCTIMHO BiAirpa€e OCHOBHY POSb — AOCNIAXEHHA U EKCNepPUMEHTYBAHHA €
CKOpille NpaBuaoM, aHix BUHATKOM» (Sheets-Johnstone, 2006, c. 276).

EmnaTia € Ba*K/IMBOIO LHHICTIO, Ha AKiA FPYHTYETbCA aMePUKAHCbKa BULA
xopeorpadiyHa OCBiTa, OCKIJIbKM Came B MPOLECi PyXOBOI B3aEMOSii yTBOPIOKOTbLCA
&i3nYHI, iHTENeKTyanbHi M eMOLUINHI 3B'A3KK, WO NiATPMMYIOTb Ni3HaHHA cebe Ta
po3ymiHHA iHwux (Federman, 2011). EmnaTia — ue BiavyTTa, AKe TpaHcHOpMyE
dopMy B NOYYTTA M BUPAXKAETLbCA AK CIOBAMMU, TaK i Yepes KiHEeTUYHY 34aTHICTb,
TOo6TO cBigome cnpuiHaTTa pyxy i Tina (Stillman, 2002). Pyx mae 3paTHicTb
nepesaBaTM eMOLiHUI cTaH Toro, xTo Moro 3paivicHioe (Graham, 1991). Tino
AONOMarae Awasm 3HaWTM 3B’A30K i3 coboto i 3 PisnyHMM Ta coujaNbHUM
cepepoBuiLeM. 3B’A30K i3 cammm coboto yepes pyx CNpUAE CaMOMiI3HAHHIO,
PO3BUTKY BIiAYYTTIB i Bi3yanisauii, AKi, y CBOIO 4yepry, AONOMAralTb BignoBiAHO
HaNALWTYBATMCA HA CTOCYHKM 3 iHLWOW NtoamnHOoK. Kpim Toro, BiH cnpuAe BigyyTTiO
b6e3nekn i KomdopTy y BAacHOMYy Tini. MOHATTA «KiHECTeTMYHA emnaTia» 6yno
BBegeHo M. PockiH (Federman, 2011, <¢.138), a 3rogom pO3BMHEHO
[JocamaHTecom-ANbNePCOHOM, AKMM OXapaKTepusyBaB WMOro fIK «BiATBOPEHHS
PyXiB TiNa MaLUIEHTIB Y TiNli NikapA, AKe Aa€ MOMY 3MOTy Big4yTW iXHIM eMOLiNHNI
cTaH i BignosiaHo Bigpearysatu» (Dosamantes, 1992, c. 360). BapTo 3a3HauunTH,
WO HeWlpoHayKow 6yno BIAKPUTO TaK 3BaHi «pa3epkanbHi HelipoHu» (Gallese,
2001), ¢yHKUiOHYBAHHA AKMX NiABOAWUTb HEWPONIOTiYHY OCHOBY AN TiNECHWUX
BUABIB emnarii, A0BOAAYN MPAaBUNBLHICTb IHTYITUBHUX MNpUNyLWeHb OAHIel 3
3aCHOBHMLLb TaHLOBabHOI Tepanii 8 CLUA M. Yeiic (Shelly, 1993).
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PedbneKcMBHA NpakTUKa AK WiHHICTb BM3HAYA€ETbCA TUM, WO NiArOTOBKA
¢daxiBuiB i3 xopeorpadii 6a3yeTbcs Ha PO3BUTKOBI AK CTaHi i NpoLeci BogHo4ac.
AK HacnigoK, xopeorpadu yBa*KHO MPUC/IYXAKOTbCA 40 BAACHUX BIiAYYTTIB i [0
TOYKM 30pY iHWMX, BepyTb BiANOBIAANbHICTb 3@ CBOI Aji i KEPYOTLCA KPUTUYHUM
MUCNEHHAM, 3BOPOTHUM 3B’A3KOM Big, iHWKX i meTanisHaHHam (NDEO, 2014,
C. 7). Ha aymky pepgaKktopa KypHany HaujioHanbHOi acouiauii TaHUOBaNbHOI
(xopeorpadiuHoi) ocsitn (National Dance Education Organization) «*ypHan
xopeorpadiuHoi ocsitm» (Journal of Dance Education) . PicHepa, «y BuLiit
xopeorpadiyHii OCBITi BCe aKTMBHIiWlE BWKOPUCTOBYHOTb Mpouec pedrekcii,
3MIHIOIOUYM nepgaroriyHi  mogeni B  HamaraHHi  AOCATHYTM  XONICTUYHUX
pe3ynbTaTiB HaBYaHHA CTYAEHTIB. Y UMX OCBITHIX iHHOBaLiAX MPOCTEXKYETbCA
LiNb, LLO NOJIATAE B PO3BUTKOBI Y CTYAEHTIB YMiIHHA 3aCTOCOBYBATU pedEeKCUBHI
npaktukm» (Risner, 2017, c. 90), ogHak aHani3 npaub AOBOAMTb, WO /ULWIE
He3Ha4yHa KinbKicTb Nybaikauii i3 TeMun 3actocyBaHHA pedEKCUBHOI NPAKTUKM
B XopeorpadiyHii ocsiti Mae emnipuyHe nigrpyHTa (Risner, 2017, c. 89). VY iHwil
nybnikauii aBTop BM3HAYae pepNEeKCUMBHOrO MPaAKTUKA SfAK AOAMHY, <AKa
YCBiAOMIOE, WO He NnLIe Aii BaXKAUBILLI, HiXK CN0Ba, a 1 yBara 40 BAACHUX ANy
WOAEHHUX MUPCBbKUX NOAIAX XUTTA, AKE HA Nepwun nornag 343€TbeA
PYTUHHUM, BOHa Mmoxe. 1) 4inTm Ao Kpaworo posymiHHA cebe U iHWKX; 2)
YCBIiAOMWTU BNACHY POJb Y CKIAAHUX CUTYaL,if, i3 AKMX MW HAMAraeEmocs BUNTMK;
3) posrnegitM BNacHWA NOTeHUian p[As OCOBUCTUX | KONEKTUBHUX AiW,
CNPAMOBaHMX Ha Te, Wob 3miHUTK cBIT Ha Kpawe» (Risner, 2002, c. 23). Pi3Hi
cTpaTerii po3BUTKY pedNEeKCMBHOI NPAKTUKN BUKOPUCTOBYIOTLCA AK Y HAaBYaHHI
nocTaHoBHMKIB i BuMKoHaBuie (Rimmer, 2015; Ryan, 2015), tak i nig u4ac
nigrotosku Buntenis TaHuto (McCormack, 2001).

Konabopauis i B3aEM03B’A30K NONAratOTb Y BIAKPUTOCTI A0 Pi3HUX KYAbTyp,
ANCLUUNAIH, METOAMK Ta BMPAXKAKOTbCA Yepes3 FHYYKiCTb, YMIHHA aganTyBaTUCA M
BiayyBatu KoHTekcT (NDEO, 2014, c.7). CniBnpaus € BaKMBUM €/IeMEeHTOM
xopeorpadiyHoi OCBiT i NPaKTMKK. Ta 1y BiNbLU LUIMPOKOMY KOHTEKCTI criBnpaua €
BAXK/IMBOKD  KOMMETeHTHICTio  XXI cToniTTa, TOmMy  MiKAUCUMNAIHAPHI i
TPaHCAUCUMNNIHAPHI NPOEKTU, YaCTUHOKO AKUX € TaHELb, | AKI PO3BUBAIOTb YMIHHA
cniBNpaLoBaTH, € 3aNOPyKoo ycnixy Ha puHKy npaui (Alber, 2012; Amulya, 2011).
MaiibyTHi daxiBui 3 xopeorpadii anpiopi 3any4eHi 4o Konabopalii, KoM BOHMU
BYATbCA CTBOPIOBATU, BUKOHYBATMU | KPUTUYHO aHani3yBaTu TaHeub. AK CTBEPAXKYE
K. lynn, «npMBepHEHHA YyBaruM CTYAEHTIB A0 OKPEMUX i IHKOIM MPUXOBAHUX
e/leMeHTiB Ko/s1abopalii HaAa€e 3HA4YHi MOXK/IMBOCTI A1 MOKPAWEHHS BMIiHHS
cnisnpautoBaTn... CTBOPEHHA NapanenbHUX 3aBAAHb, OEKOHCTPYKLIA npouecy
Konabopalii 1 gonomora CTyAeHTaM Kpalle 3pOo3yMiTUM K 03BYYMTW, LLO BOHMU
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BiAYyBalOTb Yy MpPOUECi CNiNbHOI AiANbHOCTI, Aa€ iM 3mory 3400yTM U0 LjiHHY
KOMMETEHTHICTb, HeobxiaHy He auwe B xopeorpadii, a " ycix iHWKUX
cdepax» (Schupp, 2015, c. 157).

KoMyHiKaujs i nowmpeHHs igein, aki BigbyBatoTbca Yepes TBOPYI apTedakTy,
i MaloTb Ha MeTi NiATPUMATU TaHELb AK OCBITHIM Hanpam, B3aEMOAIATA 3i CBITOM i
BUCBITNtOBATM coujanbHo 3Haummi Temn (NDEO, 2014, c.7). KomyHikauis
BMPAXKAETbCA Yepe3 PyHKLIOHYBAHHA 3HAKIB y €BONIOLTi AYMKM, AKA 33 NPUPOAOHD
CBOED Ma€ OyTM AianoriyHow, OCKiINbKM  AianoriyHa OpieHTaUia ABMULIA
npuTamaHHa byab-akomy guckypcy (Bakhtin, 1981; Todorov, 1984). OianoriuHa
MOAEeNb KOMYHIKaLil € Ba*kKAMBOK AN1A PO3YMIHHA TaHLUI, OCKINbKM HaBiTb Y
CO/IbHOMY HOMEpPi MICTUTbCA Aianor MiX [ABOMa NOJCaMU 0COBUCTOCTI, i
AYANbHICTb LMX MOJOCIB BMPAXKAETbCA Yepe3 pyX, WO AEMOHCTPYE BHYTPILLHIO
Hanpyry (Laban, 1994). Ak 3asHaumna M.Tlpaxam (Graham), «TaHeub — ue
KOMyHiKauia» i i «Hanbinbwe 6arkaHHA — YMIiTUM FOBOPUTM MOBOK TaHLIO 3
TOYHICTIO, Kpacot i KpacHomoBcTBOM» (umMToBaHO 3a: Robinson, 1981, c. 33).
TinecHe camoBMpParKEHHA B aMEPUKAHCbKIM BULWiM xopeorpadivyHii  OCBITI
nepeaatoTb AyXe noaibHo Ao BepbanbHOro: NPOCTi Pyxu, AK OKPEMi CKaaam
CNOBa, HIYOro HEe BUPAXKAIOTb, MOCNIAOBHICTb TAKMX PYXiB YTBOPIOE XopeorpadivuHy
¢pasy, AKa Hece no4yaTKOBUI dparmeHT 3HadeHHa (Blanariu, 2015, c.2).
KoMyHikaTuBHa dyHKLiA TaHLO NPAMO NOB’A3YE MOro 3i 34aTHICTIO NOLWKMPIOBATH
3HAHHA W igei, NpoTe AOCNIAHWMKM NOYaNM HAZABATU yBary MOro BUKOPUCTAHHIO 3
uieto metoto namwe B octaHHi gecatunitta (McCaw, 2013, c. 23). Hanpuknag,
H. ToHCi on1caB TaHeub K KiHCTPYMEHT BMpPaXKeHHs i nepeaadi emouin» (Toncy,
2008, c.270), a M. KaHuieH i K.CHoybep nepeKkoHNMBO CTBEPAXKYBa/M, WO
«MMCTELTBO TAHLIO CKIALAE CUCTEMY 3HAYMMMUX PYXIB TiNa, AKa Nepenae 3HAYUMI
enemeHTn 3HaHHa» (Cancienne & Snowber, 2003, c.250). AO.bBaymeHdenba-
[KOHC BM3HAUMB TaHeLb AK «yHiKa/ibHE MUCTELTBO PyXy, AKE NPeaCTaBAAE HOBI
BUMIpU ABMLW, TrNsgadyam .. MPeAcTaBnse igeto, Temy abo abCTpaKTHMM
CUMBONIYHUI HApPaTUB, AKUA MOXKE CNPUMMATUCA AK BaXKAMBa Aia abo TeKcT»
(Blumenfeld-Jones, 1995, c. 394). ABTop cTBepAKYBaB, WO «rNA4a4i 31MBaOTLCA 3
TaHLUEM HaCTi/IbKM CUIbHO, HACKiNIbKN BOHW HarXKkatoTb B3TM y4acCTb B iHTEepnpeTau;i
pyxy» (Blumenfeld-Jones, 1995, c. 395). Ha niBHiYHOaMepPMKAHCbKOMY KOHTUHEHTI
iCHYe AocuTb H6araTto NPUKNAAIB TOro, AK TaHELb C/YKUB NOLIMPEHHIO iHPOopMaLLii
npo pesynbTath gocnigkeHb. K. ®pensep i @. Cara 3a3HaunIn, WO «B TOW Yac AK
pe3yabTaTh AOCNIAKEHDb ONPUNIOAHIOIOTLCA MEPEBAXKHO B aKa4eMIYHMX XKYpPHanax
i Ha KOHpEepeHLUifiX, BOHM HEe € TAaKUMU AOCTYMHUMM LUNPOKINA FPOMAACBKOCTI, AK
TaHeupb... Kpim TOro, BaxkAMBUM € To PaKT, Wo cyb’eKTUBHMI A0CBIA, AK NPaBUIO
He BXOAMTb B ONWC pe3ynbTaTiB gocniaxkeHb» (Fraser & Sayah, 2008). HatomicTb

278



[lemaroriyHi Hayku: Teopid, icTopis, iHHOBanilHi TexHosorii, 2020, Ne 7 (101)

MOro MOXHa BMPA3nUTM 4Yepes TaHelb, SIK, Hanpuknag, 3pobuna K. bongenn nig,
4YaCc MOLWMPEHHA pe3y/bTaTiB B/IACHOrO AOCAIAKEHHA NP0  PaHHIM  MCUXO03,
O3HallOMMBLUM NtOAEN i3 MOro ocobiMBOCTAMM B TaKMM KpeaTUBHWMIA cnocib
(Boydell, 2011). LoocniaHuKkuM i xopeorpadu 06’eaHYBaNM 3yCUANA ANA NOLMPEHHS
pe3ynbTaTiB AOCNIAMEHb i3 pPi3HOI TemaTWUKKU. TaK, HaAyKOBLi HaBOAATb TaKi
npuknagu. nepdopmaHc «Mouytn 3Bykm» (Hearing Voices) (McCaw, 2013, c. 24),
nepdopMaHc i3 NowmrpeHHA pesyabTaTiB ¢pemiHicTuuHux gocnigkerHb (Markula,
2006), nepdopmaHc «Haxnmeuit reHom» (Ferocious Genome) npo pesynbraTu
reHeTMYHMXx gJocnigkeHb (Jasny & Zahn, 2011), nepdopmaHc «Mpusug
»opctokocTi» (Ghosts of Violence) Ha ocHoBi pe3synbTaTiB [oCNiAKEeHb NPO
)opcTokicTb y poauHi (Citron, 2011) Ta iH.

300p0oB’A AK LiHHICTb BM3HAYAETLCA Yepes3 YCBiAoOMNEeHHA ¢i3nyHoro n
€MOLMHOro BM/AMBY TaHUK | TFPYHTYETbCA HA 3HAHHI  AHATOMIYHMX i
NCUXONOTIYHNX NOTPeb NIAMHU 1 HA NPAKTUYHOMY 3aCTOCYBaHHI LLbOro 3HaHHA
B HaBYanbHo-BuxoBHoMy npoueci (NDEO, 2014, c. 7). Y Buwiii xopeorpadiyHili
ocgiTi CLLUA HapatoTb 3HA4YHOI Baru pisHUM BUMipam 340poB’s  daxisLiB:
couianbHomy, ¢isMYHOMY, IHTENEeKTyaNibHOMY, Kap’epHOMY, emouiliHoMY,
AOBKIINEBOMY Ta AYyXOBHOMY. Y HAYKOBiM NiTepaTypi Ha MO3HAYeHHA UMX
BUMIpiB BUKOpMCTOBYIOTb akpoHim SPICE®S (social, physical, intellectual, career,
emotional, environmental, spiritual). Ha ocHoBsi pocnigkeHb amepuKaHCbKi
BUYEHi BM3HA4aloTb YHiKaNbHIi NoTpebun daxisuis i3 xopeorpadii i po3pobnsaoTb
pekomeHauii Woao Toro, AK NpPOrpamu ixHbOl YHIBEPCUTETCbKOI NiAroTOBKMU
MOXYTb CNpUATU 306eperkeHH0 W MOKPaLLEeHHIO 340pOB’A B YCiX BMMIipax
(Cardinal, 2014). ¥ CLWA gje nporpama «3popoB’s ¢axiBuiB i3 xopeorpadii»
(Dance Wellness Program), aka, 3-nomix iHwux ¢opm poboTtn, nepenbayae
iXHIM cneundiYHMM CKPIHIHT, WO CKNAAAETbCA 3 TECTiB Ta 3aBAaHb, fAKi AalOTb
3mory 3ibpatn iHbopmaLito Ta OLIHMTU CTaH 340pOB’s ManbyTHiIX daxisLiB y
ranysi xopeorpadii. Kpim Toro, ckpiHiHr moe nepegbavati Gi3snyHi 3amipu i
OMUTYBAHHA 3 METOK OTPUMAHHA iHPOpMaL,ii NPo, HANPUKIAA, Xap4OBi 3BUYKMN
abo ncmxonoriyHe 340p0OB’A PECNOHAEHTIB.

MeTa CKpiHiHry nonarae B Tomy, Wob oTpumaTtu Baxknmey iHGOpMaLio
Npo CTaH 340poB’a (y horo pisHMX BUMipax) MaibyTHix paxiBLiB i3 xopeorpadii,
AKa JAonomorke camomy ¢axiBueBi, BWKAaga4veBi, ANikapio abo iHWomy
npodecioHany 3i chepu 36epekeHHA 340pOB’S BUPOOUTU iHAUBIAYANbHY
nporpamy Ain, CnpAMOBaHY Ha MOKPALLEHHA CTaHY 340p0B’s. 3a pe3yibTaTamu
CKPiHiHTY po3p0obnAatoTb iHAMBIAYaNbHI HaB4YasbHI NpPOrpamu, no3aHaB4yasbHi
BUAWN AiANbHOCTI, po3pobnAtoTb cTpaTerii nonepeaKeHHA TPaBM, 3HUMKEHHS
cTpecy abo TPUBOXKHOCTI TOLLO.
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Cneumndika npoBefeHHA CKPiIHIHIY BU3HAYAETbCA TAKMMM LLIIAMMN.

po3pobKka iHaMBiAyanbHOro npodinto ¢paxisua 3 xopeorpadii — CUNbHI i
cnabki ctopoHn (ua iHGopmaLia € KOpUCHOW AK AnA camoro ¢axiBuA, TaK i
NpeacTaBHUKIB  NPOPecopCbKO-BMKAAAALUbKOrO CKnaay YHiBepcutety, i
aonomarae o6bpatm  TexHiKM AnA  3aHATb, BU3HAYMUTM  LiNi, pPo3pobUTK
iHAMBIQYyaNnbHi Nporpamy NiaroToBKM);

po3pobKa edeKTUBHOrO KypWUKYyAyMy i NAaHyBaHHA 3aHATb (paHi
BUKOPUCTOBYIOTbCA  4/1A  AOMNOMOIM  agMiHiCTpaTopam Yy  BNPOBALMKEHHI
3a0poB’a3bepeyBasibHUX Nporpam niaArotoBkn daxisuis, AKi Hanbinblue
BiANOBIAalOTb iXHIM NoTpebam);

OuiHIOBaHHSA nporpecy (B igeani CKPiHIHFOBI NPOrpamu € peryisapHUMM K
nig, YaCc HaBYaHHA B YHIBEpPCUTETI, TaK i Nig 4ac yciei npodecinHoi AianbHOCTI,
BiATaK BOHM CMPUAIOTb MOHITOPUHTY 3MiH Yy CTaHi 3g0poB’a ¢axisuiB i3
xopeorpadii);

YCTaHOBNEHHA HOpM (OTpUMaHi AaHi CNpUAOTb CTBOPEHHIO MEBHOO
obcAry HayKoBMX 3HAHb NPO cTaH 340poB’a daxiBLiB i3 xopeorpadii Ha Pi3HUX
eTanax HaB4aHHA i Kap’epu) (Cardinal & Hilsendager, 1997, c. 70).

36epeKeHHA AK UiHHICTb T'PYHTYETbCA HA YCBIAOMAEHHI BaXXAMBOCTI
BHECKY 0cobucTocTen i rpyn B iCTOPUYHMI PO3BUTOK TaHLI i CycninbcTea, a
TaKOX CKNAgHOCTI B TOMY, W06 He BTPATUTKM ixHi gopobok i3 yacom (NDEO,
2014, c. 7). Lin npobnemi npucBAYEHO HU3KY AOCNIAKEHb, cepen fAKUX € U
marictepcbki  aunceptaujii (Dusell, 2016). K.[Jacen cTBepA)Kye, WO <HU3Ka
xopeorpadiyHMx OpraHisauih He BpaxoBylTb HeobxiaHOCTI apxiByBaHHA
BiANOBIAHOI AOKYMeHTaUil ANA BUKOPUCTAHHA Yy MaMbyTHboMmy. [HWI K
yBaXKaloTb, WO 36eperKeHHA TaHLU 418 MalbyTHIX NOKONIHb € BaXXNMBUM ANS
icTOpii TaHUtO i ANs cTaTycy xopeorpadii AK akageMiyHOi AUCUUNIIHU, OCKINbKK
BMKOPUCTAHHA QapXiBHMX MaTepianiB CNpPUAE BULLIA AKOCTI KPEaTUBHOrO
npouecy 1 niarotosku ¢axisuis i3 xopeorpadii» (Dusell, 2016, c. 9).

B octaHHi gecatunitta y CLWWA 6yno npopobneHo 3HauyHy poboTy 3i
3b6eperkeHHA A0pobKy xopeorpadis i xopeorpadiuHMx KOMNaHIA, AKa
YCKNaZHIOBaNaca HU3KOK npobniem, cepen AKMX — 3abe3neyeHHA BigNOBIAHOIO
niaxoay A0 NpaBa iHTENEKTya/IbHOI BNACHOCTI, PO3BUTOK TEXHOJIOTIM i AOCTynN
A0 apXxiBHUX maTepianiB. AK 3a3Ha4yatoTb AXKOHCOH | Pynnep, «xopeorpadivyHa
cninbHoTa noTtpebye AoCTyny A0 apXiBHUX maTepianiB ANs8 NOCTaHOBKWU HOBUX
TaHU,iB, HABYaHHSA iCTOPIi TaHLO 1 NOAANbLUMX HAaYKOBUX gocnigxeHb» (Johnson
& Fuller, 1999, c. 16). Cama npupoda TaHUl NOB’A3aHa 3 NPOBAEMHUM
3bepekeHHAM MmaTepiany Yy TpaauMuiMHWMA  cnocib, OCKiNbKM  «TaHeub
nepeaaeTbca MOBOI xopeorpada, NPoBiAHMKOM AKOT € BUKOHaBeup» (Beyond
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Memory, 1994, c. 1), «<neppopmaHcn matoTb 6araToBUMIipHUIA dopmaT, ToMy
3beperTtu ix y TpaguuitHomy gsosBumipHomy popmaTi poTorpadiii um Bigeo, He
BTPATUBLUM AKOCTi NOCTAHOBKM, ayxKe cknagHo» (Yeoh, 2012, c. 224). Take
H6ayeHHs NeBHOK MipPO NepeLlKOArKa€E 36eperKEHHIO TaHLI0, OCKIIbKM HU3KA
xopeorpadiB BBA)KA€E, WO «MNOBTOPHI MOCTAaHOBKM Mif, KEPIBHULTBOM iHLINX
daxiBLiB 3HUKYIOTb AKICTb | Te, 3aBAAKM YOMY MNOCTAaHOBKA Ma€E CBOWO
HemnoBTOPHICTb i aBTopcbkuin ctunb» (Dusell, 2016, c. 11).

3HayHa cKNagHIiCcTb Yy BiANOBIAHOMY AOTPMMAHHI L€l LiHHOCTI noB’A3aHa 3
TUM, WO BiNbLUICTb AOCAIAKEHD BUKOHAHI HAYKOBLAMM, AKi BUBYAIOTH LI MUTAHHA
SIK 30BHiLUHi cnocTepirayi, a He 6e3nocepeaHbo daxiBuaMM 3 xopeorpadii (Saaze &
Dekker, 2013, c. 106). Ha Ywukasbkomy dopymi TaHLO, AOKYMEHTaLi i
AocnigKeHb, ¢axiBui 3 xopeorpadii Big3HaYanu, WO «ONUC AOCNIOKEHD,
NpoBeAeHUX TEOPETUKAMU-KayTcakaepamm» He 3aBXau im 3posyminnin» (Moore,
2002, c. 127), a 3 iHworo 60Ky — He TaK baraTo € 4OC/iAXKeHb Ta HAYKOBUX MpaLib,
npoBeaeHnx NpakTMkamm-«iHcangepamm» (Dusell, 2016, c. 13).

Y CnonydyeHmx LUTaTtax, AK, HaneBHe, i B iHWMX KpaiHax, HayKOBI
AocnigXKeHHsa y cdepi xopeorpadii — ue cnpaBa OCTAHHIX AECATUNITb, TOMY
HaBiTb i KHWUI NPO TaHeUb € BiAHOCHO HebaraTto. Lle, Ha AyMKY [KOHCOHa i
dynnepa, cNpaBNAE BPAXKEHHA, WO «TaHEeLUb HEeMa€E iCcTopii, WO HAaKNaL4a€E Ha
HbOTO «KNAEMMO», afXKe Ue CynepeynTb YABNIEHHIO Ky/lbTypu nNpo Te, WO
MUHYyNle TBOpUTb cborogeHHa (Johnson & Fuller, 1999, c. 1). Kpim ToOroO,
npobnema nos’A3aHa We i 3 TUM, WO TaHeub HAKNAAAETbCA Ha iHLUI
6ibniorpadiyHi KaTeropii, 30Kpema My3WKy, aHTPOMONOrilD, MUCTELTBO,
YHACcNigoK 4yoro 3’ABNAETbCA TaK 3BaHA «MPUXOBaHA AOKYMEHTALA 3 TaHLUO
xopeorpadii nig iHwumM Kateropiamu» (Johnson & Fuller, 1999, c. 3).
Mpobaemn KOMNAEKCHOTO XapaKTepy NoB’A3aHi i 3 BiACyTHICTIO cdopMOBaHOro
NMOHATTEBO-TEPMIHOIOTIYHOrO anaparTy, Wo, Yy CBOK Yepry, CTBOPIOE NepeLKkoam
AR NpoBeAeHHs NoganbWwmnx HaykoBux gocniaxkeHb (Moore, 2002, c. 125).

BUCHOBKM Ta NepcneKTMBM MNOAANbLUMX HAYKOBUX po3BigoK. OTkKe,
CXapaKTepu3oBaHi BMULWE LUIHHOCTI M MNepeKOHaHHs, a came. yocobneHHs,
KpeaTuBHE i KPUTUYHE [OOCNIAXKEHHA, emnaTia, pedaeKcMBHA NpaKTUKa,
Konabopauis i B3aEMO3B’A30K, KOMYHIiKaUiA i nNowupeHHs igen, 340poB’'A i
36epeeHHsA — BM3HA4YatloTb 0cobamMBOCTi BULLOT xopeorpadivyHoi ocsitn CLUA i
NPUHLUNN, AKUMW BOHA KEPYETLCA.
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PE3HOME

Cano Nleca. Noarotoska xopeorpados B CLLUA: ueHHOCTU 1 yberkaeHus.

B cmamee paccmampusaemca no020mo8Ka Cheyuanucmos no xopeozpaguu 8
yHugepcumemax  CLUA. OnpedeneHbl  yeHHocmu u  ybewcdeHusa, KomopbiMu
pyKosoOcmeyemca 8bicwee Xxopeozpaguyeckoe obpazosaHue 8 CLUA, a UMEHHO:
osuyemeopeHuUe, KpeamusHoe U Kpumu4vecKoe uccsiedosaHue, smMmnamus, pegaexkcusHasa
npakmuka, Konabopayus U B83AUMOCBA3b, KOMMYHUKAUUA U pacrnpocmpaHeHue udel,
300posbe U CcoxpaHeHue. JemanbHO MNPOAHAAU3ZUPOBAHA Kawodaa u3 uyeHHocmel.
OnpedeneHo, ymo npu No020mMosKe creyuaaucmos no xopeoepaguu e CLUA peanusyromcs
deamenbHOCMHbIU  nodxod. OnucaHa npozpamma «300possbe  crneyuanucmos o
xopeoepaguu» U CKpUHUH2, KOmopblli daem B803MOMHOCMb cobpamb UHGopMayuw U
ouyeHUMb cocmosHue bydyuwux crneyuanucmos 8 cpepe xopeozpaguu.

Knrouesble cnoea:. nodzomoskKa crieyuaaucmos ro xopeozpaguu 8 CLUA, yeHHocmu
u ybexdeHusa, onuyemesopeHue, KpeamusHoe U Kpumu4yeckoe uccrnedosaHue, amnamus,
pednekcusHaa  NPakmMuka, Konabopauyua U  83AUMOCBA3b,  KOMMYHUKAUUA U
pacnpocmpaHeHue udeli, 300posbe U COXPaHeHUe.

SUMMARY

Salo Lesia. Choreographers’ training in the USA: values and educational beliefs.

The article considers the choreography specialists’ training in the US universities.
Values and educational beliefs which guide the higher choreographic education in the USA,
are defined, namely: embodiment, creative and critical inquiry, empathy, reflective practice,
collaboration and interconnection, communication and dissemination, wellness and
preservation. Each of these values and beliefs is analyzed in detail.

Embodiment as value lies in the fact that body/mind integration is central to dance
and educational practices, the agency of the individual. Creative and critical inquiry is related
to the fact that higher choreographic education requires the interplay of analytical and
imaginative thinking in scholarly, artistic, and pedagogical endeavors. It is defined that while
training choreography specialists in the USA the activity approach is realized. Empathy is a
vital value as through moving and working together, significant physical, intellectual, and
emotional connections are formed that provide support for an ever-expanding understanding
of self and others. Reflective practice is defined by the fact that development is
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acknowledged as both a state of being and a process. Collaboration and interconnection are
exhibited through adaptability, flexibility of perspectives, and appreciation of context.
Communication and dissemination aim to sustain the development of dance as a discipline,
engage with the world, and offer commentary on topics of academic and social relevance.
Wellness is defined by the acknowledgement of physical and emotional impact of dance and
is based on the knowledge of anatomical and psychological demands and its practical
appliance into practices of teaching, learning and engagement in creative processes. In
higher choreographic education different dimensions of wellness are valued: social, physical,
intellectual, career, emotional, environmental and spiritual. The Dance Wellness Program
and screening which enables to get the information and evaluate the state of health of future
specialists in the field of choreography, are described. Preservation as value is based on the
acknowledgement of efforts, talent, and contributions of individuals and groups along a
historical continuum.

Key words: Choreography specialists’ training in the USA, values and beliefs,
embodiment, creative and critical inquiry, empathy, reflective practice, collaboration and
interconnection, communication and dissemination, wellness and preservation.
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