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general advocates holding the arch to the bottom of the index, on the third phalanx, to
obtain a greater sound performance at the price of a low effort. In Ecuador, music education
generally consists of conservatories and music colleges, in which three levels of learning were
divided into initial, technical for schools and technological for conservatories.
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METHODOLOGICAL PREPARATION OF FUTURE MUSICAL ART TEACHERS FOR
SCHOOLCHILDREN’S NATIONAL CULTURE FORMATION BY MEANS OF FOLK-
SONG CREATIVITY

The aim of the article is to highlight the key positions of planning the process of
methodological training of future musical art teachers, which provides a step-by-step
acquaintance with the effective methodological tools for the formation of national culture of
schoolchildren by means of folk-song creativity. The study was conducted using the methods of
theoretical analysis, induction, modeling of pedagogical situations, generalization of theoretical
and methodological recommendations. The research devoted to the formation of methodological
and ethnocultural competences of future musical art teachers in the context of practice-oriented
activity are analyzed. The algorithm of methodological preparation of students for
schoolchildren’s national culture formation is defined. The gradual acquaintance of students with
a set of methods aimed at involving schoolchildren in folk-song creativity is substantiated.

Key words: methodological preparation, musical art, national culture, folk-song
creativity.

Introduction. Professional training of future musical art teachers is always
focused on a certain direction of the educational process. This is due to the multi-
vector nature of future music-pedagogical activity, when one person combines a
musician-performer, composer, choirmaster, art critic, and most importantly — a
teacher who is ready to apply the experience gained during training in his/her
future pedagogical activity. Preparation of future musical art teachers for the
formation of schoolchildren’s national culture is a complex process that involves
knowledge of the history of cultural development of their people, assimilation and
performance of musical works that reflect the worldview values of the people,
understanding the artistic-intonational features of folk melodies. However,
without the internal need to pass on the cultural heritage of their people to the
next generation, without awareness of effective methods and techniques of
forming the national culture of schoolchildren at music lessons, all the experience
remains unused. In the process of acquainting students with the methods of

teaching musical art lessons at school, there is a transformation of professional
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knowledge and performance skills into pedagogical competences, which are
aimed at finding effective ways to involve schoolchildren in music culture. That is
why the student’s awareness of the peculiarities of the folk worldview, which is
engraved in folk-song creativity, from a holistic understanding of the picture of
national cultural heritage, depends on his ability to apply the acquired knowledge
in practice. Unfortunately, with a fairly full disclosure of issues devoted to the
methodological training of students at music-pedagogical faculties, the problem of
training future musical art teachers to form a national culture of schoolchildren
did not receive proper consideration in theoretical and methodological studies.

Analysis of relevant research. Conducting analysis of scientific research, it
should be noted that for a more complete disclosure of the above problem, the
works of two areas were considered: the first, devoted to the preparation of
future musical art teachers to work in general secondary education institutions;
features of the formation of national culture of students while studying at music-
pedagogical faculties. The second is to highlight the problems related to the
formation of national culture of schoolchildren at musical art lessons, their
involvement in the achievements of folk-song creativity. Thus, the methodological
basis was the study of theory and practice of methodological training of future
musical art teachers and formation of pedagogical experience in the process of
pedagogical practice (. Bodnaruk, |. Dikun, Ye. Provorova); formation of national
culture, ethnopedagogical competences and problems of ethnocultural training of
future musical art teachers (N. Holubytska, Xu Jiayu, Lu Baowen, L. Soliar,
O. Tkachenko, Wu Yifang, Zhang Ying, Zhang Yu, Zhou Qian); methodological
aspects of involving schoolchildren in national traditions, musical folklore, folk-
song creativity (N. Batiuk, O. Lobova, M. Martyniuk, J. Poberezhna, I. Yehorova
and others).

Aim of the study is to highlight the key positions of planning
methodological training of future musical art teachers, which provides
acquaintance with effective methods of forming the national culture of
schoolchildren by means of folk-song creativity.

Research Methods. To achieve the aim of the study the following
research methods were used: 1) theoretical analysis of scientific and scientific-
methodological sources, which will determine the main directions of
methodological and practical-pedagogical training of students of music-
pedagogical faculties; 2) content analysis of existing experience in the
formation of ethnocultural competences of future musical art teachers; 3)
induction — to identify causal links between the choice of certain pedagogical
tools and obtaining the desired result; 4) modeling of pedagogical situations —
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for definition of effective methods of future teachers preparation for
schoolchildren’s national culture formation; 5) generalization of theoretical and
methodological recommendations, which will determine the stages of
acquaintance of students with a set of effective methods of forming
schoolchildren’s national culture.

Results. The problem of methodological training of future musical art
teachers is that mastering the theoretical material at lectures and seminars,
acquiring performing skills, arranging musical works, participating in various
festivals and competitions, the student seeks self-realization, primarily as a
musician and a performer. Awareness of one’s own professional development
as a teacher does not happen immediately and depends on many factors,
including individual psychological readiness to teach others and disseminate
experience, confidence in acquired professional competences and personal
potential, understanding of social significance of pedagogical activities and
internal procedural-content motives. The quality of pedagogical activity of a
future teacher is directly related to his worldview, level of aesthetic and
spiritual development, intelligence, desire to improve his/her pedagogical skills.

Let’s consider the main aspects of methodological training of students
based on modern music pedagogy and the process of developing the ability of
future musical art teachers to influence the cultural level of students, in
particular their positive attitude to the achievements of national culture.

In modern scientific research of T. Bodrova, N. Huzii, Ye. Provorova devoted
to methodological preparation of future teachers, in particular of musical art,
efficiency of application of the praxeological approach as an effective factor of
improvement of practical and pedagogical activity is recognized. Its
implementation requires special efforts, appropriate conditions and methods in
order to encourage students to actively learn about their profession. As T.
Bodrova notes, there is a “sensory-practical interaction of man with the world,
which can be understood only as a socially significant work in which self-
realization of the individual has a cultural and historical meaning” (Bodrova, 2015).
From the same position considers the methodological training of future musical
art teachers Ye. Provorova, defining it as: “the process of music-pedagogical
training aimed at mastering methodological knowledge, experience, practical skills
in music education, and the result is methodological preparedness”. The author
notes that methodological training is a complex systemic integrated formation,
which provides an organic connection and interpenetration of the following areas
of training: psychological-pedagogical, poly-artistic, music-theoretical, music-
performing, practical-pedagogical and research (Provorova, 2018). However, to
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reveal the problem of our study, it is important to highlight not only the essence
of methodological training, but also the forms and methods of work proposed by
the authors for its implementation. In her dissertation, Ye. Provorova proposes
problem-situational methods that activate the mechanisms that cause in the
individual the emotional state inherent in problem situations, when there is an
emotionally conscious assimilation of moral values. In order to correlate emotions
embedded in a musical work with the person’s own emotions, the author
proposes a method of correlation and regulation of emotional states. Of particular
importance for the creation of the “moment of formation” of the teacher’s
personality are suggestive methods that activate the mechanisms of self-
organization, influencing the change of his/her values and professional
aspirations. To reinforce the emotional perception of a piece of music, the author
proposes to use the method of internal intonation, which at the subconscious
level deepens the emotional and sensory experience of the student. An important
aspect of methodological training is the ability of students to deeply comprehend
their own pedagogical activities, which helps to activate the method of reflexive
analysis (Provorova, 2018, p. 327). T.Bodrova, considering methodological
training from the standpoint of praxeological approach, defines it in particular as
“a set of educational levers in the system “teacher — student — students” aimed at
forming methodological knowledge, skills, axiological attitudes and personal
gualities of future musical art teachers” (Bodrova, 2015). The author notes that
methodological training should be in constant development in accordance with
the laws of concentricity. Proposing selection of praxeological levers for optimizing
the methodological training of future musical art teachers, the researcher
suggests applying an appropriate set of educational tasks-situations; introducing
of problem situations of different types, depending on the set methodological
task; application of algorithmic and heuristic schemes to stimulate learning
productivity; implementation of pedagogical (methodological) support in the
process of mastering professional disciplines by students (Bodrova, 2015, p. 11).
The result of methodological training is methodological preparedness,
which scientists define as a rationally organized productive musical-pedagogical
and methodological activity, the quality of which is determined by: a conscious
choice of forms, means, methods of work; clear definition of evaluation criteria to
obtain the desired result; programming of stages of activity which is shown in
optimum execution of the conceived decisions (efficiency, self-organization of
time, taking into account psychological and pedagogical factors). No less
important are the professional and personal qualities of the future teacher, his
supra-individual resources, creative potential, pedagogical abilities, attitudes,
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values and worldviews (Provorova, 2018, p.62). An effective area of
methodological training is the direct work of students as music teachers. In the
process of pedagogical practice there is an opportunity to test the methods and
techniques learned during training, evaluate their effectiveness, self-assess their
own pedagogical skills, critically evaluate the choice of methods, analyze
successful and unsuccessful decisions to design a lesson. That is why most
researchers divide methodological training into methodological-theoretical and
methodological-practical, the combination of which contributes to the formation
of methodological competences. I. Bodnaruk defines methodological training as
“an educational process that provides students with mastery of basic methods
and techniques of organizing musical and educational work with students”
(Bodnaruk, 2016, p. 78). The author believes that the discipline that can integrate
all the knowledge, skills and abilities acquired by students during training is
“Theory and methods of music education”. Agreeing with this opinion, we believe
that the process of understanding students’ knowledge of national culture, which
they have partially mastered in various humanities disciplines, music history,
music performance disciplines (choral class, vocal class, instrument playing),
occurs during the development, design and implementation of lessons aimed at
forming the national culture of schoolchildren. There is a kind of self-analysis of
methodological and professional competences, from the moment “what | know
about it” — “whether | can get schoolchildren interested” — “whether | can
perform a piece of music” — “how best to plan a lesson” — “what methods and
tasks will help achieve the desired result”. All this encourages the student to
carefully search for information, its critical analysis, establishment of
interdisciplinary links, the combination of individual elements of the selected
cultural phenomenon into a single whole. Of paramount importance for such a
comprehensive study of the material is properly organized by the teacher
students’ independent work. Scientists distinguish three levels of independent
work: “reproductive, reconstructive and creative” (Bodnaruk, 2016, p. 79).
Focusing on certain levels, methodological preparation of students for the
formation of national culture of schoolchildren by means of folk-song creativity
should be carried out in three directions: work with scientific sources that study
specific phenomena of national culture and its impact on personal development
(spiritual, moral, artistic and aesthetic, etc. ); selection and systematization of
musical material; creative design of musical art lessons with a selection of
effective (innovative) forms, methods and techniques. As methodological
preparation is connected with acquaintance of students with song creativity of the
people, search of ways of involving pupils in the field of folklore which, today, is
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not popular among youth, accordingly, the tasks for independent work should be
of problem-searching, creative-innovative, cognitive-integrative, modern-
informational and practice-oriented character. For example, we can offer the
following tasks:

- to search for a folk song of a certain region of the country and, having
studied the history of its appearance, to create an artistic-dramatic story in
which the poetry of the word, the emotional performance of the work and vivid
iImagery are organically combined;

- to find additional information to the selected folk song, which relates to
certain features of performance, means of musical expression, features of its
performance in different regions of the country, modernization of the text,
genre specifics;

- to study the process of transformation of a certain folk song (or several
songs) from its original version of performance and ritual purpose to modern
arrangements of professional composers and variations of concert and stage
performance;

- to reveal the artistic-figurative, sometimes symbolic meaning of the folk
song by means of associative connections, analogies between the past and the
present events, human experiences, etc.

- to trace the process of mastering the richness of folk songs, the
powerful infusion of folk melodies during the development and formation of
national schools of composition, which combined in their work national musical
traditions and achievements of the European musical culture.

It is common knowledge that planning musical art lessons, the teacher
implements the purpose and objectives of the current program approved by the
Ministry of Education and Science of Ukraine, defined as “formation of students’
musical culture, a set of key, subject and interdisciplinary competences in the
perception and interpretation of Ukrainian and world music culture” (Curriculum
for secondary schools “Art, grades 5-9”7, 2017, p. 4). In view of the above, the
methodological preparation of the future musical art teacher for the formation of
schoolchildren’s national culture should focus on the national-cultural context,
which is thoroughly reflected in the content of the curriculum. For a qualified
choice of students, among a large number of ethnocultural sources that will meet
the purpose, educational, upbringing and developmental objectives of the lesson,
age, perception of students, musical abilities, etc., it is necessary to have formed
ethnopedagogical competences. In fact, the methodological preparation of
students for the formation of national culture of schoolchildren should be based
on already formed ethnocultural and ethnopedagogical competences.

492



[legaroriyHi HayKu: Teopis, icTopis, iHHOBaniHi TexHosoril, 2020, Ne 9 (103)

H. Filipchuk emphasizes the relationship between pedagogical skills and
ethnocultural competences of teachers, noting: “the ethnocultural component of
modern education is concentrated primarily in works of art, folk traditions,
customs, national values, is a condition for professional development of teachers
who are carriers and repeaters of ethnic culture” (Filipchuk, 2013). The high level
of pedagogical skills, in our study of the methodological training of future musical
art teachers, allows to professionally interpret folk-song creativity, transfer
cultural information, identify the value potential of the national culture.

Scholars consider ethnocultural foundations of modern education as a
necessary basis for the existence of a democratic and humane civil society,
which can be built only with the developed ethnic competence of all citizens of
the state, as ethnocultural competence outlines the orientation of the
individual to knowledge of material sphere, spiritual activity, mental and ethno-
psychological characteristics of people, which is an important factor in relations
with “other” cultures” (Filipchuk, 2013, p. 7).

S. Tushulina, who combines pedagogical culture with the ethnic culture of
the teacher in the general concept of “ethnopedagogical culture of the teacher”,
expresses a similar opinion, defining it as a complex personal quality, which
includes moral and ethical orientation of consciousness, ability to cultural
identification and self-esteem of the own level of ethnopedagogical activity”
(Tushilina, 2006). The main manifestations of ethnopedagogical competence of a
teacher, according to the author, are: professional education, mastery of
ethnopedagogical technologies, moral and mental upbringing, presence in
interaction with students of a humanistic dominant (Tushilina, 2006).

It should be noted that in recent years in the scientific discourse related
to musical and pedagogical training of future musical art teachers there have
appeared studies on the formation of ethnopedagogical -culture,
ethnopedagogical, ethnocultural and intercultural competences, development
of national cultural traditions of the world in the practice of studying various
disciplines. In accordance with the aim of our study, we think it is expedient to
review methodological aspects of future musical art teachers professional
training, proposed by the authors, in the above positions.

In U Ifan’s methodological recommendations devoted to mastering by
students of music-pedagogical faculties of basic multicultural competences,
special attention is paid to the methodology of using pedagogical potential of
folklore. The process of formation of multicultural competence is considered
taking into account the cultural diversity of multinational states. As a result of
the special course offered by the author, students had to be aware of the
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pedagogical potential of national culture, in particular the influence of folklore
on the cultural development of the individual, navigate the range of
ethnocultural and ethno-artistic competences of a music teacher;
independently determine ways and methods of improving their own
ethnocultural and multicultural competences, analyze folklore material
(specifics, patterns of development, way of life, artistic-aesthetic influence), be
able to apply interactive methods in the process of involving students in folk
musical art (U Ifan, 2011). It is interesting to review the proposed methods,
which allowed to achieve these goals. The basis of the methodological tools
were the so-called simulation methods, namely: non-game simulation methods
(case study, solving practical problems, development or modification of
scenarios, incident review) and game simulation methods (role and business
games, modeling teacher activities in class) (U Ifan, 2011, p. 239).

Given that in our study the main means of forming the national culture of
schoolchildren is folk-song creativity, we’ll consider modern works, which
highlight the processes of ethnopedagogical culture formation of future
musical art teachers during choral and vocal classes. Thus, N. Holubytska
proposed to carry out vocal and choral training based on the principles of folk
pedagogy. To implement the system of values of Ukrainian folk pedagogy, the
author proposes to use musical folklore and national music as a basis in the
process of teaching professional courses; to use the means of Ukrainian ethno-
musical pedagogy during the selection of vocal and choral exercises, short
chants and elements of longer melodies of Ukrainian folk songs; to work out
various technical difficulties on the material of musical phrases and sentences
from the works of Ukrainian composers (Holubytska, 2019, p. 8). Agreeing with
the opinion of N. Holubytska, we believe that use of folk-song creativity in the
process of vocal and choral classes not only as a repertoire, but also as a
material for vocal practice contributes to the enrichment of the intonation and
art fund of future teachers of music. A significant number of researchers note
that development of ethnically similar melodies, artistic images of which
preserve the worldview of the people, its spiritual and moral priorities, has a
beneficial effect on the development of musical abilities and personal
awareness of one’s own national identity. It is important that the above-
described vocal and choral performance experience is further used by the
future musical art teacher in the process of vocal and choral activities with
schoolchildren. Such extrapolation of experience is possible under certain
conditions, namely: professional and psychological readiness to introduce
worldview and moral values of the people by means of folk-song creativity;
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ability to find common and different characteristics in different genres of folk
music; knowledge of methods and means of artistic communication; ability to
select appropriate methodological tools, integrating general pedagogical
methods with methods of art teaching, in the process of involving students in
the creation of various interpretations of both folk songs and works of modern
national musical art.

An interesting experience of involving future musical art teachers in the
ethno-mental traditions of the people in the process of preparation in the
piano class describes O. Rebrova. Based on the principle of integration of
education, the author notes: “not only folklore and folk art have mental
characteristics, but also the composer’s work, as the composer is the bearer of
a particular ethnic group, its cultural, artistic, musical traditions” (Rebrova,
2007, p. 65). The scientist proposes to involve students in the national culture
by “forming a figurative artistic and intonational representation of a certain
musical style, composition school” (Rebrova, 2007, p. 65).

Xu lJiayu, studying the specifics and current trends of ethnocultural
training of students at music-pedagogical faculties, identifies the following
positions: mastering and understanding the components of spirituality,
national educational ideals and material culture of the people; operation and
application in practice of methods and means of ethno-musical pedagogy;
ability to represent and broadcast their culture in a diverse environment of
world ethnic cultures; implementation of professional activities taking into
account the multicultural educational environment (Xu Jiayu, 2017). It should
be noted that methods, proposed by the author, were aimed at forming a
professional component of ethnocultural training of future musical art teachers
to work with schoolchildren. Among them: a set of methods of improvisational
processing of musical samples; figurative-demonstration methods that provide
artistic illustration of verbal explanations, musical colloquia and quizzes; groups
of verbal and empirical methods; binary methods; method of comparing
different interpretations of the work, analysis of means of expression and
determination of ethnocultural potential (Xu Jiayu, 2017, p. 171).

Summarizing the scientific and pedagogical experience in the
methodological preparation of future musical art teachers for the formation of
national culture of schoolchildren, we note that this is a multifaceted and
complex process that requires introduction of a set of systemic changes in the
educational process at music-pedagogical faculties. First, curricula must have a
national and cultural core, which would be based on the national artistic and
intonation mentality. As a rule, this content parameter is reflected in special
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(elective) courses devoted to a certain cultural, ethnographic or folk music
topic. However, it is necessary that such a context permeates all basic
disciplines. For example, the course of harmony is usually based on the study of
the laws of Western European music. Classes on the main musical instrument
have great opportunities, where the teacher can include in the program for
students works of Ukrainian composers, in particular contemporary ones.
Secondly, the factor of mastering the intonation features of folk-song creativity
in the vocal class, performing choral arrangements or creating interesting
improvisations in ensemble work is of constructive importance. Folklore
research activities of students can be of special importance in the process of
their training. However, the unifying (core) discipline is “Methods of teaching
music at school”, which is directly related to teaching practice. Thanks to these
two areas of training, students have the opportunity to systematize the
national and cultural content developed in other disciplines, to master
integration mechanisms that will synthesize elements of culture, consider them
In artistic integrity, learn to use as educational, upbringing and creative-
developmental material in practical-pedagogical activity.

The process of methodological preparation of future musical art teachers
for the formation of national culture of schoolchildren by means of folk-song
creativity should be carried out systematically, in accordance with the goals and
objectives. Let’s consider the stages of acquaintance with effective
methodological tools. At the first stage, it is expedient to introduce methods that
will influence reorientation of students’ training from the vector of development
of national cultural achievements to the vector of pedagogical activity. There is a
kind of transformation — from realization of “what do | know?” through
understanding “why can | teach?” to the question “how to teach?” and motivation
to find effective methodological tools for “how to teach to be interesting, modern
and effective”. At the next stage, students should be acquainted with the methods
used in various activities at music lessons (in the process of vocal and choral work,
perception and analysis of musical works, acquaintance with music-theoretical
material, etc.), however, their development should be aimed at revealing the
ethnopedagogical and cultural potential of folk music and national art. At the third
stage, students should get acquainted with methods that activate the emotional
response in the process of perception of folk songs, affect the artistic, aesthetic,
value and moral qualities of students. The fourth stage of methodological
preparation of future musical art teachers for the formation of national culture of
schoolchildren is to acquaint students with methods that will integrate, generalize,
present educational material, create a single dramatic line of the lesson.
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Conclusions. Thus, the theoretical analysis of scientific-pedagogical and
methodological sources allowed to determine that the main aspects of
methodological and practical-pedagogical training of students of music-
pedagogical faculties are: active knowledge of students of their profession
through the application of praxeological approach in teaching; awareness of the
social significance of artistic-pedagogical activities; mastering methodological
knowledge on the implementation of various areas of musical creativity (vocal,
instrumental, musical-improvisational, choral, etc.). Methodological preparation is
carried out in the process of using a set of methods by teachers that activate the
mechanisms of thinking associated with solving problem situations, awareness of
the value, artistic, aesthetic and emotional context of musical works, activation of
emotional experience in the process of mastering musical material,
comprehension of one’s own practical and pedagogical aspirations; organization
of practice-oriented independent work. Content analysis of the existing
experience of ethnocultural training of future musical art teachers has shown that
this issue is quite relevant and is considered by scientists as an integral component
of general professional, including methodological training. The combination of the
main aspects of methodological and multicultural training of future musical art
teachers allowed to determine the directions of methodological training of
musical art teachers for the formation of national culture of schoolchildren by
means of folk-song creativity. These areas direct students’ training to
acquaintance with scientific sources that reveal specific phenomena of national
culture and its impact on personal development; selection and systematization of
musical material; creative design of music lessons with a selection of effective
(innovative) forms, methods and techniques of music-pedagogical activity. In
accordance with these areas, it is proposed to plan the process of acquainting
students with a set of effective methods of forming the national culture of
schoolchildren, which takes into account the main components of artistic-
pedagogical activities of musical art teachers.
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PE3IOME

YeH XaHb. MeTogmyeckaa noarotoBka byayuwmx yuntenen mysblKaJbHOrO MCKYCCTBA
K GOpPMMPOBAHUIO HALMOHANIbHON KyNbTypbl LUKONbHUKOB CpeacTBaMM HAapPOAHO-MECEHHOro
TBOpYeCTBa.

Llenbto cmameu A61aemca oceewseHue Kaw4vesobix no3uyuli naaHUpo8aHua npoyecca
memoou4eckoli nodzomosKu 6ydyuux ydumesnell My3bIKAsAbHO20 UCKyccmed, Komopas
npedycmampusaem no3manHoe O03HAKOMsEeHUEe C 3hpheKmusHbIM MemoouYecKUMm
UHCMpymeHmapuem opmupo8aHUs HAUUOHA/bHOU Kyanbmypsl WKOAbHUKO8 cpedcmeamu
HapoOHO-neceHHo20 meopvyecmsd. UccanedosaHue BbiMOMHEHO C NMPUMeHeHUeM Memooo8
meopemu4eckoeo QaHaAAU3ad, UHOYKUUU, MOOenuposaHus nedazo2udyeckux cumyauyul,
0bobweHUa meopemu4eckux U mMemooudecKux pexkomeHOayul. [lpoaHanu3uposaHs.l
uccnedoB8aHus, [rOCBAUEHHbIE (OPMUPOBAHUKD MEMOOUYECKUX U 3MHOKYAbMYpPHbIX
KomnemeHmHocmeli 6y0ywux y4yumenell My3bIKAAbHO20 UCKYcCmea 8 KOHMeKcme
NMPAKMUKo-opueHMuUpPo8aHHoli desmenbHocmu. OnpedesneH an20pumm memoouyeckol
Mno02omosKU cmydeHmo8 K (HOPMUPOBAHUI HAUUOHAALHOU Kysabmypsl WKOAbHUKOS.
ObocHoBaHA M03MANHOCMb O3HAKOMAEHUA CMyO0eHmMo8 C KOMI/AeKCoM Memooos,
HAMNpPasseHHbIX Ha NpusaevyeHUe WKOMbHUKO8 K HaPOOHO-MeceHHOMY meop4yecmsy.

Knoyesble cnosa. memooOuyeckas no020moeKa, My3blKaabHOe UCKYCcCmeo,
HAYUOHANbHAA KyaAbmypa, HAPOOHO-eceHHoe meop4yecmaeo.

AHOTAL|IA

YeH XaHb. MeToanyHa nigrotoBKa MalbyTHIX yunMTenie MysnMYHOro MMCTELTBA A0
dbopmMyBaHHSA HaLOHA/IbHOT Ky/IbTYPU LWKONAPIB 3acobamm HapoaHO-NiCEHHOT TBOPYOCTI.

Memoro cmammi € 8uc8imaeHHA KAY0BUX MO3UYili NAAHYBAHHA npouecy
MemoOouYHoI nidecomosKu mMalibymHix yyumernie mMy3uyHo20 mucmeymsa, AKka nepedbayae
rnoemarnHe 03HAUOMAEHHA 3 e(peKMUBHUM MemOoOUYHUM IHCMPYMeHMapiem popmyeaHHSA
HAUiOHA1bHOI Kyabmypu WKo[pie 3acobamu HapoOHo-niceHHoi meopyocmi.

Y pobomi 30ilicHeHO meopemuy4Huli aHani3 HayKoso-rnedazoziyHoi ma memoduYHoi
aAimepamypu, fAKa 0o0ciowye npobaemu MemoOu4Hoi, NPAKMUKo-nedazoziyHoi ma
eMmHOKynAbmypHoi  nidcomosKu  cmydeHmie  My3u4Ho-nedazo2iYHux  axkynememis.
BusHauyeHO Hanpamu mMemoOu4HOi niGeomosku y4yumenie My3u4Ho20 mucmeymsea 00
GhopMyB8aAHHA HAUIOHABLHOI Kyabmypu WwKonapie 3acobamu HapoOHO-niceHHOoI meopyocmi,
AKIi cnpamosyromob nNid2o0mosKy cmyodeHmis Ha 03HAloMAEHHA 3 HAYKOBUMU Oxcepenamu, Wo
00CniOHyromo KOHKpemHi ¢heHOMeHU HAUiOHAAbHOI Kyaemypu ma ii enaue Ha po38UMOK
ocobucmocmi; 8id6ip i cucmemamu3auilo My3u4Ho20 mamepiasny, meop4e NPOEKMYBAHHS
ypOKie My3u4yHo20 mucmeuymea 3 dobopom egpekmusHux (iHHosauiliHux) ¢popm, memodis,
ma npuliomie My3u4yHo-riedazoeiyHoi OidnbHocmi. BionogidHo 00 03HA4YeHUX Hanpsamis,
3anpornoHoOB8aHO noemanHe 03HalioMaeHHs cmydeHmis i3 Komrsaekcom Oiesux memodie
hopMyB8aHHA HAUIOHAMLHOI Kynemypu wKonapis. Ceped epyn memodis, 3 AKUMU O0UinbHO
o3Haliomumu cmydeHmis, 8udineHo. Memodu, W0 CrpuarMs nepeopieHMauii Hag4aHHsA
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cmydeHmMie 3 8eKMopy OCBOEHHA HAUIOHAAbHUX KynbmypHux 3006ymkie y eeKkmop
neoazoeivyHoi difsnbHOCMIi; Memoodu, AKi 3acmocosytome y pi3HUX esudax 0OifasbHOCMI Ha
YyPOKaAX My3u4yHo20 mucmeymea (xoposuli cnie, My3u4HO-pUMMIYHA OifaAbHICMb, CAYXAHHA
MYy3U4YHUX mMeopis, iMNposi3ayis, epa HA My3U4YHUX [HCMPYMeHmax moujo), OOHGOK, ix
onpayt8aHHA Mae bymu cnpAMOBAHO HA PO3KPUMMA emHOonedaz202iyHo20 U KyabmypHo20
nomeHyiany HAPOOHO20 i HAUIOHA/ALHO20 MuUCMeymsa, Memoou, WO CrpAMOBAHI HaA
akmusizayito emoyiliHo2o 8id2yKy y4Hi8 y npouyeci crpuliMaHHA HAPOOHO-MICEHHOI
meopyocmi, Ha OPMYyBAHHSA XYOOHHbO-eCMeMUYHUX, YiHHICHUX ma mMopanbHux akocmell
y4Hig, memodu, wo 003801AMb iHMez2pysamu, y302aabHKB8AMU, Mpe3eHmysamu
onpaybosaHuli mamepian.
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DEVELOPMENT OF VOCAL TRADITIONS IN CHINA AND UKRAINE: HISTORICAL
CONTEXT

The article reveals the features of vocal traditions development in China and Ukraine
in the historical context. The stages of vocal traditions development in China and Ukraine are
outlined. The essential characteristics of vocal traditions at each stage of development in the
studied countries are defined. The comparative analysis of both vocal traditions enabled
defining the main differences and the common features in the development of the studied
phenomenon. The differences lie in the fact that Ukrainian vocal tradition has been
constantly improving, while Chinese — has experienced periods of decline; in China the basis
of vocal training is philosophical, while in Ukraine — spiritual. The common features include
implementation of foreign experience in the content of vocal education and training of
vocalists in various fields — academic and folk, as well as the spread of pop singing.

Key words: vocal traditions, development, historical context, China, Ukraine.

Introduction. China and Ukraine are the countries, where vocal art is
traditionally highly valued, and training of highly qualified vocalists is one of the
priorities for the development of higher music education.

Today, vocal art in China is far ahead of its theoretical understanding.
Professional vocal training, its pedagogical support, performing abilities of
students-vocalists and processes of their realization today have some
contradictory pedagogical approaches that complicates organization of
educational work in this sphere. In Ukraine, vocal training is constantly
developing, taking into account the challenges of the XXI century.

In order to better understand the modern state of vocal training in both
countries, we think it is necessary to study their vocal traditions in historical
context.

500



