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DEVELOPMENT OF VOCAL TRADITIONS IN CHINA AND UKRAINE: HISTORICAL
CONTEXT

The article reveals the features of vocal traditions development in China and Ukraine
in the historical context. The stages of vocal traditions development in China and Ukraine are
outlined. The essential characteristics of vocal traditions at each stage of development in the
studied countries are defined. The comparative analysis of both vocal traditions enabled
defining the main differences and the common features in the development of the studied
phenomenon. The differences lie in the fact that Ukrainian vocal tradition has been
constantly improving, while Chinese — has experienced periods of decline; in China the basis
of vocal training is philosophical, while in Ukraine — spiritual. The common features include
implementation of foreign experience in the content of vocal education and training of
vocalists in various fields — academic and folk, as well as the spread of pop singing.
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Introduction. China and Ukraine are the countries, where vocal art is
traditionally highly valued, and training of highly qualified vocalists is one of the
priorities for the development of higher music education.

Today, vocal art in China is far ahead of its theoretical understanding.
Professional vocal training, its pedagogical support, performing abilities of
students-vocalists and processes of their realization today have some
contradictory pedagogical approaches that complicates organization of
educational work in this sphere. In Ukraine, vocal training is constantly
developing, taking into account the challenges of the XXI century.

In order to better understand the modern state of vocal training in both
countries, we think it is necessary to study their vocal traditions in historical
context.
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Analysis of relevant research. Different aspects of vocal training
development have been studied by such Chinese and Ukrainian researchers as
Xu Hailin, Shi Weizheng, Cao Yanli, Chen Xihai, Sun Peiting, Wang Bingzhao,
Wang Yuine, Zhang Hao, Zhang Xiong, Lin Lin (China), V. Bahadurov,
V. Bilichenko, B. Hnyd, L. Hryn, Yu. Hryshchenko, D. Yevtushenko, V. Ivanov,
A. Kozytskyi, M. Lvov, O. Mykhailychenko, I. Nazarenko, O. Sleptsova, M. Yarova
and others (Ukraine).

At the same time, we haven’'t found the studies, which would
comprehensively reveal the genesis of vocal traditions in Ukraine and China.

Taking into account the above mentioned, the aim of the article is to
reveal the features of vocal traditions development in China and Ukraine in the
historical context.

Research methods. To reach the desired objectives, the method of
diachronic-comparative and synchronous-comparative analysis of literary
sources and official documents was used, that enabled singling out the stages
of development of the studied phenomenon in China and Ukraine and giving
characteristics of the main changes in both countries.

Research results. Determining the peculiarities of vocal traditions
development in China and Ukraine involves identifying the corresponding stages,
which highlight the essential changes, that occurred in the studied phenomenon.

The criteria for distinguishing the stages of vocal traditions development
in both countries are the following:

1) historical context;

2) leading socio-cultural conditions;

3) influence of socio-political factors;

4) internal patterns of development of vocal art specialists training in the
system of higher music education.

Diachronic-comparative and synchronous-comparative analysis of a
significant number of primary sources, namely normative documents, scientific
publications has allowed to state that the stages of development of the studied
process in China are as follows:

Stage 1 (Il millennium BC - XIlI century BC) — birth;

Stage 2 (XIV=XI centuries BC — XlII centuries AD) — formation;

Stage 3 (XIV - late XIX century) — traditional,

Stage 4 (early XX century — 20-30s of the XX century) — massovization;

Stage 5 (1937-1949) — professionalization;

Stage 6 (1949-1965) — institutionalization;

Stage 7 (1966-1976) — decline;
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Stage 8 (1976-1990) — reformation;

Stage 9 (from 1990 - to the present) — modern.

Accordingly, in Ukraine, formation and development of vocal traditions
took place in the following stages:

Stage 1 (up to the IX century) — prehistoric;

Stage 2 (IX—XV centuries) — emergence;

Stage 3 (XVI-XVII centuries) — reformation;

Stage 4 (XVIII century) — enlightenment;

Stage 5 (first half of the XIX century) — academic;

Stage 6 (late XIX — early XX centuries) — professional,

Stage 7 (1920s-1980s) — theoretical;

Stage 8 (90s of the XX century — early XXI century) — modern.

Periodization of professional vocal education development in China and
Ukraine is presented in Table 1.

Table 1
Development of professional vocal education in China and Ukraine
China Ukraine
birth (Il millennium BC — XIII century BC) prehistoric (up to the IX century)
formation (XIV-XI centuries BC - XIIl | emergence (IX-XV centuries)
centuries AD)
traditional (XIV — late XIX century) reformation (XVI-XVII centuries)
massovization (early XX century — 20-30s of | enlightenment (XVIII century)
the XX century)
professionalization (1937-1949) academic (first half of the XIX century)
institutionalization (1949-1965) professional (late XIX — early XX centuries)
decline (1966-1976) theoretical (1920s-1980s)
reformation (1976-1990) modern (90s of the XX century — early XXI
century)
modern (from 1990 — to the present)

Below, we’ll describe the characteristics of the essential features of each
of the outlined stage in each country. First of all, let’s turn to determining the
features of the historical development of the vocal tradition of China.

It is believed that the history of vocal education in China is less than a
hundred years old. Note that vocal, as a specialty, is associated with work in
conservatories and opera houses. However, Chinese researcher Xu Hailin points
out that Western-style opera appeared in China relatively recently, so some
researchers date the history of vocal education in China only to the end of the
XIX century (Xu Hailin, 1997).

It seems to us that this point of view is superficial, as the criterion is vocal
education of the conventional “Western type”, and therefore it is noted that in
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ancient and medieval China, vocal professional education as such did not exist.
However, the analysis of scientific sources on the problem under investigation
testifies to the inaccuracy of this interpretation.

However, in the process of studying this issue, we can say with
confidence that the vocalist profession in China was formed in antiquity,
namely since the Shang dynasty (XIV-XI centuries BC). Note that in China,
Kalne, there already were professional education institutions, which eventually
became the world-famous music academies “Yue Fu”, “Li Yuan”, “Tai Chan Shu”
and others. Thus, it is undeniable that development of vocal professional
education in China has lasted for more than 3,000 years, inheriting the best
national traditions.

In addition, it is believed that Chinese civilization is one of the oldest, has
a long and rich history of about 5,000 years. During this period, formation of
the Chinese ethnos, Chinese civilization, which has a special mentality and
traditions passed down from previous to next generation. Therefore, focusing
on traditions that in some cases are even supported at the state level, in China,
quite early, in our opinion, began to form a system of education in general and
music in particular.

In the context of considering the historical development of vocal
professional education, in our opinion it should be emphasized that in ancient
times Chinese music was not only instrumental but also vocal. It seems interesting
to us that in the Bronze Age, at a time when there was a collapse of the oldest
state formation into separate small states, the prevailing opinion was that every
head of state must be as well versed in music as and in public affairs. Thus,
prototypes of modern conservatories were created, which were considered the
first professional music education institutions. Among them, the most important
and widespread were High School (Tak Xue) and Junior School (Xiao Xue).

In the context of considering the first stage of professional vocal
education development in China, we note that it reached its peak during the
reign of the Tang Dynasty (618-907). Tai Chang Shu School became the leading
institution of professional vocal education. Significantly, the emperors of this
dynasty attached great importance to the arts and especially music, so Tali
Chang Shu employed many musicians — 11549 people who danced and sang.
Vocal teachers were then called “Doctors”. Their system of education was
divided into high, medium and low levels. And every ten years, all Tai Chang
Shu teachers took a serious exam to prove their professional qualifications. A
teacher who passed the examination tests received the position of an official. If
they didn’t pass the exam, they could get another chance in five years. The
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students had a period of study of fifteen years. During this period, they passed
twelve exams — five difficult exams and seven intermediate exams. Students
who passed these exams were given the opportunity to become teachers of Tai
Chang Shu. In the case of poor student education, they were entitled to receive
only a third of the salary after graduation (Chen Xihai, 1995, p. 121-148).

Thus, we can say that the vocalist profession in China was formed in
antiquity.

Within the framework of this study we also consider it necessary to note
that in ancient China vocalists training was based on philosophical and
ideological ideas about the relationship between art and the spiritual world of
man, the integrity and harmony of physical, mental and spiritual forces as a
basis for high vocal performance. It should be noted that the sources of vocal
creativity in China were folk songs and dances. It was believed that the unity of
singing and dancing should be observed in the process of complex
performance, and in vocal performances it was obligatory to use special looks
and gestures, which with one or another degree of conventionality expressed
feelings and emotions.

An analysis of the scientific literature has shown that further
development of Chinese vocal art is linked to traditional Chinese opera. The
Beijing Jinxi Music and Drama Theater (Peking Opera) in the national literature,
Is an ancient theater of classical Chinese drama. It should be noted that it still
has the status of a national cultural heritage. We note that the Peking Opera
arose from the merging of a number of local theatrical genres, as a result of
which it combined high performance technique and literary language wenyan
with dynamic battle scenes and circus tricks.

We are convinced that the knowledge of vocal education traditions of
ancient China contributed to the development of modern vocal professional
education, as these traditions have been preserved in modern society. At the
same time, they were combined with Western professional traditions. As a
result, a modern Chinese vocal school was formed.

Considering the historical development of professional vocal education in
China, we came to the conclusion that an important period is the 20-30s of the
XX century. A landmark event for this was Japan’s victory in the Sino-Japanese
War in 1894. In this regard, the Chinese government decided to send Chinese
students to study in Japan in order to better understand and gain experience,
including professional education, in order to withstand the onslaught of Japan.
As a result, a significant number of youths became students of various
specialties of Japanese education institutions.
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Early XX century was marked by the return of some Chinese music
students from Japan, who became the developers of educational material
based on foreign and Chinese songs and the founders of a new system of vocal
education in schools.

Analysis of the scientific literature on the problem under investigation,
allowed to identify the main points of modern vocal professional education
formation in China in the 20-30s of the XX century, namely:

1. The emergence of Russian music professional schools in China. It is
believed that modern Chinese vocal art was borrowed from Russia. In the late
XIX and early XX centuries, Russian vocal art spread in Harbin, where Russian
musicians founded several professional music schools: in 1921, Harbin Higher
Music School Ne 1, in July 1925 — Higher Music School named after A. K.
Hlazunov. In 1927, Russian musicians together with the Orthodox Church
opened a music training center (Zhang Hao, 2011).

2. Emergence of national Chinese professional music schools. The main
factors in the rapid development of vocal professional education are the
following: the return of Chinese students who have studied abroad to their
homeland; strengthening of teaching staff; improving the quality of vocal
training; opening of new professional music education institutions; arrival of
new foreign specialists (Zhang Wei, 2005).

In the 1930s, a large number of music schools organized concerts of
vocal music in order to promote it and draw attention to new art (Zhang
Golian, 2006, p. 254-257).

1937-1949 were characterized by significant difficulties for higher music
education institutions. The reason for this was historical events, namely the
war with Japan (1937-1945) and the Chinese Civil War (1946-1949). During the
war, some institutions were forced to either reduce the duration of training, or
close altogether. However, as a result of studying the scientific literature, Song
Jinan noted that despite this, new music schools, faculties and specialties still
appeared. Thus, it is safe to say that the war hindered the development of
vocal professional education, but, at the same time, it partly acted as a catalyst
for its development (Song Jinan, 2012, p. 234-242).

The next stage in the formation of the Chinese vocal school lasted from
1949 to 1976. At this time, the Chinese government established HEIs, which led
to more favorable conditions for vocal professional education. At the same
time, there were qualitative and quantitative improvements of the teaching
staff of the HEIs. As Xi Xiyuan noted, in 1966-1976 there was a cultural
revolution, which had a significant impact on vocal education (Xi Xiyuan, 2004).
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Based on the analysis of the scientific literature (Yao Wei, 2014), we have
identified the following main features in the development of the vocal
education system in this period: 1. Increasing the number of music universities
and faculties, which created favorable conditions for the development of vocal
education. 2. Obtaining the status of a conservatory by some music institutions
(Shenyang, Sichuan and Xi’an). Later, the Tianjin Conservatory and the Chinese
Conservatory were established. 3. The emergence of Chinese national
pedagogical materials authored by Chinese scholars. Adaptation of vocal
professional education to the national Chinese mentality and -cultural
peculiarities. 4. Establishment by the Chinese government of a number of
professional music organizations, such as the Central Song and Dance
Ensemble, the Central Symphony Orchestra, the Central Experimental Theater,
the Central National Song and Dance Ensemble, and others. 5. Organization by
the Chinese government of various levels of music festivals to raise the level of
musical art. 6. Establishing musical ties with the countries of Eastern Europe
and East and South Asia, which were manifested in the touring trips of music
groups from China to these countries and vice versa. 7. Focus on the
experience of the USSR in the organization of higher music education, including
vocal artists training. 8. Admission to the teaching staff of Chinese HEIls
graduates. 9. Prohibition of any vocal pedagogical activity in 1966-1976.

The period from 1979 to the present day has been a time of
transformation. At this time, the concert activities of Chinese artists stimulated
the development of vocal professional education. This was especially
noticeable in the 1980s and 1990s, when Chinese singers often won prizes in
various international competitions.

Moving on to consideration of Ukrainian vocal education traditions, we
can state that Ukrainian vocal pedagogy has undergone a multifaceted
development. It originated from parish and monastery schools, as well as
schools in the Zaporozhian Sich. In these education institutions it was
mandatory to study musical disciplines, including vocal training. It can be
explained by the fact that the latter has always been associated with religious
worship. Ukrainian musicologists are convinced that the tradition of teaching
church singing played a major role in the formation of vocal art in Ukraine and
became an important factor that contributed to the development of national
musical culture. Note that church singing in Kievan Rus, as well as the traditions
of its teaching are considered an important component of culture and
education. Thus, V. Ilvanov, who studied the peculiarities of teaching church
singing, argues that it is one of the mysteries of history, due to “the complexity
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of combining vocal and verbal principles, and with them the corresponding
writing” (Ilvanov, 1997, p. 5).

It is determined that the basis of Ukrainian professional vocal school
formation is singing of church services in Kievan Rus. We owe the appearance
of church singing in Kievan Rus to the first Byzantine and Bulgarian bearers of
its traditions. I. Liashenko, whose subject of scientific works was formation of
professional music education, called church singing “the epicenter of song
singing” (Liashenko, 1998, p. 3).

According to V. lvanov, the emergence of vocal education in Kievan Rus
was also caused by introduction of Christianity. The scholar claimed that the
wave of Christian culture brought with it written and vocal education in Rus.
Moreover, together with Christian teaching, Ukrainian vocal education received
a developed system of complex notation, a new method of learning vocal
material and its implementation in practice, both performing and pedagogical
(Ivanov, 1997, p. 10).

Emergence of Ukrainian vocal school of singing dates back to the IX—XV
centuries. At this time, the process of educating the first musicians began, who
later taught singing to young people. It is a well-known fact that vocal training
during this period was carried out by ear, as there were no manuals. Teachers
of singing passed on their knowledge to students orally, and the theoretical
material was supported and illustrated by their own singing. It should be also
stressed that training didn’t have systemic character and took place only when
it was necessary to replenish church or princely choirs with new singers.

XVI-XVII centuries were marked by improvement of musical-theoretical
training of performers. For this purpose, Ukrainian teachers used the best
achievements of Western European and national music culture. As a result, the
vocal training system reached a high level. At this time, the name of Mykola
Diletsky, whose musical-theoretical treatises became popular, became
important. The author not only generalized the experience of contemporary
music culture, but also laid the foundations of professional music pedagogy. At
the same time, in his works we find useful and important information on
preserving the singing voice, working on breathing, mastering singing in unison,
educating youth by means of musical art. In addition, his treatises contained
valuable theoretical and practical experience in teaching vocals.

In the second half of the XVII and XVIII centuries, the Kyiv-Mohyla
Academy was recognized as one of the leading centers of Ukrainian cultural
and musical life. It is a well-known fact that one of the compulsory subjects in
this education institution was music together with other basic sciences. In
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addition, a music exam was required at the Academy. Note also that music was
not just an academic discipline, but also an integral part of all the celebrations
that took place in the institution. In this regard, the Kyiv-Mohyla Academy has a
well-organized system of teaching singing, including choral. Since the 50s of the
XVII century, rector L. Baranovych organized a special music and choral school.

In the context of considering the historical development of Ukrainian
vocal school, it’s necessary to note that in the second half of the XVII — XVIII
centuries the centers of national musical culture were the estates of hetmans
and Cossack officers, in which there were musical groups. Such groups
performed various musical compositions, vocal works (chants, psalms, part
concerts), as well as new forms of European music-making.

During the study period, there were also choirs in most monasteries of
Ukraine, which taught everyone who wanted to learn music. In addition, in the
formation and development of the vocal school of Ukraine a significant role
was played by the bishop’s schools, which trained church singers. At this time,
also began to actively develop folk-song creativity.

As for Ukrainian professional music, in the second half of the XVII — XVIII
centuries a new choral genre appeared — the part concert. Subsequently, the
one-part concert was replaced by a cyclical spiritual concert, which was caused
by the influence of the Western European professional music.

Thus, the leading trends in the development of vocal education in
Ukraine in the period under investigation were identified: reorientation of
Ukraine’s cultural ties from Byzantium to Western Europe; monophonic
monody singing was replaced by polyphonic singing; dominance of the spiritual
over the secular; combination of medieval, renaissance and baroque features.

The first half of the XIX century was marked by transition of the education
system from a purely ecclesiastical to secular. This transition of the education
system contributed to the combination of religious and secular forms of
education: choral and solo singing, church singing in churches, conductor-choir
and concert-performance activities, participation in literary and musical evenings.

The leading trend in the development of vocal education in the late XIX —
early XX century is its structuring in four areas, such as: 1) general vocal-choral
education, which can be obtained at school, gymnasium, private boarding house;
2) vocal-choral education of teachers, which was provided by teachers’ semi-
naries, institutes, various courses, women’s higher pedagogical courses; 3) special
vocal education, which was provided in music school, courses, private special
music institutions, as well as in the Music and Drama School of M. Lysenko);
4) professional vocal education provided by music colleges, conservatories.
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The next period (1920s-1980s) was marked by active development of vocal
traditions in Ukraine. Thus, the 1920s became the most intense for the
development of Ukrainian music, including vocal. We can observe creation of
opera houses, philharmonics in large cities. The young composers of that time set
themselves the goal of making Ukrainian music non-provincial, vocally diverse.

The 1930s were marked by the development of Ukrainian musical science.
Thus, we observe an increase in the creative level of musical culture, including
vocal, which led to the theorizing of vocal education, the emergence of
musicological works. It should be noted that such work was actively carried out at
the Institute of Ukrainian Folklore of the Academy of Sciences, at the departments
of history and music theory of the Kyiv and Lviv conservatories. Employees of
these institutions collected recordings of Ukrainian folk songs, developed a
number of theoretical issues of folk art, published scientific papers, made a large
collection of gramophone records, wrote monographs (Huralnyk, 2015).

The 1950s of the XX century became the starting point for the creation of
manuals on all types of musical activities, including vocal, emergence of a large
number of methodological developments, activation and dissemination of
scientific, pedagogical and musicological research (Huralnyk, 2015).

In the 1960s and 1980s, it was the beginning of the idea of training music
and singing teachers at pedagogical institutes (later universities) of Ukraine,
namely at music-pedagogical departments. In this regard, appropriate curricula
and programs were formed, and thus, general secondary education institutions
received highly qualified musicians (Huralnyk, 2015).

In addition, active development of the classical academic vocal school
continues. As a result of the analysis of scientific works and activities of leading
art education institutions, we can say about the renewal of the vocal academic
school of Ukraine and at the same time about preservation of its national basis.
During this period, the vocal school, in addition to academic, was characterized
by emergence of other areas of vocal, namely pop and folk. We also emphasize
the heterogeneity of academic vocals, in particular its classical-romantic and
modern (avant-garde) types.

The current stage of development of the vocal tradition in Ukraine
continues to be active and at the same time allows for the expansion of
horizons. It is believed that the center of the modern Ukrainian vocal-
pedagogical school is Kyiv.

Today Ukrainian National Tchaikovsky Academy of Music has two vocal
departments — solo and chamber singing. There are also other centers in Kyiv
where academic singing is actively developing. Among such institutions is the
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National Academy of Management of Culture and Arts, as well as music
colleges and art schools.

Thus, at the present stage of vocal traditions development in Ukraine, the
vocal-pedagogical school is at the stage of transformation in accordance with the
socio-cultural challenges of the XXI century. This period is defined as active, which
Is characterized by a surge in the development of national culture.

Conclusions and prospects for further research. Thus, we can say with
confidence that the Ukrainian vocal tradition as well as the Chinese one has
undergone a long multifaceted development. As a result of a comparative analysis
of both vocal traditions, we note that the main differences are that the Ukrainian
vocal tradition has been constantly improving, and the Chinese — has experienced
periods of decline; philosophical basis of vocal training in China and spiritual basis
of vocal training in Ukraine. And the common features include implementation of
foreign experience in the content of vocal education and training of vocalists in
various fields — academic and folk, as well as the spread of pop singing.
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PE3IOME

YkaH JIaHXyH. Pa3BuTue BOKaA/bHbIX Tpaauuui B Kutae n YKpanHe: nctopuyeckmi
KOHTEKCT.

B cmamee packpeigatomca ocobeHHocmu pa3sumus 80KasbHbIX mpaduyul Kumas u
YKpauHsl 8 ucmopu4yeckom KoHmekcme. O603Ha4YyeHbl 3marnsl pPA38UMUA BOKAAbHbIX
mpaduyuli Kumasa u YkpauHsl. OnpedeneHsl CYuyHOCMHbIE XAPAKMEPUCMUKU BOKA/bHbIX
mpaduyuli Ha Kaxodom amane pa3sumua 8 uccaedyemolx cmpaHax. CpasHumenoHsbili
aHanu3 obeux B8OKAMbHLIX MPaouyuli Mo360sun onpedeanums 0CHOBHblE omauYuA u obwue
yepmoel 8 pa3BUMUU U3y4AemMOo20 AerneHUA. Omau4ua 3aKAKYarmca 8 mMmoM, Ymo
YKPQUHCKAA BOKAMAbHAA mpaduyuAa MOCMOAHHO cosepuleHcmayemca, a KumalcKaa —
nepexcusaem nepuodsl ynadka, 8 Kumae 0CHOBa 80KAs1bHO20 0by4YeHUA — (hunocoghckas, a 8
YKpauHe — OyxosHaa. ObwumMu Yyepmamu ABAAIOMCA 8HeOpeHue 3apybexcHo20 onbima 8
codepycaHue B80KAnAbHO20 06pa308aHUA U M0020MOBKU BOKAAUCMO8 8 pPa3/AuYHbIX
06s1acmsaAx — akademu4vecKol U HAOPOOHOU, @ MAaKMce pacrnpocmpaHeHuUe scmpadHo20 MeHus.

Knioyeesble cnoea. 8oKasnbHble mMpaduyuu, pasgumue, Uucmopuyeckuli KOHmMeKcm,
Kumalii, YkpauHa.

AHOTAUIA

YkaH JIAHXYH. PO3BMTOK BOKa/bHMX Tpaauuin B Kutai Ta YKpaiHi: icTopnuHmin
KOHTEKCT.

Cmammio npucsa4eHo 8uC8iMAHHIO 0cobausocmeli pPo38UMKY BOKAAbHUX MPaduyili
Kumaro ma YkpaiHu. Ha ocHosi Hu3Ku Kpumepiie (icmopuyHuli KOHmMeKcm; nposioHi
COUiOKYbMYpPHI yMOBU; 8MaU8 COUiasnbHO-MOAIMUYHUX (haKmMopis, 8HymMpiuHi 3aKOHOMIpHOCMi
pO38UMKY Mi020MOBKU crieyiasnicmie 80KAsbHO20 Mucmeymea 8 cucmemi 8UWOoi My3Uu4HOI
0cg8imu) 8UOKpeMsIeHO emanu Po3sUmKy 00CiOHys8aHo20 (heHoMeHy 8 0box KpaiHax. ¥ Kumai
PO38UMOK 80KasIbHUX Mpaduuili 8iobysascs npomsazom makux emanig. 1 eman (Il muc. do H.e. —
Xlll cm. do H.e.) — 3apodxceHHs; 2 eman (XIV-XI cm. 0o H.e. — XIll cm. H.e.) — cmaHoeneHHs,
3 eman (XIV — kiHeysb XIX cm.) — mpaduyitiHud; 4 eman (noyamok XX cm. — 20-30-i poku XX cm.) —
macosizayii, 5 eman (1937-1949 pp.) — npogecioHanizayii;, 6 eman (1949-1965 pp.) —
iHcmumyuyioHanizauii; 7 eman (1966-1976 pp.) — 3aHenady; 8 eman (1976-1990 pp.) -
pegopmauii;, 9 eman (3 1990 poky no menepiwHiti 4ac) — cy4acHud.

B YKpaiHi cmaHoeneHHA ma po38UMOK 80KasbHUX mpaduyili 8i0bysanoca 3a makumu
emanamu: 1 eman — doicmopuyHuli (0o IX cmonimms); 2 eman — 3apodxcysancHuli (IX —
XV cmonimmas); 3 eman — pegpopmayitiHuli (XVI — XVII cmonimmas); 4 eman — npocgimHuybKuli
(XVIl cmonimmas); 5 eman — akademivHuli (I nonosuHa XIX cmonimms); 6 eman — npogecitiHudi
(kiHeyb XIX — noyamok XX cmonimms); 7 eman — meopemuyHuli (1920 — 80-i pp.); 8 eman —
cy4acHuli (90-i pp. XX cm. — noyamok XXI cm.).

KoHcmamosaHo, W0 YyKpaiHCbKa 80KAsAbHA mpaduyis, mak camo fK i kumalicbka,
npotiwna mpusanuli bazamoacrneKmHulli po38UMOK. Y pe3ysbmami nopieHANbHO20 aHAI3Y
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060x 80KAMbHUX MPaduyili 8UABEHO, W0 OCHOBHUMU 8iOMIHHOCMAMU € me, W0 YKPAiHCbKa
80KA/bHA MpPaduyia po38usanacs, MocMiliHo yOOCKOHAMYUCL, @ KUmalicbKa — 3a3Ha8ana
nepiodie 3aHernady; 0cHOBA B80KAnbHOI nidcomosKu 68 Kumai € ¢inocodcokoro, moodi AK 8
YKpaiHi — 0yxosHoto. [o crinbHUX puc siOHeceHO imnaemeHmauiro 3apybircHozo 0ocsidy y
3Micm 80KabHOI 0c8imu ma nid2omosKuU 80KaAICMIB i3 pi3HUX HANPAMI8 — aKademiyHo20 U
HApPOOHO20, @ MAKOMC MOWUPEHHA ecmpadHo20 crigy.

Knwyoei cnoea. 8oKanbHi mpaduyii, po3sumok, icmopuyHuli KoHmexkcm, Kumad,
YKpaiHa.
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WAYS OF THE PIANISTS-PERFORMERS TRAINING IMPROVEMENT IN ART
INSTITUTIONS OF HIGHER EDUCATION OF CHINA

Based on the analysis of the existing problems, the article highlights the ways of
improving the pianists-performers training in art institutions of higher education in China.
The main recommendations that will help improve the quality of pianists-performers training
in art institutions of higher education, include: increasing the level of music-theoretical
knowledge, historical thinking and auditory experience of European music perception by
students; improving the mechanism of performance mastering of the sound space by
musicians; forming students’ ideas about musical drama; guiding students’ independent
work through special tasks aimed at expanding the artistic worldview, the general thesaurus;
developing and creating a specialized resource on the Internet to promote advanced methods
of training pianists.

Key words: pianists-performers, training of pianists-performers, art institutions of
higher education, China.

Introduction. At the present stage of society development, higher music
education occupies an increasingly important place in the field of cultural
achievements of developed countries. It is an indisputable fact that the art of
music opens wide opportunities for interaction between countries and peoples
in the field of culture, which is confirmed by the popularity, demand and
prestige of international music competitions. Thus, training of pianists-
performers at a level that meets modern requirements, allows to solve
important socio-cultural problems.

Analysis of relevant research. Theoretical and practical foundations of

pianists-performers training in art institutions of higher education in China
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