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AHOAIMUYHI HOBUYKU € 8AMIUBUMU O/ KOMCHO20 KOMIMOHEeHMA, OCKifbKU BOHU
suUKOpUCMOBYOMbCA 0718 BUMYYEHHA 3HAHb i3 MPAKMUKU. YnposaodmuceHHA cucmemu
hopMyB8aHHA AHAAIMUYHUX YMiHb ceped malibymHix IT-¢paxisuyie y Kypc iHO3emMHOi mosu
00380s14€ 3pobumu nonepeodHi 8UCHOBKU, W0 NPoyec HA8YaHHA iHO3eMHOI MO8U cripusmume
(hOPMYBAHHIO  AHAAIMUYHUX HABUYOK, HEObXiOHUX 0718 npogeciliHo20 3POCMAHHS,
yCniuwHo20 CamMo80OCKOHANEHHA HA OCHO8i aHani3y ix OidnbHocmi (pegnexkcusHuli
KOMMoHeHm), yOOCKOHA/EHHA 3HAHb (KO2HIMUBHUU KOMMOHEHM), ompuUMaHHA ma 06pobKu
iHpopmauyii (iHpopmamusHuli KOMNOHEeHM), eheKmuUBHO20 BUKOPUCMAHHA iHhopmayiliHux
pecypcie (iHgpopmauiliHuli KomnoHeHm). P038UMOK QHAAIMUYHUX HABUYOK BU3HAYAE
2o0mosHicme haxisya 3 komn’tomepHoi bezneKku 0o npogeciliHoi dianbHocmi ma 3abe3neyye
30amHicmoe eheKmusHO supiwysamu pi3Hi npogpeciliHi 3a80aHHA.

Knwoyoei cnoea: aHanimuyHi Ha8UYKU, iHO3eMHO MO8d, aHanilicbka Mosd, YUmMaHHH,
8uUduU YumaHHs, IT-mexHonoeii, poboma 3 mekcmom, emanu pobomu 3 meKcmom.

UDC 378.1

Nataliia Mukan

National University “Lviv Polytechnics”
ORCID ID 0000-0003-4396-3408

Mariia Busko

National University “Lviv Polytechnics”
ORCID 1D 0000-0002-7233-6457
DOI10.24139/2312-5993/2021.01/229-237

HIGHER EDUCATION IN THE MODERN WORLD:
THEORIES, CONCEPTS, APPROACHES

The article is devoted to outlining the theories, concepts and approaches underlying
higher education provided by modern universities that are research innovation centers
playing an important role in economic, social and cultural development of society. The results
of the analysis of the scientific literature on philosophy, linguistics, psychology, social
anthropology have been presented.

The aim of the article is to present the results of research of the scientific literature
devoted to highlighting the theoretical and methodological basis of modern higher education.

To carry out scientific research of theoretical and methodological bases of higher
education we have used a set of research methods: analysis and synthesis to study the
sources of research, comparison and contrast of scientific works dealing with theories,
concepts and approaches to higher education in philosophy, linguistics, psychology, and
social anthropology, generalizations to formulate conclusions and predicting further
investigation on the research problem.

The research highlights the results of the survey by R. Willwood, who proposed a
classification of theories and concepts underlying modern education; the educator D. Kolb,
who proposed the paradigm of experiential learning, P. Honey and A. Mumford, as well as N.
Fleming; the philosopher and educator P. Freire, who is a representative of critical pedagogy;
and D. Hergreaves — a developer of the concept of interpersonal relations. The ideas of J.
Dewey (1938), who worked on the theory of experiential learning, as well as supporters of
constructivism: E. von Glasersfeld, J. Piaget, and L. Vygotsky have been pointed out. Scholars
studied constructivism from a social (L. Vygotsky), cognitive (J. Piaget) and radical (E. von
Glasersfeld) perspectives. The article highlights the classification of pedagogical goals
proposed by D. Bloom.
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The possibilities to apply systemic, axiological, andragogical, anthropological,
acmeological, intercultural, and competence approaches in higher education have been outlined.

The conclusions on the performed research and the perspectives of further
investigation have been presented.

Key words: higher education, theories, concepts, approaches, constructivism,
learning, competence, learning styles, interpersonal relations.

Introduction. At the beginning of the XXl century, special attention of
theorists and practitioners is paid to the development of higher education. The
modern university is a powerful center that unites scientists and researchers,
focuses on the development of science and innovation, which are used by
specialists in various branches of industry and business. It is also an institution that
has a significant impact on the social and cultural development of society, while
the results of its activity are considered to be important factors in the sustainable
development of the country. The main activities of modern universities include
educational activities, the effectiveness of which is measured by such indicators as
the quality of educational services, correspondence of educational programs to
the interests of students, public needs, labour market demands and so on.
Therefore, it is important to study not only the practical component of
educational activities of modern universities, but also the theories, concepts and
approaches that have been developed by scientists and are the basis for training a
modern specialist in a higher education institution.

Analysis of relevant research. It is necessary to point out that scientific
literature reflects the works of researchers devoted to various aspects of
problem under investigation. So, the peculiarities of human development as a
subject of educational process (G. Becker, 1964; T. Kyuep, /1. HacoHos, B.
JeiiHeka, 2015), distinguishing features of educational process (J. Bruner,
1960; J. Dewey, 1938), essence, principles, and regularities of learning process
(B. Bloom, & et al., 1956; J. Bruner, 1961, 1966; N. Fleming, 2017) are studied.
The works of P. Freire (1979, 2007), E. von Glasersfeld (1995), D. Hargreaves
(1975), D. Kolb (1981, 1984), J. Piaget, (1936, 1957), D. Schultz ta S. Schultz
(2016), L. Vygotsky (1978), R. Willwood (2013) are of great interest.

Aim of the study is to present the results of research of scientific and
pedagogical literature devoted to outlining theoretical and methodological
basis of modern higher education.

Research Methods. To carry out a scientific research of theoretical and
methodological basis of higher education a complex of such research methods
is used: analysis and synthesis for processing the sources of the study;
comparison and contrast of scientific works that cover theories, concepts and
approaches to provision of higher education in philosophy, linguistics,
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psychology, social anthropology and others; generalization for making
conclusions and also prediction for further study of research problem.

Results. On the modern stage of development of science, we can
observe that pedagogy is closely connected with a number of other sciences.
Hence the interference of theories and concepts peculiar to such branches of
science as philosophy, cybernetics, linguistics, psychology, social anthropology
and some others can be traced. In this context R. Willwood (2013) suggested
classification of theories and concepts underlying modern education. We will
consider those relating to vocational education.

A famous theorist in the field of education is the American D. Kolb
(1984), who suggested the paradigm of experiential learning, according to
which knowledge can be received due to personal and social experience if a
learner has an opportunity to analyze personal experience, realize its
importance, make decisions and solve the tasks, using previously acquired
knowledge. He also developed an idea about the necessity to agree on
learners’ teaching and learning styles that will contribute to optimal mastering
the material (Kolb, 1981). The researcher identifies and characterizes such
learning styles: activists (learn through activity); reflective students (observe
others, analyze and learn in this way); theorists (to train they need to get
acquainted with the theory: models, concepts, notions, and facts); pragmatists
(learn by testing new ideas in practice) (Kolb, 1981). The representatives of this
theory are also the British P. Honey and A. Mumford (1986a, 1986b), and also a
scientist from New Zealand — N. Fleming (2017), who proposed the division of
learning styles into visual, auditory, physical, and social.

The famous Brazilian philosopher and educator P. Freire (1979; 2007) is a
representative of critical pedagogy, according to which the learner forms own
awareness of freedom and constructive influence of his/her own activities on
society in general and personal life in particular when acquiring knowledge.

D. Hergreaves is a British developer of the concept of interpersonal
relations, according to which the researcher investigates the relationship between
a teacher and learners as a social interaction, within which everyone has a parti-
cular role. This role is treated by the participants of the interaction in different
ways that is projected on the learning process, and hence on its effectiveness.
Also, the scientist’s achievements highlighting the results of the analysis of such
concepts as discipline, the dynamics of group classes and the relationship
between a superior and subordinates are of great value (Hergreaves, 1975).

The American philosopher and educator J. Dewey (1938), a representative
of pragmatism, who worked on the theory of students’ experiential learning,

231



[leparoriuni Hayku: Teopis, icTopis, iHHOBauilHi TexHoJorii, 2021, Ne 1 (105)

played an important role in the development of pedagogical thought. It deals with
the organization of training, which is based on the experience of students, which is
more effective for getting knowledge, forming and developing skills and abilities.
He is also one of the founders of constructivism, according to which the student is
an active participant of the educational process that constructs a system of
knowledge based on previously acquired ones.

Among the well-known proponents of constructivism there are the
American philosopher and cyberneticist E. von Glasersfeld (1995), the Swiss
psychologist J. Piaget (1936) and the Belarusian psychologist L. Vygotsky
(1978). Scholars considered constructivism from a social (L. Vygotsky), cognitive
(J. Piaget) and radical (E. von Glasersfeld) perspectives.

According to social constructivism, knowledge is acquired in the common
work of educators and learners in a constructive educational environment, and
all cognitive functions are the result of social interaction (Vygotsky, 1978). In
the context of cognitive constructivism J. Piaget viewed learning as a dynamic
process that involves successive stages of learner’s adaptation to reality, during
which he/she actively constructs own system of knowledge, testing personal
theories and ideas about the world (Piaget, 1957). At the same time, the
process of getting knowledge from the perspective of Biology,
Neurophysiology, and Psychology is in the center of radical constructivism. The
function of cognition here is adaptive, as it is realized in order to adapt to the
environment or life (Glasersfeld, 1995).

J. Piaget is also known for his work in the field of genetic epistemology, ac-
cording to which a person’s cognitive development starts from birth, lasts all life-
time and is divided into four stages. J. Piaget’s works include survey that outlines
the paradigm of discovery learning, i.e. learning, which is focused on the idea of
mastering knowledge on the basis of formulation of hypotheses and their verifi-
cation. The American linguist J. Bruner (1960; 1961; 1966) also supported this idea.

The American B. Bloom is well-known among psychologists, as he
proposed the classification of pedagogical goals, dividing them into three areas:
cognitive, affective (perception, interests, inclinations, abilities) and
psychomotor (writing skills, lingual, physical, labor). This classification is known
as Bloom’s Taxonomy (Bloom et al. 1956).

As within the system of higher education specialists who will work in the
socio-economic sphere are trained, it is natural that the basis of this training
includes inherent theories. One of them is the theory of human capital, which
originates from such economic theories as institutional, neoclassical theory, the
theory of neo-Keynesianism and others. T. Shultz (1971), G. Becker (1964),
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S. Kuznets (2002) and some others are among the well-known supporters of the
theory of human capital, which deals with the role of a person and the results of
his/her intellectual activity in the process of development of economy and society.

Personality theories are reflected in such branches of scientific
knowledge as Psychology and Sociology. Among the prominent theorists whose
works are known throughout the world, are S. Freud (psychoanalytic theory of
the personality development), A. Adler (interdependence between the
ersonality development and living environment), K. Jung (lifelong personality
development), E. Erickson (division of human life into several stages), R. Kettel
and G. Eisenk (theory of personality traits) (Schultz, & Schultz, 2016).

In higher education various approaches to training specialists are used.
Among them there is the systems approach which is of great importance, as
vocational education and training of future qualified specialists is a kind of system
that covers interconnected structural and functional components: structure and
subsystems, purpose and main tasks, functions, subjects of the educational
process, the content of education. and training, forms of organization of training
and methods used by teachers, the integrity of development, the dynamics of the
system, the nature and peculiarities, conditions and factors.

The participants in the system of higher education are teachers working
in this system, students, managers at different levels of vocational education,
and the employers, who make an order for training specialists of the
appropriate level of qualification, etc.

The application of the axiological approach, which involves shaping
cultural worldview, the formation of professional values and attitudes are of
great importance in higher education. “Values in socio-cultural practice play
the roles of guidelines and are intrinsically linked to the concept of “goals”. If
any human activity is considered to be purposeful, any goal must have some
features of value. Objects, ideas, opportunities, and relations between them
can be treated as values” (Kyuep Ta iH., 2015, c. 17).

The use of andragogical, anthropological, and acmeological approaches in
higher education is based primarily on understanding the peculiarities of human
development throughout life, including the stages of its development. “Depending

nn

on the peculiarities of the formation of the “person’s image”” in modern
pedagogical anthropology, there are several areas: an integrated approach
(a person is a creature who needs upbringing and education — A. Flitner, G. Roth,
M. Lidtke; philosophical approach — a person is an open system that is constantly
developing — O. Bolnov, J. Debrolav, V. Loch, phenomenological approach —

a person is a complex of alternating self-manifestations — M. Langeveld, R. Lassan;
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dialectical and reflexive approach — a person is a “political animal” that realizes
himself in the social space — M. Buber, E. Levinas, T. Adorno; implicit approach —
a person exists only in the mode of personal images — Sheyerl; structuralist
approach — a person is treated as an anagram, turning into a poetic text —
J. Derrida, M. Foucault (Kyuep 1a iH., 2015, c. 15).

First of all, it is obvious that an adult improves by overcoming hierarchically
arranged stages of thinking and development. Therefore, in order to ensure the
success of the pedagogical process, and the effectiveness of students’ learning, it
is important to consider what stage dominates in the development of a young
person. Secondly, the importance of a young person’s development in the process
of receiving higher education is less obvious but more significant.

In any organization or at any enterprise you can find employees who are
at different stages of development of thinking. Some people think in terms of
concrete categories, while others in terms of more abstract ones. Therefore,
one of the keys to success of the pedagogical process in higher education is the
educator’s ability to adapt the educational material to the various
characteristics inherent in students.

The intercultural approach in higher education becomes especially
popular at the beginning of the XXI century, which is characterized by
globalization processes, rapid development of international education,
including international academic and scientific mobility of participants of
educational process. Nowadays, both students and teaching staff are becoming
increasingly multicultural (multiculturalism of philosophical, religious, ethnic,
cultural, social, and economic nature). This requires the organization of the
educational process and the establishment of educational and professional
programs on the basis of application of intercultural approach, and also
readiness of the participants of educational process to function in a
multicultural educational environment.

Nowadays, an exceptional role is assigned to the competence approach,
which becomes the basis for professional training. It is necessary to point out
that on May 22, 2018, the Council of the European Union approved the
document “European Key Competencies for Lifelong Learning” (The Council of
the European Union, 2018), which identifies eight basic competences:

- literacy (ability to define, understand, express, create and interpret
concepts, feelings, facts and thoughts both orally and in written form, using
visual, audio and digital materials in different fields and contexts);

- multilingual competence (ability to use different languages correctly
and effectively);
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- mathematical competence (ability to develop and apply mathematical
thinking, insight to solve everyday problems) and competence in the field of
natural sciences (ability to explain the environmental phenomena on the basis
of knowledge and appropriate methodology, including observations and
experiments, to clearly formulate questions, draw evidence-based conclusions),
technology and engineering (ability to apply knowledge and methodology to
meet human needs, as well as to understand the consequences of human
activities for the environment and personal responsibility);

- digital competence (ability to use digital technologies in a confident,
critical and responsible way and apply them while studying, working, and living
in society);

- personal, social and “learning to learn” competence (the ability to res-
pond, manage time and information effectively, collaborate with others cons-
tructively, remain resilient and take responsibility for personal learning and career);

- civic competence (the ability to act as responsible citizens and to
participate fully in public and social life, based on an understanding of social,
economic, legal and political concepts and structures, as well as global and
sustainable development);

- entrepreneurial competence (ability to see and use opportunities and
ideas, transforming them into achievements and values for others);

- cultural awareness and self-expression (understanding and respect for
creative expression and transmission of ideas and concepts common for
different cultures and through different forms of arts and culture).

Key competences are a dynamic combination of knowledge, skills and
abilities, values and attitudes necessary both for participation in social life, and
lifelong learning. According to the competence approach, higher education is
aimed at developing general and professional competences. Each profession
has its own set of competences necessary for efficient functioning in a
vocational environment.

Conclusion. To sum up, the results of the survey prove that nowadays
higher education is based on theories, concepts, approaches developed by
representatives of various branches of science in order to train a highly
qualified specialist with the appropriate amount of knowledge, skills and
abilities, personal and professional qualities and attitudes that contribute to
personal fulfillment and development throughout life.

The study does not cover all the aspects of the problem. Further
prospects include studying the peculiarities of the use of researched theories,
concepts and approaches in the work of modern universities.
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PE3IOME

MykaH Hatanua, bycbko Mapua. Bbicwee obpa3oBaHWe B COBPEMEHHOM MUpe:
Teopuu, KOHUENLUMKn, Noaxoabl.

Cmamesa nocesauweHa npedcmassieHuo meopuli, KoHuyenyudl, Mooxo008, NOOHEHHbIX 8
OCHo8yY 8bicuie20 0bpa3osaHus, Komopoe obecreyusaemcs CO8PeEMEHHbIMU yHUBepcUmemamu
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— HAYYHO-UCCAE008aMENLCKUMU, UHHOBAUUOHHbLIMU UEHMPAMU, KOmMopble uzparom 8aXHYH
pOsib 8 IKOHOMUYECKOM, COUUAAbHOM, KynbmypHoOM paszsumuu obwecmsa. [MpedcmasneHsl
pe3ynbmamesl QHAAU3A HAy4YHOU sAumepamypel 1o ¢uaocoduu, AUH2B8UCMUKE, MCUX0s102UU,
coyuansHol aHmpononozauu. Llens cmamoeu — npedcmasums pe3ys6mamel UCC1e008aHUA
Hay4Hol saumepamypsl, MOCBAUEHHOU O0CBEUEHUD MmeopemuKo-Mmemodosnoaudyeckoli 6a3bl
co8peMeHHO20 8bicuie20 06pa308aHUA. Mcrnonb308aHsI UCCIe008aMeENbCKUE MemoObl: aHANU3
u cuHmes, obobweHue u npozHo3uposaHue. [lpedcmassneHbl pe3ys6mamel HAy4YHbIX
uccnedosarull pAada y4eHoix. OnpedesieHbl B03MOXHOCMU MPUMEHEHUSA Pa3/IUYHbIX MT00X0008 8
sbicwem obpaszosaHuu. [IpedcmasneHbl 6b6I1800bl U3  B8bIMOMAHEHHO20 UCCAE008AHUA U
nepcrnekmussl 0anbHelwux uccaedosaHul.

Kniouesblie cnoea: evicwee o06paszosaHue, meopuu, KOHUenuyuu, Mooxoosl,
KOHCMpyKkmuegu3m, obydyeHue, KOMIemeHmMHOCMs, cmuau o6y4YeHUA, MeMUYHOCMHbIe
OMHOWeEHUS.

AHOTALUIA

MykaH Haranisa, bycbko Mapia. Buwa ocBiTa B Cy4aCHOMY CBITi: Teopii, KOHLeNLIT,
nigxoau.

Cmamms npucssyeHa 8ucsimsaeHH0 meopill, KoHyenuil, nioxodis, MOKAAOeHUX 8
ocHosy 8uwoi ocsimu, wo 3abe3rnevyyemsca Cy4acHUMU yHieepcumemamu — HAYKOBO-
00C/1iOHUMU, HHOBAUIGHUMU UeHmpamu, Wo eidieparomb 8aMsusy posab 8 eKOHOMIYHOMY,
coyianbHOMy, KyabmypHOMY po38UMKO8I cycrinecmea. [MpedcmasneHo pe3ynomamu aHanisy
HayKoeoi siimepamypu 3 ginocoii, niHagicMuKu, ncuxonoeii, couianbHoi aHmponosoeii. Mema
cmammi — npedcmasumu pe3yanbmamu 00CiOHeHHA HAYKOoB8OI nimepamypu, npuceaYeHoi
8UCBIMIEHHIO MeopemuKo-Memo0os02iyHoi 6a3u cyyacHoi euwoi ocsimu. BukopucmaHo
00CniOHUUbKI MemoOu: aHani3 ma CUHMe3, Y3a2asbHEHHS | Mpo2HO3Yy8aHHA. BucgimsaeHo
pe3ynbmamu HayKosux 00CniOxeHb HU3KU HayKosuie. OKpecneHo MOX1UBOCMi 30CMoCy8aHHA
pPiBHOMAHIMHUX nioxodis y suwiti oceimi. lMpedcmasneHo 8UCHOBKU 3 BUKOHAHO20 00CIOHEHHSA
ma nepcrieKmueu noodasnbLUUx HayKoBUX PO38i0OK.

Knarouosi cnoea: suwa ocsima, meopii, KoHUenuii, nmioxoou, KOHCMPYKMUBI3M,
HABYAHHA, KOMIEeMeHMHICMb, CMusi HA8YAHHSA, Mi*OCOOUCMICHI CMOCYHKU.
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NIArOTOBKA MAMUBYTHIX YYUTENIB YKPATHCbKOI MOBU | NITEPATYPU B
KOHTEKCTI IH®OPMATU3ALII AK HACKPI3HOI TEHAEHLII B PO3BUTKY
BULLLOT OCBITU

Y nybnikayii idemsca npo akmyasneHi npobaemu iHpopmamu3ayii oc8imHb020 npouyecy
8 3BO ma moxcausocmi peanizauii HACKpi3Hoi meHOeHii 8 po3sumky nedazoeiyHoi ocgimu, —
iHpopmamusauii, y npouec nidcomosku malibymHix yyumenie yKpaiHCbKoi Mosu i simepamypu.
AsmopKka 00800ums, WO Hapasi o3Ha4veHull npoyec s8idbysaemobcsa nocepedHbo U nompebye
paduKasnbHUX Kopekmus, 8i0nogioassHocmi ma ceplio3HO20 KOHMPOsO 30 BUKOHAHHAM. [na
AKiCHOI iHhopmamu3sayii cucmemu nedazoeiyHoi ocsimu 8apmo MOOepHI3ysamu mexHidyHe
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