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research activities, participation in the life of the group and the course, psychological state,
behavior, passion for the chosen profession.

Ways and methods of assessing the acceleration and effectiveness of professional
adaptation of military students (combatants) are identified.

The formation of the mechanism of adjustment of professional adaptation of
servicemen (participants of hostilities), taking into account responses of employers,
graduates, entrants, parents, and also, positive dynamics of quality of professional
adaptation of servicemen (participants of hostilities) for 4 years is shown.

A set of organizational and pedagogical conditions for professional adaptation of
military students has been created, the specifics of the set of measures for professional
adaptation is that the adaptation period can take place at different times in higher
education, depending on the conditions of its passage.

Attention was paid to the optimization of the content of educational material: the use
of modern interactive technologies; professional orientation of academic disciplines;
implementation of interdisciplinary links in order to provide high-quality professional training
of students to modern requirements of employers.

The author emphasizes that the methodological prerequisite for the full formation
and adjustment of professional adaptation of servicemen (participants in hostilities) is a
dialectical unity of reproductive and productive professional activities in a comprehensive
system of education, upbringing, social life and communication.

It is noted that the experience of the Nikopol Regional Center for Monitoring Education
and Social Partnership of NMetAU demonstrates the effectiveness of the implementation of
professional adaptation of military students (combatants) to productive activities and modern
effective approaches to solving this organizational and pedagogical problem.

Key words: professional adaptation, individual trajectory, productive activity, labor
market, social partnership, professional training.
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PROFESSIONAL IDENTITY OF THE FUTURE TEACHER IN FOREIGN DISCOURSE

The article is devoted to the issue of the future teacher’s professional identity, which
is revealed by foreign scientists. The leading approaches, from the standpoint of which the
professional identity of future teachers is considered by foreign scholars, are determined,
namely: psychological, sociological and postmodern. The structure of the future teachers’
professional identity is characterized, which includes self-efficacy, self-esteem, dedication to
the profession, job satisfaction, task orientation, motivation to work and prospects for the
future. The prospects for further research are seen in comparing the structure of teacher’s
professional identity outlined by foreign and domestic scientists.

Key words: professional identity, future teacher, psychological, sociological and
postmodern approaches, structure of the future teacher’s professional identity.

Introduction. The issue of professional identity of the individual is an
important subject of research in various fields of humanities. The professional
identity of the future specialist is a system-forming property of the individual
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and provides self-acceptance as a professional, motivation for professional
development, rapid adaptation to new conditions of professional activity,
becomes an internal source of professional and personal growth.

In order to get a holistic view of the studied phenomenon, we consider it
expedient to study the scientific works of the foreign researchers on the issue
of future teacher’s professional identity.

Analysis of relevant research. Future teacher’s professional identity in
recent decades has become the subject of increased attention of such foreign
scientists as S. Akkerman D. Beijaard, C. Beauchamp, C. Day, C. Frade, |. Gdmez-
Chacén, G. Kelchtermans, S. Lasky, P. Meijer, P. Sleegers, L. Thomas, K. Van
Veen and others.

The aim of the present study is to systematize foreign scientists’ views
on the essense and structure of the phenomenon of future teachers’
professional identity.

Research methods. To achieve the aim of the article a number of
research methods was used: theoretical — analysis, comparison, generalization,
systematization - to characterize the problem of future teachers’ professional
identity in the theory and practice of foreign education, clarification of the
conceptual and terminological apparatus of the researched problem; systems,
structural-logical analysis — in order to determine structural components of the
future teachers’ professional identity.

Research results. In recent decades, the concept of teachers’
professional identity has become the subject of increased attention of foreign
scholars (Akkerman & Meijer, 2011; Beauchamp & Thomas, 2009). Foreign
scholars view a teacher’s professional identity as a key factor in understanding
his/her professional life, career decisions, motivation, efficiency, professional
development, and attitude toward educational change (Lasky, 2005). However,
despite the growing number of scientific studies on the problem of professional
identity of teachers, according to D. Bayard, P. Meyer and N. Verlup (2004), in
the foreign scientific space continue to appear different meanings and
definitions of professional identity. In particular, researchers who deal with the
problems of professional identity of teachers not only invest different
meanings in the definition of the concept under study, but also apply different
approaches to its study. However, as a rule, scholars agree that professional
identity is both a product and a process. Considering professional identity as a
product, researchers rely on psychological theory, from the standpoint of
which the studied phenomenon is characterized by the meanings that the
teacher attaches to himself as a person and a professional at a given time.
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Accordingly, the process marks changes in this perception through the
influences and meanings attributed by “others” through social practice.

Note that the most common approaches, from the standpoint of which
the professional identity of future teachers is considered by foreign scholars,
are psychological, sociological and postmodern. However, in modern
conditions, conceptualization of a teacher’s professional identity increasingly
tends to sociological and postmodernist views. The sociological approach
emphasizes sociological processes as the primary influence on the teacher’s
professional identity, while the postmodern approach emphasizes the notion of
multiple identities that are constantly reconstructed and associated with
human activities. In a more balanced approach, the theory of the dialogic "I"
represents the professional identity of the teacher "both singular and plural,
both continuous and uninterrupted, both individual and social phenomenon"
(Akkerman & Meijer, 2011, p. 308). This dialogical position between the
individual and social dimensions is crucial for the formation of the professional
identity of the future teacher, because, as researchers H. Krzywacki and
M. Hannula emphasize, no professional identity exists without both dimensions
(Krzywacki & Hannula, 2010).

It should be noted that the sociological approach in the study of the
teachers’ professional identity has both its supporters and opponents among
foreign scholars. In particular, opponents of the sociological approach draw
attention to the fact that, despite the significant influence of social relations
and context on the professional identity of the future teacher, the main
contribution to its formation and reconstruction is made by the individual
through interpretation, self-reflection and freedom of choice. If proponents of
the sociological approach argue that teachers' professional identities are
socially conditioned, the question arises as to how they can act as "unique"
individuals and professionals, exercising free will in a variety of contexts.
Moreover, even if teachers may have a number of sub-identities related to
specific situations, as the postmodernist approach shows, a fully decentralized
characterization of teachers' Pl raises the question of how a teacher can
maintain any sense of professional self over time or how he or she may be
recognized as the same person he/she was yesterday. Therefore, a completely
decentralized idea of identity is impossible in order to understand how PI
evolves and how individuals are able to maintain a sense of self over time
(Akkerman & Meijer, 2011).

In turn, A. Karaolis and G. Philippou (2019) insist on the importance of a
psychological approach, recognizing the dynamic nature of the professional

146



[legaroriuni Hayku: Teopis, icTopis, iHHOBauilHi TexHoJiorii, 2021, Ne 3 (107)

identity of the teacher, in which both individual and social dimensions are key
elements. According to these authors, the teacher’s Pl is a process focused on
the individual and his/her self-reflection in the mirror of human nature.

A number of scholars have found that professional identity is associated
with the self-image. In pedagogical activity, the idea of oneself as a person is
intertwined with how he behaves like a professional. According to J. Loughran, a
person cannot be separated from the profession: "it seems unlikely that the core
of the personality will not affect the core of the professional" (Loughran, 2006, p.
112). J. Nias takes a similar view, emphasizing that IPR is closely linked to personal
and professional values and is adjusted only according to circumstances. The
researcher considers the professional identity of a teacher as part of a deeply
protected core of self-determining beliefs and values, which gradually become
part of the individual “self”. The author also notes that most teachers are overly
concerned about maintaining a stable sense of their own PI (Nias, 1989). In turn, S.
Ball separates the essential (stable) from the random identity, i.e. the perception
of self, which varies depending on the specific situations for evaluation. Essential
identity is the basic presentation of a person’s general perception of himself (Ball,
1972). According to J. Guy, postmodern ideas should not deny that each person
has a “core identity”, which more uniformly characterizes ourselves and others in
different contexts. Scientists D. Beijaard, P. C. Meijer & N. Verloop argue that basic
(or essential) identity stems from a person’s natural desire to maintain a
consistent and coherent sense of self that separates and stigmatizes each person,
and proposes a definition of TPI as teachers’ perceptions of themselves at present
(Beijaard et al., 2004). This current image consists of a conscious understanding of
one’s own professional "self".

The structure of a teacher’s professional identity covers a number of
components. However, it should be noted that the views of foreign scientists
on their quantitative and qualitative characteristics differ significantly. In
particular, C.Frade & I. M. Gdémez-Chacén include beliefs, emotions,
orientations, motivations and attitudes in the structure of TP| (Frade & Goémez-
Chacén, 2009). Some basic psychological concepts have emerged as factors or
dimensions of TPl from past research. For example, G. Kelchtermans (2009)
identifies five interrelated components of TPIl: self-image, self-esteem,
motivation to work, perception of tasks, and future prospects. According to
S. Day (2002), TPI includes job satisfaction, professional commitment, self-
efficacy, and motivation to work.

K. Van Veen and P. Sleegers (2009) characterize professional identity of a
teacher through such concepts as self-efficacy, self-esteem, dedication to the
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profession, job satisfaction, task orientation, motivation to work and prospects
for the future. According to the authors, these concepts act as a prism through
which teachers reflect on their practice and in general on themselves as an
employees. Even if these concepts can constantly interact, complement each
other, their separation will provide teachers with a deeper understanding of
themselves and the feelings associated with their professional activities (Van
Veen & Sleegers, 2009).

The existence of the above components (or dimensions) of professional
identity is also emphasized by other foreign scientists with their scientific
research. Let’s characterize these dimensions in more detail.

Self-assessment means a general descriptive assessment of a teacher’s own
professional activity; it also concerns the teacher’s assessment of himself on the
basis of his own expectations compared to the expectations of others. This fact
indicates that there is a connection between the actual image of the self and the
ideal image of the self. An extremely important source of self-esteem is feedback
from significant “others”, which is constantly filtered and interpreted by the
individual. For most teachers, students are the most important source of
feedback. Students have the opportunity to strengthen or destroy teachers’ self-
esteem, as the latter spend most of their working lives with students, and
interaction with them determines their professional reality. Positive self-esteem,
however, may depend on changes over time and must be constantly maintained.
Self-esteem is positively associated with job satisfaction (Bullough, 2009).

Self-efficacy means the ability of an individual to succeed in a particular task
and an important driving force. In education, beliefs about effectiveness are
defined as a person’s belief in his ability to succeed in a particular learning task
(Charalambous et al., 2008). Self-efficacy is positively associated with motivation,
especially internal. Researchers also point to a significant positive correlation
between self-efficacy and dedication to the profession, as well as between self-
efficacy and job satisfaction (Chan et al., 2008). Self-efficacy is interpreted by
researchers as an assessment focused on the perception of future competence,
which is influenced by previous successful experience, indirect experience,
persuasion of others and emotional feedback. Teacher’s self-efficacy plays an
important role in students’ learning outcomes, as the quality of learning and
effective classroom management are directly related to teachers’ confidence in
their abilities, which in turn affects their enthusiasm and professional
commitment.

Dedication to the profession is manifested in the presence of
psychological connections between the individual and his professional activity.
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A. Tyree (1996) distinguishes a number of dimensions of devotion to the
profession: devotion as care, devotion as a professional ability, devotion as an
identity and devotion as a profession. According to J. Nias, after 20 years of
relevant research, the word "devotion" appeared in almost every interview. It
was a term that distinguished those teachers who were concerned and serious
about their profession from those who initially cared for their own interests. In
addition, when teachers take professional pleasure in their dedication, they
evoke a sense of pride in their professionalism.

Job satisfaction is a positive or negative judgment that people make about
the value of their work. Satisfaction with a teacher’s work can be defined as an
emotional reaction to his work and his teaching role (Skaalvik & Skaalvik, 2010).
Among the factors that contribute to teachers’ job satisfaction are researchers’
relationships with children, the psychological challenge of teaching, autonomy and
independence, opportunities to test new ideas, participation in decision-making
and reform efforts, social relationships with colleagues and opportunities for
professional development. Instead, the sources of teachers’ dissatisfaction are the
monotony of everyday life, lack of motivation, undisciplined students, lack of
support and gratitude from colleagues and the head of the institution, excessive
workload, low salary and negative public attitude (Zembylas & Papanastasiou,
2006). These factors can cause teachers to have a variety of negative feelings,
including frustration and vulnerability. An analysis of scientific sources has shown
that job satisfaction is associated with dedication to the profession and a change
in the teacher’s motives.

Motivation to work is interpreted by scientists (Latham & Pinder, 2005)
as forces that motivate a person to spend time, energy and resources to carry
out professional activities. Motives determine the form, direction, intensity and
duration of such behavior. The reasons for which teachers choose the teaching
profession are divided by foreign scholars into altruistic, internal and external.
Altruistic motivation includes learning as a socially important job, intrinsic
motivation encompasses personal satisfaction and job satisfaction, while
external motivation is related to factors such as public awareness, job security
and high wages.

Task orientation is the expectation that, as a good teacher, the teacher
will perform a task related to the goals of education, the learning process and/
or the teacher-student relationship. Task orientation is mainly concerned with
the cognitive aspect of professional identity, as it concerns teachers’
perceptions of their work and the key tasks to be performed (Kelchtermans,
2005).
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Task orientation includes deep-rooted beliefs about the purpose of
education and teaching methods that guide teachers’ professional activities
and behavior (Akkerman & Meijer, 2011). These beliefs can be seen as a lens
through which teachers perceive and filter external information and play an
important role in the development of professional identity.

E. Denessen identifies a number of dimensions of task orientation,
namely: the relationship between teacher and students; educational goals;
didactic approach (Denessen, 1999).

For each of these dimensions, teachers can have either a personality-
centered, process-focused approach or a teacher-centered, content-oriented
approach. In the case of a student-centered approach, teachers emphasize
active participation of students in the moral goals of learning and knowledge
building, while the teacher-centered approach places more emphasis on
classroom discipline, equipping students with knowledge and skills. However,
teachers can use both student and teacher-centered approaches at the same
time (Van Driel et al., 2005).

The perspective of the future concerns how the teacher sees himself in
the coming years and how he/she feels about it (Keltchermans, 2009). In the
foreign scientific literature, this aspect is often ignored, as there are few
studies that link this concept with other aspects of a teacher’s professional
identity. People’s dreams about the teachers they want to become and
whether they can be realized influence their decisions, feelings, and behavior.
Therefore, in addition to significant experience of the past, the self-
understanding of the individual is also influenced by expectations of the future
(Keltchermans, 2009).

Thus, the outlined by the foreign scientists components of teachers’
professional identity allow to understand deeper the essence of this
phenomenon.

Conclusions and prospects for further scientific research. In conclusion
we’d like to emphasize that the problem of forming professional identity of the
future teacher is the subject of close attention of a wide range of scientists
from around the world who study this phenomenon through the prism of
psychological, sociological and postmodern approaches. In general, the
structure of the professional identity of the future teacher includes self-
efficacy, self-esteem, dedication to the profession, job satisfaction, task
orientation, motivation to work and prospects for the future. A significant
number of scientific works of foreign researchers are devoted to the process of
forming the professional identity of the future teacher during pedagogical
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practice and the factors influencing this process, which include reflection,
mentoring, professional socialization, critical thinking and more.

The prospects for further research are seen in comparing the structure of
teacher’s professional identity outlined by foreign and domestic scientists.
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PE3IOME

KoBaneHKko Hatanba. lpodeccnmoHanbHaa WAEHTUYHOCTb Oyaywero yuduTtena B
3apyberkHOM AUCKypce.

Cmamea nocseawjeHa npobaeme rnpogeccuoHasnbHol udeHmuyHocmu b6ydyuwiez2o
yuyumens, packpeigaemoli 3apybexcHbiMu y4yeHbiMu. OrnpedeseHsl gedyujue noodxoovi, ¢
nosuyuli  Komopoelx  nNpogheccuoHanbHas UoeHMu4YHoCcMo 6ydywux  yyumenel
paccmampusaemcs 3apybexcHoIMU YYeHbIMU, a UMEHHO: rncuxonoauveckud,
coyuonoauveckul u nocmmooepHucmcKud. Oxapakmepu3ogaHa cmpyKkmypa
npogeccuoHanbHOlU udeHmuyHocmu 6yoywux y4yumeneli, Komopas eKawovyaem 6 cebs
camosghpekmusHoCms, Yyecmeo cobcmeeHHo20 00CMOUHCMBd, NPedaHHOCMb Npogeccuu,
yoossiemeopeHHocmos pabomoli, opueHmayuto Ha 3a0a4u, momueayuro K pabome u
nepcriekmussl Ha b6ydyuiee. [lepcnekmussl OanbHeliwux uccaedosaHuli 8uUOHbLI npu
CpaBHeHUU CMPYKmMypsl npogeccuoHansHol udeHmuyHocmu y4umend, 0603Ha4eHHOoU
3apybexHbIMU U omeYyecm8eHHbIMU YYeHbIMU.

Knwouesble cnoea: npogeccuoHanbHaAa udeHmMu4yHocms, O6ydywuli y4umens,
rncuxonoauveckull, coyuonoaudeckuli u nocmmoodepHUcMcKuli noodxodsl, cmMpykmypa
npogeccuoHanbHol udeHmuyHocmu byodyuwezo yyumens.

AHOTALIA

KoBaneHKo Hatania. MpodeciitHa igeHTUYHICTb MalibyTHbOro BUYMTENA B 3aKOPAOHHOMY
OMNCKypCi.

Cmammio npucesayeHo aHanizy noensadie 3apybixcHUX yyeHux Ha npobaemy npogpeciliHoi
ideHmu4yHocmi malibymHb020 84yumensd. BusHayeHo nposioHi nioxodu, 3 no3uyili akux npogeciliHa
ideHmuy4Hicme  malbymHix y4yumenie po32nd0deEMobCA  3apybIHHUMU  84eHUMU, a4 came:
ncuxonoeiyHull, coyionoeiyHuli | nocmmodepHicmcbKull. Cxapakmepu3osaHa Ccmpykmypa
npogeciliHoi ideHmuyHocmi malibymHix y4yumenis, AKa 6KAYAE 8 cebe camoegphekmusHicme,
noyymms e7acHoi eidHocmi, e8iddaHicme npoghecii, 3adososeHicms pobomoro, opieHMayito Ha
3a80aHHA, Momueauito 0o pobomu | nepcnekmusu Ha malibymHe. [lepcriekmusu MooanbWUX
docnionceHb B86AYAEMO 8 MOPIBHAHHI cMpyKmypu npogeciliHoi ideHmu4yHocmi s4yumens,
BUOKpeMs1eHOoi 3apybidtHUMU i 8iIMYU3HAHUMU 84eHUMU.

BusienieHo, wio 3apybixcHi 84eHi po3ansadaromes ripogeciliHy ideHMu4Hicmes yyumerns sK Kato4vosul
hakmop y po3ymiHHI o2o npogpeciliHozo xumms, Kap’epHux piweHb, momueauii, echekmusHOCMI,
npogeciliHo2o po3sUMKY ma cmassneHHS 00 OC8IMHIX 3MiH. 3’Aco8aHO, Wo 3apybikHI HayKosyi
88axarome rnpogpeciliHy ideHMuYHicmo 0OHOYACHO i NPOOYKMom, i npouecom. Po3easdaro4vu npogheciliHy
ideHmuyHicme AK NPOOYyKM, OOCAIOHUKU CRUPAEMbCA HA [CUXOs02iYHYy meopito, 3 no3uuili Aaxor
00cnioxysaHuli theHomMeH XapaKmepu3yeEMbCa 3HAYEHHAMU, AKUX yYumerss Hadae cobi Ak ocobucmocmi
ma nipogpecioHany 8 nesHuli momeHm. BidrnosioHo, npouec No3HA4Yae 3MiHU 8 UboMy cripuliHammi yepe3
8MAUBU MA 3HAYEHHS, AKI NPUNUCYIOMb «iHWI» Yepes couianbHy NPakmuky.

JlogedeHo, w0 8 Cy4acHUX ymosax KoHUenmyasnisauis npogpecitiHoi ideHmu4yHocmi e4umens
ece binbwe msaxcie 00 coyionoziyHux ma nocmmooepHicmcoKux noenadis. CouionoeiyHuli nioxio
nioKpecntoe couyionoeivyHi npoyecu AK nepsuHHUl enaue Ha npogeciliHy ideHmu4Hicme yyumens,

152



[legaroriuni Hayku: Teopis, icTopis, iHHOBauilHi TexHoJiorii, 2021, Ne 3 (107)

mo0i AK nocmmoodepHicmcoKuli — NiOKPECAtoe yA8AEeHHA MPO MHOXCUHHI ideHMUYHOCMI, W0 nocmitiHo
PEKOHCMpPYoroMbCa ma nos’sa3ytomoecsa 3 difsibHicmio arodedl.

Knawuyosi cnoea: npogpeciliHa ideHmu4Hicmes, MalbymHili yyumens, rncuxonoziyHud,
couionoeiyHuli i nocmmoodepHicmcokuli  nioxodu, cmpykmypa npogeciliHoi ideHmu4yHocmi
malibymHb020 84umens.
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IHHOBAUIMHWUIA NIAX1A A0 HABYAHHA MAMUBYTHIX
NEAATOrNIB — CTPATErA CYYACHOI YKPAIHCbKOI LLKOU

Po3anaHymo meopemudyHi 3acadu iHHosauiliHo2o nioxody 0o opeaaHizauyii nidcomosxu
malibymHix neodazoeis, 00 8UKOPUCMAHHA iHHOoBAUili 8 ocsimHboMy npoueci. BuknadeHo
0ocsi0 ynposadmeHHA Mooesni nid2comosku cmyoeHmie 00 iHHo8auiliHOi OdifsnbHOCMI,
KOHKpemu308aHi KOHUenmyasnbHi 0cHo8U Mni02omosKu malibymHix nedaeozie HA OCHO8I
iHHoBaUjliHo20 nidxody 0o ii opeaHizayii. AnpoboeaHi pi3HOMaHimMHI opmu U memoou
iHHoBaUjliIHOT OdifiAbHOCMIi 8 oc8iMHbLOMY Mpoueci eUWOi WKoAU. BuAssneHa CcyKynHicms
nedgeoziyHUx ymos peanizauii iHHosauiliHoeo nidxody 00 opeaHi3auii nidzomosku
malibymHix nedazoeie 8 ymosax yHisepcumemy. [1o0aHo aHani3 ecpekmusHOCMi Nio2omosKu
30 iHHo8ayiliIHOO MOOennto NiG2omosKu.

Knwuyosi cnoea: iHHosayiliHuli nioxid, opzaHizayia nidcomosku malibymHix
nedaeoeais, iHHoBaYiliHa disnbHicms, iHHOBAYiT, nedazoaiyHi ymosu.

MNocTtaHoBKa npobnemu. Hosi peanii Kutta B YKpaiHi, opieHTauia Ha
KOHKYPEHTOCMPOMOMKHICTb i NpodecioHaniam CyTTEBO 3MiHIOIOTb NPiOpUTETU B
ranysi ocsitTh. Came TOMYy Cy4aCHMMA eTan pPO3BUTKY CUCTEMW OCBITU
NoB’A3YyETbCA 3 PO3MNOBCIOAKEHHAM HOBOBBEAEHb, 3abe3neyeHHAM 4OCTyny A0
HUX MONOAMM creuianictam, NiATPMMKOK TBOPYOro nigxoay A0 BUpPILLEHHA
npodecinHmux npobnem. CyTHiICTb TaKoi iHHOBALIMHOI OCBITHbOI MNOMITUKMK
NnoNArae€, Hacamnepea, y CNpPAMYBaHHI AiANbHOCTI NefaroriyHMxX Kagpis Ha WAAX
nepcrnekTUBHUX NepeTBoOpeHb.

Ha paHuii yac BinbyBaeTbCcA iHTErpaLia BiTYM3HAHOI OCBITHLOI CUCTEMU B
€BPONENCbKMI OCBITHIM NPOCTIp, Y 3B’A3KY 3 UMM aKTyanilyBanocsA 3aBAaHHA
pedopMyBaHHA CUCTEMMU OCBITU, NiAFOTOBKU BUCOKOKBaNipikoBaHUX PaxiBu,iB,
30aTHUX A0 iHHOBAUiMHOI  AisnbHOCTI. ®PyHAAMEHTAaNIbHOKO  OCHOBOIO
pedopmMyBaHHA OCBITM cAyrytoTb 3aKOHKU YKpaiHu «[Mpo oceiTy» (2017 p.), «Mpo
Buwly ocsiTy» (2014 p.), Crpateria crtanoro po3BUTKY «YKpaiHa — 2020»
(2015 p.), noctaHoBa KabiHeTy MiHicTpiB YKpaiHn «[lpo 3aTBEpAKEHHA
HauioHanbHOI pamku kBanidikauin» (2011 p.), HauioHanbHa AonoBiAb NPO CTaH
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