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using computer technology as a substitute for traditional teaching aids. When designing
activities, it is necessary to take into account integration of SAMR model levels with Bloom’s
taxonomy levels. The Pedagogical Wheel developed by Alan Carrington will help to choose the
right computer technology according to Bloom’s taxonomy and the SAMR model. The materials
of the article do not cover all the aspects of the problem, we consider promising such areas as
search for effective ways to intensify educational and cognitive activities in distance learning to
organize students’ independent work.

Key words: distance learning, educational and cognitive activities, activity,
intensification of educational and cognitive activity, SAMR model, future primary school
teachers, students, computer technology, Bloom’s taxonomy, Mentimeter.
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PEDAGOGICAL PROBLEMS OF DISTANCE TEACHING PROFESSIONAL ENGLISH

A complex of organizational, didactic, methodological, psychological and educational
problems of distance teaching professional English is studied in the article. The article analyzes
transition from “blended learning” which supposes uniting face-to-face and online learning to
distance teaching and learning which has become a reality now at most universities. Blended
learning was discussed by scientists and practical educators before the COVID-19 pandemic as a
means of involving more computer generated technologies in the university academic process.
Distance teaching and learning is now replacing all other educational forms thanks to its
accessibility, mobility, flexibility, simplicity, interactivity. The author concentrates on the problems
of distance teaching English for specific purposes as students of non-philological specialties
usually spend more time online mastering their professional disciplines, and learning English is
paid less attention. In the regular academic process foreign languages teachers can positively
influence students in face-to-face communication but in distance format it is necessary to look for
new methods of encouraging future lawyers, economists, computer engineers, programmers,
political observers to learn English. Advantages and disadvantages of distance teaching English
for specific purposes are defined and grounded.

Key words: pedagogical problems, English for specific purposes, distance teaching,
didactic, methodological, organizational, psychological and educational issues.

Introduction. Now Ukraine as well as most European countries is coming
through rather difficult times in its history because of the corona virus
pandemic which caused a lot of problems in all spheres of life. Many businesses
and small firms had to close, and hundreds of people left unemployed. For the
third time in two years lockdown was announced in most regions. Children do
not go to school, students cannot attend universities. They have to study
online. A couple of years ago before the COVID-19 pandemic the so called
“blended learning” which combined different methods of education (internal,
face-to-face learning and distance courses) was actively discussed by scientists
and practical educators but now most universities are moving to completely
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distance teaching and learning. It caused a lot of new problems: didactic,
methodological, psychological, organizational and educational.

As a matter of fact, Ukrainian pedagogical science quickly and adequately
evaluated the changed situation, and special online lessons have been worked out
for schoolchildren. Distance learning and online education started to be a usual
thing both for children and their parents. Later on every school was given the right
to develop their own courses in different subjects. It helped school leavers to
successfully cope with final exams and continue education at universities.

In-service teacher training institutes organized online teacher
enhancement courses to help educators cope with new problems of distance
learning. University community has also got new problems caused by COVID-19
pandemic: students from some villages had no access to the internet, and
teachers did not know how to organize productive work online, university
administration had problems with control over the educational process. Under
such circumstances university teachers of professional English have got new
problems connected with motivation of students to learn English for specific
purposes, organization of cooperative activity online, control of students’
achievements in mastering different skills in a foreign language, etc.

In the course of time having adjusted to the regular regime of teaching
professional English university teachers face other challenges caused by
distance learning. Many problems which were hidden during a normal
academic process proved to be important and are waiting for their solving.
Among them are organizational, psychological, didactic, methodological
problems connected with teaching process and educational issues in general.

Analysis of relevant research. Pedagogical problems of teaching
professional disciplines at non-pedagogical universities attracted attention of
many foreign and Ukrainian scholars. In some European countries (Austria,
Germany, Belgium) pedagogy is taught as an obligatory academic discipline at all
universities. In our country research of V.Kozakov, V.Manko, S.Sysoieva
(Sysoieva, 2011, p. 3-11) and others were devoted to these problems. Usage of
information technologies and problems of distance learning were investigated by
V. Bykov, M. Zhaldak, H. Kozlakova to name a few. Scientists P. Hurevych and M.
Kademia worked out the methods of using information and communication
systems in academic process of higher school. Ukrainian researchers of methods
of teaching English O.Bihych, R.Martynova, S. Nikolaieva, N. Skliarenko,
O. Tarnopolsky (Tarnopolsky, 2010, p.47) came to the conclusion that in the
process of teaching foreign languages to university students for the need of their
future profession more attention should be paid “not to general English but to
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mastering the language of his/her future specialty, skills of professional
communication in this language” (Striuk & Koval, 2017, p. 10). An effective system
of teaching professional English has been worked out, and after the publication of
works by P.C.Robinson, B.Goffey, C.Kennedy, R.Bolitho, T.Hutchinson,
A. Waters it got the name of ESP — English for Specific Purposes.

For almost two decades pedagogical problems of ESP teaching were
studied in the context of communicative approach to education which
supposes development of speech abilities in a foreign language. But in the
course of time it became clear that having learnt to orally communicate in
English students are lack of professional skills in filling in all sorts of documents,
supporting business ties in a written form, conducting negotiations, answering
reclamations, etc. That is why now competence approach to ESP teaching is
replacing the communicative one. Developing students’ competences in
professional English presupposes uniting students’ knowledge of the foreign
language with the ability to use it in their practical activity. Now more attention
is paid to mastering skills of work with documents, usage of modern
applications, online written communication. Based on the competence
approach N. Sura created a system of professional foreign language training of
future computer specialists at technical universities (Sura, 2012).
Methodological problems of teaching English were touched upon in works of
O. Zabolotska (Zabolotska, 2010, p. 47-54), Yu. Kovalenko (Kovalenko, 2010),
O. Malykhin (Malykhin, 2014), L. Morska who researched modern trends in
teaching professional English (Morska, 2012), A. Pavlovych (Pavlovych, 2017)
and others. R. Gryshkova in the book “Methods of teaching ESP to students of
non-philological specialties” dedicated the whole chapter to usage of
information and communication technologies in teaching professional English
(Gryshkova, 2015). But most of these works were devoted to regular university
academic process when teachers had a chance of face-to-face communication
with their students. Now under the conditions of online education it is
necessary to research all aspects of distance learning and teaching in order to
make the educational process more effective and available to all students.

The aim of the study is to define the organizational, psychological,
didactic, methodological and educational problems of ESP teaching in the
regime of distance learning; to evaluate the advantages and disadvantages of
distance teaching and learning professional English; to attract the attention of
the ESP teachers to the ways of solving pedagogical problems in the process of
teaching professional English to students of non-philological specialties.
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Methods of research. Content analysis of scientific publications on the
subject to evaluate the current situation with distance teaching professional
English; questioning of students who learn English for specific purposes to clear
out their attitude towards online learning the foreign language; statistics — to
summarize and classify students’ answers; generalization of the received data
and defining the ways of solution of pedagogical problems of distance teaching
of English for specific purposes.

Research Findings. Changes which are taking place in Ukraine and
digitalization of all spheres of social life force educators to pay more attention
to professional training of non-philological specialists who learn English for
specific purposes (ESP). The process of changing from paper and analog to
digital format in business, education, medicine, science and technologies
demands more and more highly qualified specialists with profound knowledge
of English and developed skills of its usage in practice.

In this research we consider pedagogical problems from the viewpoints of
organization of academic process, didactic as a science about teaching, methods
of teaching English for specific purposes as a part of didactic, psychology, and
educational process at higher school. As a rule these problems are not paid much
attention at non-pedagogical universities where all efforts are concentrated on
professional training of future specialists while each of these spheres of university
academic process has its problems connected with distance teaching and learning.

The research was conducted on the basis of Petro Mohyla Black Sea
National University where 722 students of non-philological specialists who
learn English for specific purposes took part in the questionnaire “Monitoring
of the quality of learning foreign languages at Petro Mohyla Black Sea National
University” (Monitoring of the quality of learning foreign languages..., 2020).

Time of questionnaire: 10-26 September 2020 by means of online
questioning with the help of GoogleForms service.

Aim of the research — evaluation of the quality of teaching foreign
languages and giving additional educational services at the university.

Object of the research — students of 2-6 years of study, internal form of
education.

Subject of the research — evaluative students’ opinions concerning the
quality of teaching foreign languages and giving additional educational services.

In the questioning 722 students took part, among them 32,5 % are second-
year students, 27,3 % - third-year ones, 25,1 % study at the fourth course, 7,8 % -
fifth year students, 7,3 % - students of the sixth course. Out of total number of
guestioned students 49,2 % study at the contract basis and 50,8 % — budget.
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The following structure departments
represented:

faculty of political sciences — 147 students (15,8 %);
faculty of computer sciences —274 (29,5 %);
faculty of physical training and sport— 38 (4,1 %);
faculty of economic sciences — 141 (15,2 %);

law faculty— 39 (4,2 %);

medical institute — 80 (8,6 %);
institute of state management — 3 (0,3 %).
The sum of % in tables may not equal 100 % because of round numbers.

English knowledge?” in %

Form of studying

Level Budget Contract
Advanced 1,9 2,4
Upper-intermediate 21,2 16,6
Intermediate 54,4 54,6
Pre-intermediate 19,5 20,5
Elementary 1,9 5,0
Difficult to answer 1,1 0,9

in%
Form of studying
Level Budget Contract

Yes 20,3 21,0
Rather yes than no 37,1 37,6
Rather no than yes 28,0 23,9
No 7,8 11,6
Difficult to answer 6,8 5,9

English knowledge?” in %

Level

Form of studying

Budget Contract
Yes 24,8 28,6
Rather yes than no 40,7 39,7
Rather no than yes 22,5 17,2
No 7,2 8,3
Difficult to answer 4,9 6,1
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Table 1

Students’ answers to the question “How do you evaluate your level of

Table 2

Students’ answers to the question “In your opinion if enough English
knowledge you get at the university for your future professional activity?”

Table 3

Students’ answers to the question “Are you satisfied with your level of
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Table 4

Students’ answers to the question “Do you learn English additionally
outside the university?” in %

The year of study

Level of k led

evel ot knowledge 2 year 3 year 4 year 5 year 6 year
Yes, | learn myself at home | 42,1 45,7 37,8 45,2 36,8
Yesj, _I attend courses and 3.0 6.7 6.0 41 29
trainings
Yes, | have a private teacher | 5,3 5,5 5,6 8,2 7,4
Yes, | ask for help my| 7,5 5,2 6,8 5,9
friends and relatives
No, | do not have any) ,, . 34,6 455 35,6 47,1
additional lessons

Analyzing students’ answers it is possible to come to the conclusion that
even if students are not satisfied with their level of English knowledge only
41,52 % work hard independently at home and almost half of them (41,5 %) do
not have any additional lessons or work hard independently at home.

It is clear from these tables that both the university administration and
the department of the English language have plenty of work to do in order to
motivate students, satisfy their needs and help them in broadening their
knowledge and mastering practical skills in usage of the foreign language. The
research has shown that students’ needs have radically changed in comparison
with what they were a decade ago. Future computer engineers, programmers,
social workers, historians, economists, lawyers want not only to read and
translate professional texts, but to discuss special themes, communicate in
English in social networks, fill in application forms, write CV, notifications,
requests, make notes etc.

As a matter of fact teaching foreign languages to students of non-
philological faculties supposes synchronizing the activity of the university and
needs of those who study; increasing the specific gravity of students’ independent
work and autonomy of learning; development of critical thinking and forming skills
of a team work. But in many cases students being unsatisfied with their level of
English knowledge do not apply any efforts to improve the situation: they do not
understand that they themselves are responsible for their own results of learning
and should work more persistently to be successful.

Constantly looking for the ways of motivating students to apply more
efforts to learning English ESP teachers have already introduced in educational
process such modern methods as panel discussion, master-class, training,
“round table”, case-method, simulation, modeling, project-method, which
replaced traditional reading and translation of professional texts or writing
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reports. But total introduction of distance learning requires new approaches
and practical decisions of organizational, didacticc, methodological,
psychological and educational issues.

Organizationally and technically distance teaching of ESP as well as other
disciplines at Petro Mohyla Black Sea National University is provided on the
MOODLE platform with the usage of Skype or ZOOM formats. Bearing in mind the
experience of the previous academic year when distance education was first
introduced most teachers and students of the second — sixth years of study are
psychologically ready for such learning. During the lockdown they highly appreciate
the advantages of distance learning when the chances to get infection
communicating with the group mates in class are minimized. As for the first-year
students some of them still have no constant access to the Internet, the others
have problems with time management and cannot join the group in time or do
their home task in a necessary format. At the university a special psychological trai-
ning was organized for each faculty students to help them cope with current prob-
lems of distance studying as it differs from school because more tasks should be
done independently, the role of self-control grows greatly and time management
and planning a working day are becoming a necessary skill for successful studying.

From the viewpoint of didactic it is not always possible to keep to the
principle of scientifically grounded knowledge because students being given the
task to gain additional information often get it from Wikipedia which cannot be
regarded as a scientific resource. Strength of knowledge is difficult to be
controlled as it is based on students’ oral answers only. As for the methods of
teaching such methodological principles as communicativeness, interconnected
teaching of four kinds of activity (reading, speaking, comprehension by ear and
writing) are difficult to implement in the distance learning format. Teaching
monologue speaking is not a problem, at least students can learn the given text by
heart, but teaching dialogue speaking is rather problematic: dialogues online seem
very unnatural. The only methodological principles which can be completely
provided in distance teaching are dominant role of exercises and usage of the
native language. Students often abuse the usage of the native language: in the
process of translation into Ukrainian it is sometimes impossible to state whether a
student translated the text himself or used a computer. While the student is
answering the teacher can see him/her on the screen of her computer but it does
not mean that the student is not reading the translation from his mobile phone.
The other problem is writing grammar test papers: you never know if the student
has done it himself or with the help of any application. Moreover the notion of the
autonomy of learning has become more popular with students than it was
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expected: they started to abuse it to justify their not readiness for classes and
promise to prepare all the necessary independently done materials just before the
credit or exam.

So it is clear that transition from blended learning to distance education
is accompanied by a lot of problems each of them is waiting for its right
decision. The main obstacles on the way to distance teaching and learning are:
lack of instruments for motivating students, non-effective time management,
absence of self discipline, problems of cooperation, technical issues.

Before the COVID-19 quarantine ESP teachers encouraged students to
participate in different international programs (both academic and commercial),
to continue education at European universities (Poland and Check Republic were
the most popular), to have archeological practice in Italy (for history department
students). Now it is useless to discuss any travel to other country for educational
purposes as it is impossible for the reasons we cannot influence.

Conclusions and Prospects for Further Research. Solving pedagogical
problems of distance teaching professional English requires common efforts on
the part of the scientific community, universities, ESP teachers and students.
Having taken into consideration changed students’ needs universities
modernized their educational programs, increased the number of hours for
independent students’ work and guarantied autonomy of learning. Now
educational programs are oriented on forming students’ competences in
different aspects of teaching professional English: grammar, lexical, stylistic
competences. Word building and professional vocabulary are paid more
attention in the process of teaching. But it is more difficult to influence
students’ attitude towards learning and convince them to work independently
and bear responsibility for the results of their study.

The advantages of the distance teaching ESP are accessibility, mobility,
flexibility, simplicity, interactivity. The disadvantages are mostly connected with
the lack of instruments for motivating students, non-effective time management,
absence of self discipline, problems of cooperation, technical issues.

Distance learning should give students more chances to get interesting
and useful information from the internet, motivate them to master their skills
of online communication. Communicating in the internet by means of English
students would better understand the necessity of learning foreign languages
for their future professional career.

Further research in this sphere should be concentrated on looking for more
effective tools for developing students’ motivation and encouraging them to mas-
ter their skills for productive usage of professional English in their practical activity.
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PE3IOME

FpuwkoBa Pauca. [legarornyeckme npob6aembl AUCTAHUMOHHOFO 0by4yeHuA
Npo¢deccMoHaNbHOMY aHFIMMCKOMY S3bIKY.

B cmamee uccnedyemcAa  KOMMAEKC  OpPeaHU3AUUOHHbIX, OUOAKMU4YeCcKuUXx,
mMemooOuYecKux, [ricuxono2uyeckux u obpazosamenbHoix npobaem OUCMAHYUOHHO20
o0by4yeHua aHenulicKomy A3bIKy 044 crieyuanbHelx uenel. MpoaHaAAU3uposaH nepexod om
«CMeWaHHo20 oby4yeHuAa», npeononaaarouje2o o0b6veouHeHUe ayoOuUmMOopPHbLIX 3aHAMUU ¢
obyyeHuemM OHAQUH, K OUCMAHUUOHHOMY UAU «omoasneHHomy» oby4yeHuro, cmaswemy
peanbHOCMbi0O 80 MHO2UX yHUsepcumemax. «CmewaHHoe obyyeHue» o0b6cyH0anocs
yYeHbIMU U rperodasamenamu-npakmuxkamu 0o naHdemuu COVID-19 Kak crnocob 6onee
OKMUBHO20 B808/€4€HUA KOMIMblomepHbIX mexHono2uli 8 obpazosamesnbHbIl npoyecc 8
yHusepcumemax. Celivac OucmaHUUOHHOe 06pa3osaHuUe MNPUXOOUM HA CMeHy 8cemM
ocmarnsHbIM opmam obyyeHus 6n1az200aps docmynHocmu, MobusnsbHocmu, 2ubkocmu,
npocmome U UHMeEPAKMUBHOCMU. A8MOP KOHUEeHmpupyem 6HUMAHUe Ha npobaemax
OUCMAHYUOHHO20 0b6y4eHUA aH2AUlCKOMY A3bIKYy 0718 CRNeyuanbHbix yenel, MOCKOsbKY
cmydeHmobl Hegunono2u4ecKux cneyuanosHocmeli yoensarom 60abwe 8HUMAHUA U3yYeHUH
npogeccuoHanbHeLIX OucyunauH. B npouyecce cmaHdapmHozo obyyeHuAa npernodasamenu
UHOCMPAHHO20 A3bIKA UMEM B03MOMHOCMb MOA0OXUMENbHO 87UAMb HA CMyOeHMos,
o0bwasace ¢ HUMU Ha ayOuUMOpPHbLIX 3aHAMUAX. B ducmaHyuoHHOM hopmame Heobxooumo
uckame Hosble MemoOsbI rpussevyeHuUA byOoyuwux opucmos, 3KOHOMUCMO8, KOMMbIOMEPHbIX
UHX¥EeHepos, Mnpo2paMmucmos, Mosumosao208 K  U3Yy4YeHU  MpogeccuoHasabHO20
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aHenulicko2o A3bIKa. B cmamee 8bisssieHbl U 060CHOBAHbI NMpeumyu,ecmsea U Hedocmamkyu
OUCMAaHYUOHHO20 0by4YeHUA NPogheccUOHANbHOMY AH2AUUCKOMY A3bIKY.

Knroueewle cnoea: nedazozuveckue npobnemsl, aHenulickull A3biK 048 cneyuasnbHsixX
yeneli, ducmaHuyuoHHoe oby4yeHue, Op2aHU3AUUOHHbIE, QUOAKMUYECKUE, MemoouYecKue,
rcuxonoau4eckue u obpazosamesibHbie 80MPOCHI.

AHOTALIA

FpuwkosBa Paica. MeparoriyHi nNpobnemu AUCTaHUiMHOrO HaByaHHA npodeciiHoi
AHTNINCbKOI MOBM.

Y cmammi 00cnioxcyemobca KOMNAeKc opeaHizayitiHux, OUuOaKmMuUYHUX, MemooUYHUX,
MCUXo0a02iYHUX mMma oc8imHix npobaem OUCMAHYiliHo20 HABYAHHA aHeAilicbKoi mosu 04
cneuianbHux uinel. [MpoaHani308aHo nepexio 8i0 «3MillaHO20 HABYAHHA», W0 nepedbayae
MOEOHAHHA ayOUMOPHUX 30HAMb i3 HABYAHHAM OHAAUH, 00 OUuCMAHYiliHo2o Yu
«8i00aneHo20» HABYAHHSA, AKE B8Me CMaAsno peasbHicMio 8 6a2ameox yHieepcumemax.
«3MiwaHe HABYAHHA» 062080pPHBANOCL YYEHUMU mMa BUKAAOa4YaMu-rnpaKkmukamu 00
naHoemii COVID-19 ak 3acib 6inbw aKkmueHo20 3asy4YeHHA KoM romepHUX mexHonoeaili 0o
0CBIMHbO20 npouecy 8 yHisepcumemax. Hapasi oucmanyitiHa oceima npuxodums HA 3MiHYy
8CIM IHWUM hopMam HaB8YAHHA 3080AKU OocmynHocmi, MobinbHOCMI, 2Hy4YKocmi, npocmomi
ma HMepakmueHoCMi, WO pPO3UIHIIOMbCA HAYKOBUAMU AK Mepesaau 8i00asneHpao
HOBYAHHA. ABMOPKA KOHUEHmMpye ysazy Ha npobaemax OUCMAHYilIHO20 HABYAHHA
aHenilicbkkoi moeu 041 cneyianbHUx uyineli y 8iMYu3HAHUX YHigepcumemax, OCKifbKu
cmyoeHmu HegpinonoeiyHux cneyianabHocmel 3a3suyali npudindioms binbwe ysaau
B8UBYEHHIO npogheciliHux OducuyunaiH. 3a ymMo8 CMAaHOAPMHO20 O0C8IMHLO20 poyecy
BUKMAOAYi IHO3eMHOI MOBU MOMYymb MO3UMUBHO 8MaAUBAMU HA CMYyOeHmis, CrifKy4ucs i3
HUMU 8 npoyeci ayoumopHUX 3aHAMb. Y ducmaHyiliHomy ¢hopmami HeobxiOHO wyKamu Ho8i
Memoou 300xo04YeHHAA MalibymHix npaeo3HasuUis, eKOHOMICMis, KOMM' toMmepHUX iHXeHepis,
npozpamicmis, nonimosozie 00 8uUB4YeHHA MNpPogeciliHoi aHenilicbkoi mosu. BuseneHi U
obepymosaHi nepesaesu ma HedO0niKU OUCMAHYIHO20 HABYAHHA npogheciliHoi aHanilicokoi
mosu. J[Jlo Hedosnikie 8i00aneHo20 HABYAHHA QH2nilicbKoi mosu 3a npogeciiHum
CPAMYBAHHAM HaMU 8i0HeceHa cnabka momusayis, npobaemu 3i 30ilicCHEeHHAM KOHMPOsHO
080X iX YomupbOox 8UBi8 IHWOMOBHOI KOMYHIKAMUBHOI QifAsIbHOCMI: aydilo8AHHA MA NUCLMQ,
gidcymHicme moxcaugsocmeli No3UMUBHO20 8MnaAuU8y ocobucmocmi 8uknada4ya Ha cmydeHmis
y npoueci cninkKy8aHHA. Y cmammi HagedeHo cmamucmuy4Hi O0aHi w000 CmMasseHHA
cmyodeHmis-Heinonoeie 00 eusvYeHHs npogeciliHoi aHenilicbkkoi Mosu, IXHbOI OYiHKU
8/710CHUX O00CA2HEHb Y BUBYEHHI iIHO3eMHOI Mosu, docmamHocmi aKademiyHux 200uH
aHenilicbkoi mosu 3a npogeciliHUM crnpAMyB8aHHAM 8 OC8IMHLOMY MPOUECi yHisepcumemy,
ompumaHi 8 pedynbmami onumyeaHHA 722 3006ysayie suwoi oceimu YopHOMOPCbKO20
HauioHan6Ho20 yHigepcumemy imeHi lNempa Mozaunu.

Knarouosi cnoea: nedazoeiuHi npobaemu, aHenilicoka mosa 048 creuianbHux uined,
oucmanuyiliHe Ha8YAaHHSA, OUOAKMUYHI, MEMOOUYHI, OpeaHi3auiliHi, Ncuxonao2iyHi ma oceimHi
MUMAHHA.
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