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DEVELOPMENT OF INTERCULTURAL COMMUNICATIVE COMPETENCE IN
BUSINESS ENGLISH CLASSES

To successfully function in international business environments, students should be
equipped with knowledge and skills of how to efficiently cooperate with representatives of
other cultures. The present study aims to address the development of intercultural
communicative competence in foreign language classes. The authors assert that the
definition of «intercultural communicative competence» requires a more standard
approach. This research is relevant since the literature review revealed a need for more
research to explain the ways of developing intercultural communicative competence in
Business English classes. The paper elaborates on the issue of developing intercultural
communicative competence among non-language major students in Business English
classes. The paper's primary focus is the course program of The Business English elective
course targeting fourth-year students majoring in international relations, social
communications, and regional studies at West Ukrainian National University. The course
seeks to integrate the development of intercultural communicative competence into
foreign language classes by employing interactive activities, such as role-playing games,
group projects, problem-solving, group discussions, presentations, and participation in a
final training session. The authors emphasize the importance of individual work for
effective mastery of the material and developing intercultural communicative competence
in classes. The authors apply the elements of the «flipped classroom» teaching principle,
wherein students are expected to study a significant part of the material outside of class to
apply the knowledge and develop intercultural communicative competence in the
classroom. The prospects for further research include studying students' perceptions of the
efficiency of various intercultural communicative competence development activities and
investigating the impact of intercultural communicative competence on graduates
employment.

Key words: intercultural competence, intercultural communicative competence,
Business English, role play, discussion, group project, solving dilemmas, presentation,
training session, flipped classroom.

Introduction. At a global level, intercultural communication
competence has become an imperative prerequisite for shaping
professional profiles and images. In addition to traditional professional or
hard skills, its acquisition has become essential to succeed in today's
culturally diverse business environment and an objective requirement of
the modern labour market. Therefore, in light of the expansion of
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globalization, students should learn to use communication more
appropriately and effectively (Akdere et al., 2021). Beyond reasonable
doubt, intercultural communicative competence helps individuals
effectively interact in multicultural business environments.

Increasingly, researchers argue the importance of integrating
intercultural communicative competence development into foreign
language classes. This is especially crucial for Business English classes,
where students should learn business vocabulary and develop skills to
communicate successfully in diverse cultural settings. To address this
need, Business English classes should aim to improve students
intercultural communicative competence. Therefore, this paper will
explain the suggested ways to develop intercultural communicative
competence in Business English classes.

Analysis of relevant research. Scholars argue that culture should be
considered the fifth language skill (Shahed, 2013). To date, various
researchers and educational practitioners have emphasised the
significance of culture in language learning. For instance, Juan and Flor
(2008) posited that the primary goal of foreign language instruction is to
improve students’ communicative competence, which means the ability
«to use the linguistic system effectively and appropriately in the target
language and culture» (Juan & Flor, 2008, p.157). Similarly, Ojo (2019)
stressed the «importance of integrating intercultural learning into the
curriculum.» These works resonate with the research of Dolmaci and
Sezgin (2021), who discussed the importance of culture for developing the
Common European Framework of Reference for Languages: Learning,
Teaching, Assessment (CEFR). The researchers compared the emphasis on
culture-related concepts introduced in 2001, 2018, and 2020 of CEFR
versions and maintained that intercultural competence contributes to the
achievement of mutual understanding for efficient communication with
the representatives of other cultures (Dolmaci & Sezgin, 2021).

It is crucial to keep in mind that the definition of intercultural
competence can vary slightly depending on the perspective of different
scholars. Some scholars, such as Juan and Flor (2008), state that
«intercultural competence refers to the knowledge of how to interpret
and produce a spoken or written piece of discourse within a particular
socio-cultural context (Juan & Flor, 2008, p.161). Others like Ojo (2019)
shared a viewpoint, stating that «intercultural competence seeks to
understand how people from different countries and cultures act,
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communicate, and perceive the world around them.» Deardorff (2014)
took a broader approach and explained that intercultural competence
means the knowledge, skills, and attitudes needed to interact successfully
with others from different backgrounds (Deardorff, 2014, p.1). Similarly,
according to Fantini (2005), it is the complex of abilities needed to
perform effectively and appropriately when interacting with others who
are linguistically and culturally different from oneself.

Scholars express different views on the relationship between
intercultural competence and intercultural communicative competence.
While some researchers hold the view that intercultural competence and
intercultural communicative competence are two similar notions (Fantini,
2005, p.1), others argue that intercultural competence provides a foundation
for intercultural communicative competence (Wilberschied, 2015, p.2).
Byram (1997a) distinguished between the two («intercultural competence»
and «intercultural communicative competence»), stating that «the
relationship  between intercultural competence and intercultural
communicative competence is one of degrees of complexity and the ability
to deal with a wider range of situations of contact in the latter than in the
former.» (Byram, 1997a, p.71) According to the researcher (Byram, 1997b),
in terms of intercultural competence «individuals have the ability to interact
in their own language with people from another country and culture,
drawing upon their knowledge about intercultural communication, their
attitudes of interest in otherness and their skills in interpreting, relating and
discovering, i.e. of overcoming cultural difference and enjoying intercultural
contact.» (Byram, 1997b, p.70) Conversely, intercultural communicative
competence presupposes the ability «to interact with people from another
country and culture in a foreign language» and the ability «to negotiate a
mode of communication and interaction which is satisfactory to themselves
and the other and they are able to act as mediator between people of
different cultural origins» (Byram, 1997b, p.71).

To date, the definition of intercultural communicative competence
has not been standardized, as various scholars have proposed different
definitions. For instance, Byram argued that intercultural communicative
competence is “the ability to communicate effectively across cultural
boundaries in a foreign language” (1997a) Concurrently, Wilberschied
(2015) provided the definition of intercultural communicative competence
as of a «cluster of capabilities that will become even more essential, not
only to negotiate borders of many dimensions as globalization proceeds
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but also to enhance the ability to maneuver one’s way in a world that
changes by the minute.» Gutiérrez-Santiuste and Ritacco-Real (2023)
described intercultural communicative competence as «the individual’s
ability to effectively and appropriately develop communication and
behaviour, when interacting in an intercultural context» (Gutiérrez-
Santiuste & Ritacco-Real, 2023, p.13885).

Recent studies have attempted to address how language instructors
include and integrate cultural elements in teaching English to speakers of
other languages (Nagy, 2018; Purba & Hemat, 2011; Yakovenko, 2015;
Salim, 2017; Bouslama & Bouhass, 2018; Zhu & YuShuang, 2016; Yurtsever
& Dilara, 2021). In particular, scholars Katerina Tsatzali and Eleftheria
Beazidou (2023) focused on the research of practices for developing
intercultural communication competences in early English language
lessons. They concluded that various teaching methods, techniques and
learning activities can be adapted to promote intercultural learning in
early English language teaching (Tsatzali & Beazidou, 2023). Similarly,
Nechayuk (2016) concluded that the key to successful language learning is
integrating culture into the language learning process through adaptation
to a foreign language's cultural environment. Smakova and Paulsrud
(2020) also agreed on the significance of intercultural communicative
competence for foreign language education.

Further studies discuss and explain the necessity of intercultural
communicative competence development in foreign language classrooms.
As posited by Timen-Akyildiz and Ahmed (2021), to encourage learners’
awareness of intercultural information and communication, instructors
should possess knowledge of intercultural communicative competence
and ways to integrate different activities and tasks designed for its
development (Timen-Akyildiz & Ahmed, 2021, p.800). In fact, according to
Caon-Parsons and Dimmell (2020) research, intercultural communicative
competence is an important element of teaching foreign languages; the
researchers designed a program for intercultural competency
development, which is included in all language courses of the University of
Adelaide English Language Centre. Other researchers, such as Ohiienko
(2022) and Pustovoichenko (2018), also postulated that professional
foreign language training is aimed at achieving professional foreign
language communicative competence. Overall, researchers posited that
foreign language teaching is intertwined with culture and intercultural
communicative competence (Timen-Akyildiz, 2021).
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Hence, recent studies indicate that recognizing the cultural
dimension as a critical component in teaching and learning a foreign
language has become a considerable trend (Atay et al, 2009; Bodnar,
2012; Zadunaiska & Kost, 2019; Bahlai et al., 2019). The research of Kovacs
(2017) concludes that language teachers must always be mediators
between cultures, the primary sources of the target culture for their
students. This opinion resonates with Aguilar's research, which inferred
that intercultural communicative competence is a valuable skill that
prepares individuals to act as language and cultural mediators in the face
of growing multilingualism and multiculturalism (Kovacs, 2017, p.75).

On the one hand, an analysis of the scholarly publications revealed a
significant body of research devoted to integrating intercultural
competence development in teaching English as a foreign language.
However, on the other hand, the analysis also showed that there is a
dearth of research to explicate the development of intercultural
communicative competence in the context of Business English classrooms.
This area presents an opportunity for further study and understanding of
which activities for intercultural communicative competence development
can be effectively integrated into Business English language teaching.

Thus, the study aims to analyze methods of developing intercultural
competence of bachelor students of non-linguistic specialities in terms of
Business English classes.

Research methods used for this paper are analysis of scholarly
sources, pedagogical and methodological literature, comparison,
systematization, generalization, modelling, observation, and
generalization of pedagogical experience.

Results. A Business English course, as an element of the university
curriculum at West Ukrainian National University, has been designed to
meet the needs of the modern labour market by fostering intercultural
communicative skills and competences. This elective course is designed
for the fourth vyear students of international relations, social
communications and regional studies. Students have to complete a two-
year English language course as a prerequisite. In addition to training
listening, reading, writing and speaking skills within the framework of the
Business English, the course aims to equip students with the requisite
skills to communicate proficiently in international business environments.

Through the course, intercultural communicative competence
development is ensured via a range of activities, including role-playing,
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group projects, solving dilemmas, group discussions, presentations, and
participation in a final training session.

Within the Business English course, a strong emphasis is placed on
individual work, with students being assigned homework that includes
watching TED Talks videos on intercultural communication issues followed
by an in-class discussion. Furthermore, for some home assignments, the
students are suggested to solve dilemmas that are based on business
situations in the international business environment and present the
solutions in class.

During the term, students are also expected to write three essays on
the following topics: How Language Can Bring Us Together, The Importance
of Cultural Awareness in the International Business Environment, and
Breaking down Barriers with Intercultural Communication. In addition to
developing writing skills, such assignments ensure students’ self-directed
learning and increase intercultural awareness.

Regarding course planning, role-plays are applied for the topics of
«Workplace Culture in International Companies» and «Intercultural
Business Negotiations». These role plays are designed to provide students
with a practical understanding of how to apply the intercultural
communication knowledge. Additionally, group projects to enhance
intercultural communicative competence development are employed for
two topics «Globalisation and Culture» and «Gender Equality Across
Business Cultures». Notably, projects are deemed an effective means to
improve intercultural competence (Lytovchenko, 2015).

A considerable part of the students’ self-preparation and individual
work is allotted to completing the Individual Task, constituting 20% of the
final grade.

Students receive a set of instructions and assignments for the
Individual Task at the beginning of the semester; they must complete it
over the course of the semester. Students should deliver a 10-minute
presentation based on the following situation: «You are a resident of
___(please choose a country from the list). Present to a group of
businesspeople who wish to do business in your country but need to learn
more about the business culture, customs, and etiquette. In your
presentation, you should talk about the peculiarities of proximity,
interruptions, greetings and saying goodbye, eye contact, gift-giving,
dining etiquette, punctuality, dress etiquette, and business cards.» In
addition, students have to prepare a glossary with potentially unknown
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words or phrases, which includes 10-15 lexemes, and compose a quiz that
they present at the end of their presentation to encourage students’
active listening.

This assignment aims to enhance students' intercultural
communicative competence, awareness of other cultures, and ability to
speak about them using the English language.

Upon completion of the course, students participate in a training
session where they should demonstrate the knowledge and skills they
acquired during the course. Intercultural communicative competence is
among the expected outcomes. The training session is a two-hour class
consisting of four stages. The primary objective of the introductory stage is to
provide students with an understanding of the training session's subject
matter. At the next stage, students get guidelines and instructions and are
subdivided into groups of 3 to 5 students. For the main part, groups work on
the assignments and prepare to present the solutions. The assignments
comprise business situations (for instance, a business meeting of an
international team or a specific part of an international business
negotiation). Groups must analyze these situations, devise a solution and
present a short role-play. To comply with the role-play guideline, students
are instructed to use the essential vocabulary and demonstrate knowledge of
intercultural communication. The final stage of the training session involves a
discussion of the outcomes of completed tasks between groups, with an
exchange of views and suggestions for other feasible options. The expected
outcomes of this training session are to develop students' ability to
communicate in intercultural settings and improve English language skills.

It is pertinent to highlight that in terms of this course the flipped
classroom approach is adopted for many assignments and activities
described above. According to Brewer and Movahedazarhouligh (2018), the
flipped classroom mode entails students exploring materials and gaining
foundational knowledge outside of class and then actively applying it actively
in the classroom. The majority of the planned assignments need thorough
preparation at home, which enhances students’ individual work on the topics
and allows more effective interaction with an instructor and group mates.

Conclusions. The researchers have increasingly understood that
intercultural communicative competence enables students to
communicate effectively in an international setting. Though scholars have
yet to agree on a standardized definition of intercultural communicative
competence and it needs to be unified.
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There is a bulk of research on the need and effectiveness of integrating
intercultural communicative competence development into foreign language
classrooms; however, analysis of the scholarly publications shows a need for
more research on developing intercultural communicative competence in
Business English classrooms. An elective Business English course at West
Ukrainian University for the students of international relations, social
communications and regional studies was designed to integrate the
development of students’ intercultural communicative competence.
Through the course, intercultural communicative competence development
is ensured by engaging students in the following activities: role-paying, group
projects, solving dilemmas, group discussions, presentations and
participation in a final training session. In order to develop intercultural
communicative competence more effectively, students are encouraged to
take charge of their learning journey. This involves being proactive in class
participation, focusing on studying and striving for self-directed learning. In
this respect, for many assignments, flipped classroom elements are applied
since students are supposed to cope with reading, listening or video activities
at home and come to class with the solutions, decisions or answers. This
allows them to perform practical in-class activities more effectively and,
consequently, focus on the development of skills and intercultural
communicative competence.

The prospects of further research. This research solely
encompasses some of the scope of the issue at hand. More research can
be conducted on the students’ perception of the efficiency of the activities
used to develop intercultural communicative competence and the impact
of intercultural communicative competence on students' employability.
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AHOTAUIA

BepryH Jlapuca, batpuH Hatania. PO3BUTOK MiKKY/bTYpPHOI KOMYHIKaTUBHOI
KOMMETEHTHOCTI Ha 3aHATTAX 3 Ai/I0BOi aHINiNCbKOT MOBMU.

Memorw cmammi € aHOAI3  WAAXi8  PO3BUMKY  MIiXKYAbMYpPHOI
KomnemeHmMHocmi cmydeHmis-6akanaspie HEMOBHUX crieyiansHocmell HA 3aHAMMSAX
3 0inosoi aHenilicbkkoi mosu. Memoou 00CniOHEeHHA: meopemuyHi - aHAANI3 HAYKOBUX
Oxcepen, nedazoziyHOi Aimepamypu ma HA8YAAbHO-MemoOUYHOI saimepamypu,

MOPiBHAHHA, cuCMeMamu3ayis, y3a20AbHEHHS, eMIMiPpuU4YHi — CrocmepexeHHs,
y3aeasnbHeHHsA nedazoziyHo2o 00ceidy.
Po3zenaHymo npobaemy BU3HAYEHHA mepmiHy «MIXCKY1bmypHa

KOMYHIKOMUBHA KOMMemeHmMHicme» | 303HA4YeHo, WO Ue MNumaHHA nompebye
yHigikauii. Ha ocHosi 021580y nimepamypu 3pobsieHo 8UCHOBOK PO me, Wo aHasi3
HayKosux 00CiOHeHb 8KA3yeE HA nompeby 8 000amMKo8UX Po38iOKAX U000 PO38UMKY
MIiXCKYAbMypPHOI KOMYHIKamMueHoI KomnemeHUuii Ha 3aHAmMmsx 3 0inoe8oi aHenilicbKoi
mosu. pedcmasneHo po3pobky subipkosozo Kypcy «/Linosa aHenilicoka mosa» 0ns
cmyoeHmie Yemeepmoz2o Kypcy creuianbHocmi MiXHAPOOHi 8IOHOCUHU, COouiasnbHi
KOMyHIiKauii ma pezioHanbHi cmydii y 3axiOHOYKPAiHCbKOMY HAUIOHA/AbHOMY
yHigepcumemi. Kypc po3pobaeHuli 3 memor iHmeapauii po38umKy MixKyabmypHoi
KOMYHIKamMueHoi KomnemeHUuii cmyoeHmie 6 3aHAmMmMA 3 iHo3emHoi mosu. [1i0 4ac
BUBYEHHA Kypcy 3abe3rne4yyemosCca pPO3BUMOK MIiX(KYaAbmypHOI KOMYHIKamueHoi
KomMnemeHmMHoOCmi WAAXoM 3aay4eHHA cmyodeHmigs 00 maKkux eudis OifsnbHOCMI, AK
ponbosi iepu, 2pynosi NPoOEKMu, supiwieHHA ounem, 2pynosi OUCKYCIi, npeseHmauyii ma
yuyacme y piHanbHOMY mMpeHiHay. 38epmaemeoca y8azaa Ha 8axAU80CMI iHOUBIOYaNbHOI
pobomu cmydeHmie 078 eeKkmusHOo20 ONaHy8AHHA mMamepiany i pPo3suMKy
MIiXCKYAbMypHOIi KOMYHIKAMUBHOI KOMMemeHmMHocmi Ha 3aHAmmsax. Baxcausuli
aKyeHm 3pobsieHo Ha BUKOPUCMAHHI MAK0O20 NPUHUUNY HABYAHHA, AK nepegsepHymul
knac (flipped classroom). [Mepedbayaemobca, wWo cmyoeHmMu 8us4yaoMs 3HAYHY
YyacmuHy mamepiany 8 no3aypoyHuli yac 078 moz2o, wob aKmusHO 3a4CMoCco8yomeb
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3006ymi 3HGHHA HA 3GHAMMAX | pPO38UBAMU MIHKYNbMYPHY KOMYHIKAMUBHY
KomnemeHmHicme. Bu3HayeHO nepcriekmusu nooanbUux HAYKOBUX PO3B8i00OK, WO
nonAzaromes y 00CAIOWEHHI crnpuliHAmMmA cmyoeHmamu egpekmusHocmi ¢popm
0ifIbHOCMI, W0 BUKOPUCMOBYEMbLCA 011 PO3BUMKY MIHKYAbMYPHOI KOMYHIKAMUBHOT
KOoMrnemeHmMHoCMi, G mMAaKoOX pieeHb 8raugy CcpopMo8aHOCMI MiHKyAbmMypHOI
KOMYHIKOMUBHOI KOMNeMeHMHOCMIi Ha rnpayesanawmysaHHA 8UrnyCKHUKIB.

Knwovosi  cnoea:  MixKynbmypHa KomremeHmHicme, MIKKYnbMypHa
KOMYHIKamUueHa KomremeHmHicme, 0ino8a aHeniliceka Mo8d, pPonbosd epd, OUCKYCIs,
2pynosuli NPOEKM, 8UpiWeHHA dunem, npe3eHmauia, mpeHiHe, «nepesepHymuli KAac».
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TetaHa lepnaHg,

IHcTUTYT NnpodecinHoi ocsit HAMH YKkpaiHu
ORCID ID 0000-0002-7991-0431
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NOTEHUIAN BAKOPUCTAHHA IHGOPMALIMHO-KOMYHIKALIMHUX
TEXHO/IOTIA ANA ®OPMYBAHHA ®AXOBOT KOMMETEHTHOCTI
MAWMBYTHIX TEXHIKIB-ENNEKTPUKIB Y KONELXKI

Y 38’A3Ky 3 po3pobseHHAM ma 30CMOCY8AHHAM CYyYacHUX [H@opmMayiliHo-
KOMYHIiKauiliHux mexHonoeil (0ani — IKT) y ecix cgpepax QianbHocmi HAYKU, MEXHIKU,
oceimu ma npPoMuUC/A08OCMi HA Cy4acHOMYy emarni po3eUmMKy KpaiHu ni02omoska
malibymHix ¢haxisuis, 30amHuUX 8UKOpUCMOB8Y8amMU C80I 3HAHHA HA 8UPOBHUUMSI i3
30CMOCYBAHHAM UYUX MexXHoA0oRill € nepuloyepeo8uM 3a80GHHAM OA BUKAAOAYI8
gaxosoi nepedsuwoi oceimu. [1i02omo8Ka KOHKYPEHMOCIPOMOMHO20 MEXHIKa-
enekmpuKa, adanmosaHoz2o 00 xummsa ma rnpogeciliHoi dianbHocmi, sumaeae 8i0
8UK1AOAQYA KOAeO0MHy 3aCMmOCy8aHHA 8i0M0BIOHUX iHGopMayiliHO-KOMYHIKayiliHUX
mexHosnoeili 01  epeKmusHo20  (POpMy8aHHA  (haxosoi  KomnemeHmHocmi
malibymHbo20 axisys.

Mema cmammi — 0ocnidxceHHA nomeHyianay BUKOPUCMAHHA iHGopmayiliHo-
KOMYHIKaUiliHux —mexHonoeili 0na ¢Gopmy8aHHA  axosoi KomnemeHmHocmi
MalibymHix mexHikie-eneKmpuKie y Koneoxi. Po32aaHymo memooOuKy KOMIIEeKCHO20
suKopucmaHHA IKT 'y npouyeci 8uBYEHHA eneKmpomexHiyHux OucyunaiH 078
eppeKmusHo20 (hopmMy8aHHA (haxosoi KomnemeHmMHocmi malibymHbeoeo gaxisys.

LosedeHo, w0 BUKOPUCMAHHA MyabmumeOiliHuUx neKyii ma nPaKmMuyHuUXx
30HAMb (8ipmyaneHux nabopamopili) 0ae 3moey nidsuwumu epekmusHicms ma
AKICMb HABYAHHA, @ MAKOX HAOAE Moxcausicme y binowiomy o06ca3i Hadamu
MOACHEHHA HABYAsAbHO20 mMamepiany 014 cmydeHmis, nidsuwumu ix iHmepec 00
esieKmpomexHiyHuUx oucyunaiH. TaKum YUHOM, ABHI nepesazu 3acmocysaHHA IKT,
mynemumediliHux mexHonoeill 8 opeaHi3ayii 0c8iIMHbLO20 Npouecy He BUKAUKAHOMb
cymHigy. Came 3acmocysaHHa IKT 80s100i€ 8a2omMum MomeHyianom y GopmMy8aHHi
haxosoi KomnemeHMHocmi mMalilbymHix mexHiKie-enekmpuKie, AKi Micaa 3aKiHYeHHA
HABYAHHA y Koneoxci Hadasni 6ydyme 8UKOPUCMOBY8AMU C80i 3HAHHSA HA 8UPOBHUUMEI
i3 3acmocy8aHHAM HoBuUX iHhopmauiliHux mexHosoeil.

Knawouosi cnoea: npodpeciliHa nid2omosKa, mexHiK-eneKmpuk; ¢axosa
KomnemeHmHicme; MysnbmumeOiliHi mexHos102ii; Koneoxt.
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